


This is a “shake-down” cruise for us

e

* How can we begin
helping teachers make
sense of a set of
performance standards?

* How could we begin unit
planning, based on the
performance standards?

* You should consider re-
inventing what | am
doing with you today




Performance Standards
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How to read the standards »

Go back to search results
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MS-LS2-b.

MS-LS2-c.

MS-LS2-d.
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the carrying capacity of ecosy,

Ask questions to clarify the
energy in similar ways. [Cla
and energy are obtained in vzi
ability to pose questions to cl.
multiple ecosystems.]

Construct and present argul
for how changes to physica

ecosystem.* [Clarification Stz
an ecosystem that is altered.]

arguments with scientific evidel
populations and relative numb
to recognize patterns in data 4
evidence of students’ abilities

If you try to address all of these performance
expectations...
you will go crazy

If you treat the performance expectations as
separate and isolated activities in the classroom...
you will go crazy

You need to identify core science ideas and an
anchoring phenomenon for students to study over
an extended period of time that “pulls in” a
number of standards.

This accommodates how the research says that
students learn best.

Construct explanations for common patterns of interactions within different ecosystems. [Clarification Statement:
Emphasis is on explanations for common patterns of interactions (e.g., competition, predation, parasitism, commensalism,

avinlain tho ArAancictancys fAar tho infararctinne nf Arcvanicarmae with Anthoar Arvanierme and/Ar theo armzirconmant arnrnce Aiffarant ‘

mutualism) that exist in different ecosystems.] [Assessment Boundary: The assessment provides evidence that students can




This is where a
focus on modeling
comes in, but

first...




Put-your curriculum b —

NEXT GENERATION

MS.LS2 Ecosystems: Interac|

How to
Go back

Studer
MS-LS2-a.

start to prioritize

MS-LS2-b.

MS-LS2-c.
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2 possible ways to start:

e We could work together and place the performance expectations in a logical
order or...

power.

Either choice is a way of finding the gaps in your own knowledge about the
science—you’ll hit the limit of your content knowledge very quickly, prepare for
frustration control here.

e We could do a “card sort” to figure out the ideas with the most explanatory




Write down 10 of the most important
science ideas from the standards or
curriculum, one on each card.

Lay them out on the table, start to
move some to the outside (less central
ideas, not powerful ideas to help
explain ecosystems) and some to the
inside (ideas with more explanatory
power).

Sentence starter: If my students
understood that [one or two “core”
ideas or relationships], they could
basically understand most of these
other ideas [ones on the periphery].
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What kinds of anchoring phenomenon or
event might allow students to explore the
ideas at the center?
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Students’ initial models
are simple, and varied
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Post-it note critique of each other’s
models is a regular part of her teaching
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prompted:
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What performance standards got “pulled into” this unit? What
additional ones might have been “pulled in”—how? What science
practices were kids engaged in?
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