
Conceptual Framework Assignments/Rubric for Advanced Teaching Programs/Other School Personnel Programs 

Advanced Teaching Programs

Teaching & Learning

Caring Actions & Capable Knowledge Level 1– ED 860 Action Research Project 

Candidates will design and implement an action research study to measure the impact of an instructional innovation upon student performance in a classroom. (CA: Caring Action 1,CK: Capable Knowledge 1) (CHE 1,2,3,4,5,6,7,9) (NBPTS 1,2, 3,4, 5, 6) As part of the study, candidates will develop and use appropriate (diagnostic, formative, and summative) assessments to determine the impact of different instructional strategies upon student learning. (CP: Capable Practice 2) (CHE 1,2,4, 7, 8) (NBPTS 1,2, 3,4, 5)
	Asessments 4, 5 and CF CP CA


	
	Unsatisfactory (1 pt) 
	Competent (2 pts) 
	Target (3 pts) 

	Students will conduct the study in a classroom during October -mid November. (20 points) NBPTS.1 NBPTS.2 NBPTS.3 NBPTS.4 NBPTS.5 SC-CLEMSON-CF.CA SC-CLEMSON-CF.CK SC-CLEMSON-EDL-CI-PHD.1 SC-CLEMSON-EDL-CI-PHD.2 SC-CLEMSON-EDL-CI-PHD.4 SC-CLEMSON-EDL-CI-PHD.7 SC-CLEMSON-EDL-CI-PHD.8 SC-CLEMSON-EDL-CI-PHD.9 
	Incomplete work or work lacks adequately addressing the intent of the research study.
	Difficulty implementing the study because of errors in aligning the assessment data with the appropriate instruction.
	Analysis of teaching and learning based on the assessment data is thorough throughout and aligns well with both theory and practice for exemplary instruction. 

	Students will collect and analyze data to determine the impact of the instructional strategy on student learning. (20 points) NBPTS.1 NBPTS.2 NBPTS.3 NBPTS.4 NBPTS.5 SC-CLEMSON-CF.CP SC-CLEMSON-CF.CK SC-CLEMSON-EDL-CI-PHD.1 SC-CLEMSON-EDL-CI-PHD.2 SC-CLEMSON-EDL-CI-PHD.3 SC-CLEMSON-EDL-CI-PHD.4 SC-CLEMSON-EDL-CI-PHD.5 SC-CLEMSON-EDL-CI-PHD.6 SC-CLEMSON-EDL-CI-PHD.7 SC-CLEMSON-EDL-CI-PHD.8 SC-CLEMSON-EDL-CI-PHD.9 
	Incomplete work or work lacks showing understanding of assessments.
	Several errors were noted. These may be seen in alignment with objectives, content errors in questions, or lack of measuring critical ideas.
	Various diagnostic and formative assessments are created and implemented. They are well written and align with clear objectives that focus on key ideas in discipline.





Caring Beliefs & Connected Integration Level 1 Curriculum Design Paper – EDSEC 765/EDEL 760  new program not taught yet


	[bookmark: section-36437976_107863480]Assessment 3 Curriculum Design Paper

	
	Not Met 
	Developing 
	Target 

	Planning/Implementing appropriate teaching and learning experiences SC-CLEMSON-CF.CB SC-CLEMSON-CF.CI 
	Earns a “C” or lower on Curriculum Design Paper 
Creates a detailed unit of instruction for a secondary subject area that 
-Fails to frame the curriculum development project in terms of a curriculum development model 
-Fails to provide a persuasive argument/frame that demonstrates commitment to students and learning (NBPTS.1) 
-Fails to demonstrate a command of the content/subject (NBPTS.2) 
-Made little attempt to integrate interdisciplinary perspectives and applications into the unit by helping students apply academic content and strategies to real life and by making global issues locally relevant. (CF: Connected: Integration) 
-Fails to explain how the unit design may help and/or hinder the rights and responsibilities of SC citizens, teachers and students (CF: Caring Beliefs) 
	Earns a “B” on Curriculum Design Paper 
Creates a detailed unit of instruction for a secondary subject area that 
-Somewhat frames the curriculum development project in terms of a curriculum development model 
-Somewhat provide a persuasive argument/frame that demonstrates commitment to students and learning (NBPTS.1) 
-Somewhat demonstrates a command of the content/subject (NBPTS.2) 
-Attempts to integrate interdisciplinary perspectives and applications into the unit by helping students apply academic content and strategies to real life and by making global issues locally relevant. (CF: Connected: Integration) 
-Attempts to explain how the unit design may help and/or hinder the rights and responsibilities of SC citizens, teachers and students (CF: Caring Beliefs) 
	Earns an “A” on Curriculum Design Paper 
Creates a detailed unit of instruction for a secondary subject area that 
-Successfully frames the curriculum development project in terms of a curriculum development model 
-Successfully provide a persuasive argument/frame that demonstrates commitment to students and learning (NBPTS.1) 
-Successfully demonstrates a command of the content/subject (NBPTS.2) 
-Successfully integrates interdisciplinary perspectives and applications into the unit by helping students apply academic content and strategies to real life and by making global issues locally relevant. (CF: Connected: Integration) 
-Explains how the unit design may help and/or hinder the rights and responsibilities of SC citizens, teachers and students (CF: Caring Beliefs) 





Capable Practice & Connected Communication Level 1 Multimedia Issues Project – EDSEC 765/EDEL 760 
Multimedia Issues Project:
You will research a contemporary issue in Elementary or Secondary curriculum and present it to your peers and myself during the third week of class.  Your presentation should take about an hour and should contain the following elements:
1)      Overview of your chosen issue and how it relates to Elementary curriculum/schools/practice, Secondary curriculum/schools/practice or both (Does it affect the overt curriculum?  Hidden curriculum? Etc) [NBPTS.4]
2)      Outline of the main arguments supporting and/or opposing your issue [CF: Connected Communication]
3)      How your issue is affected by (or how it affects) state curriculum standards [CF: Capable Practice]
4)      Explain how your issue affects student learning [NBPTS.3]
5)      An activity designed to help us explore your issue in more depth.  For example:
a.       Give us time to do a reading related to your issue and have us discuss the reading
b.      Show us examples (pictures, video) of Elementary classrooms, hear voices of teachers about your issue, etc.
c.       Let us explore schools/school websites that practice the curriculum issue that you are researching.
6)      A significant discussion period (at least 20 minutes) led by you, during which you pose several questions related to your issue (come with a list of prepared questions) that we can talk about.
7)      A list of sources (in APA or Chicago citation format) integrated into your multimedia project.  You must use a minimum of 5 sources, 5-10 recommended. [CF: Connected Communication]
 
Your presentation/discussion/activity should have a multimedia component.  The most typical (and perfectly acceptable) way to achieve this is through the use of Powerpoint.  However, feel free to be more creative and try something like: an interactive SmartBoard/Promethean Board presentation, a website/blog, a video, etc.
Class members will present during the week of 6/21.  We will determine the order that you will present by randomizing everyone’s names on the first day of class. 
Assessment 2 Multimedia Issues Project
	[bookmark: section-36437976_107863680]Assessment 2 Multimedia Issues Project

	
	Not Met 
	Developing 
	Target 

	Content Knowledge SC-CLEMSON-CF.CC SC-CLEMSON-CF.CP 
	Earns a “C” or lower on Multimedia Issues Project 
-Fails to present both sides of the curricular issue in a thorough manner; fails to use multimedia technology (CF: Connected Communication) 
-Analyzes less than 5 sources related to the curricular issue 
-Does not connect issue to practice (NBPTS.4) 
-Does not connect issue to student learning (NBPTS.3) 
-Does not adequately explain how the selected curricular current issue is affected by (or how it affects) state educational standards (CF: Capable Practice) 
	Earns a “B”on Multimedia Issues Project 
-Provides a fairly clear treatment of one of the sides of the curricular issue, but fails to completely cover the other side(s); multimedia technology is used, but not in a meaningful way (CF: Connected Communication) 
-Analyzes less than 5 sources related to the curricular issue 
-Somewhat connects issue to practice (NBPTS.4) 
-Somewhat connects issue to student learning (NBPTS.3) 
-Has some difficulty explaining how the selected curricular current issue is affected by (or how it affects) state educational standards (CF: Capable Practice) 
	Earns an “A” on Multimedia Issues Project 
-Provides clear and meaningful coverage of both sides of the curricular issue; uses multimedia technology in a meaningful way (CF: Connected Communication) 
-Analyzes and documents at least 5-10 sources related to the curricular issue 
-Successfully connects issue to practice (NBPTS.4) 
-Successfully connects issue to student learning (NBPTS.3) 
-Successfully explains how the selected curricular current issue is affected by (or how it affects) state educational standards (CF: Capable Practice) 




Caring Beliefs & Actions, Capable Knowledge, Connected Communication & Integration Final Exams Level 2– new program none completed yet

Capable Practice Level 2 – ED 860 

Authentic Assessment

Candidates will design and implement an action research study to measure the impact of an instructional innovation upon student performance in a classroom. (CA: Caring Action 1,CK: Capable Knowledge 1) (CHE 1,2,3,4,5,6,7,9) (NBPTS 1,2, 3,4, 5, 6) As part of the study, candidates will develop and use appropriate (diagnostic, formative, and summative) assessments to determine the impact of different instructional strategies upon student learning. (CP: Capable Practice 2) (CHE 1,2,4, 7, 8) (NBPTS 1,2, 3,4, 5)

	
	Unsatisfactory (1 pt)
	Competent (2 pts)
	Target (3 pts)
	

	Students will conduct the study in a classroom during October -mid November. (20 points)

	Incomplete work or work lacks adequately addressing the intent of the research study.
	Difficulty implementing the study because of errors in aligning the assessment data with the appropriate instruction.
	Analysis of teaching and learning based on the assessment data is thorough throughout and aligns well with both theory and practice for exemplary instruction. 
	

	Students will collect and analyze data to determine the impact of the instructional strategy on student learning. (20 points)

	Incomplete work or work lacks showing understanding of assessments.
	Several errors were noted. These may be seen in alignment with objectives, content errors in questions, or lack of measuring critical ideas.
	Various diagnostic and formative assessments are created and implemented. They are well written and align with clear objectives that focus on key ideas in discipline.
	




Special Education

Caring: Beliefs, Actions & Capable Knowledge, Practice & Connected Integration Level 1

EDSP 820 Self Evaluation of Lesson

The Explicit Instruction Lesson Plan is a requirement in EDSP 820: Language Arts Instruction for Individuals with Mild Disabilities. This course is designed to be taken during the first half of the master’s program. Although no field experience is connected formally to this course, candidates are expected to implement their planned instruction with at least one student with a disability and to provide a written self-evaluation of both the planned instruction and actual implementation. Specifically, the Explicit Instruction Lesson Plan requires candidates to develop one or more lesson objectives related to instructional need for at least one student in the area of literacy. Candidates develop a lesson plan targeting needed literacy instruction taking into account learner characteristics and current levels of performance. Candidates devise a lesson plan that details the explicit and systematic language that the candidate would use to model and explain the new skill or skills. Following a logical progression of easier to harder tasks, candidates are expected to provide several examples for modeling and to make provisions for checking student understanding. Candidates are expected to plan for students moving from skill acquisition to proficiency through multiple opportunities for practice under feedback conditions to assure high levels of accuracy and through independent practice examples to build fluency. Candidates select meaningful skills that help students with exceptional learning needs to be engaged actively, to think critically, and to maintain and generalize skills. Candidates must also address learner diversity by making provisions for accommodations and/or modifications for students performing at higher or lower levels and for learners where linguistic diversity may affect performance. Candidates develop assessments to judge whether students achieved lesson objectives. Following careful development of the explicit instruction lesson plan, candidates implement instruction for at least one student. Candidates also are required to provide a written self-evaluation of the lesson, commenting on their planning and implementation of all required lesson components. Candidates highlight areas of strength and provide recommendations for instructional procedures, examples, or assessments that could be revised to improve the lesson. Candidates are required to provide the results of the lesson assessment and to comment on their student performance as a part of their self-evaluation of their teaching effectiveness. Through the planning and implementation of this Explicit Instruction Lesson Plan, candidates demonstrate their knowledge of evidence-based instructional strategies for individuals with exceptional learning needs and the importance of modifying lesson delivery based on student responses when necessary to better meet individual student needs.


Note that a score below ‘Developing’ is ‘Unsatisfactory’, beyond ‘Proficient’ is ‘Distinguished’.  These scores would need notes of justification.
	CF Element
	Criteria
	Developing
	Proficient 

	Caring - Beliefs
	Ethical &
respects
rights of all
	Candidate admits own substandard work or inappropriate behavior, but does not recognize the ramifications of his/her actions, makes excuses, or does not work to correct inappropriate action.  Candidate communicates a concern for the rights and safety of some.
	Candidate takes responsibility for own actions and work and applies legal and ethical standards to decision making. Communicates a plan that insures that rights and safety of all. Candidate is reflective and identifies the need for improvement.  Candidate develops a rapport with students, peers, and other professionals in the workplace
community.

	
	Diversity
& individual
differences
	Candidate recognizes individual differences and diversity, but is unable to develop a plan to address diversity and democracy in the classroom.

	Candidate communicates an awareness of and value for individual differences and the effects of this diversity on learning. Candidate is capable of developing a plan creating a democratic environment that addresses diversity in the classroom.

	CF Element
	
	Developing
	Proficient

	Caring - Actions 
	Fairness

	Candidate sometimes recognize sensitivity to diverse student
populations, awareness of ethnic, linguistic, and exceptional needs, and are able to respond appropriately.
	Candidate consistently demonstrates sensitivity to diverse student populations, awareness of ethnic, linguistic, and exceptional needs, and is able to respond appropriately.

	
	Respect
	Candidate occasionally recognizes inconsistencies, favoritism or disregard for student differences and needs.
	Candidate consistently demonstrates through interactions care, respect, and sensitivity to culture and developmental levels.

	
	Environment
& classroom
management
	Candidate is working toward consistency in developing physically
safe environments and promoting child's self-esteem.
	Candidate recognizes and promotes physically safe learning environments. Management strategies are constructive and promote
students' self-esteem and growth.

	
	Diversity
	Classroom interactions attempt to consider diverse needs of students and cultural differences.
	Candidate consistently demonstrates through lesson planning and implementation an inclusive approach to meeting diversity and cultural needs.

	
	Motivation
	Candidate is beginning to utilize appropriate motivational techniques.
	Candidate consistently incorporates motivational techniques that are appropriate for the students' developmental, cultural and linguistic
differences.

	CF Element
	
	Developing
	Proficient

	Capable-Knowledge 
	Developmental
Needs

	Candidate displays generally accurate knowledge of developmental characteristics and individual differences but is unable to identify characteristics or differences as evidence by the content and procedures displayed in planning, implementing, and self-assessing.
	Candidate displays knowledge of developmental characteristics and individual differences and begins to recognize the extent to which students follow the patterns.


	
	Specialty area
knowledge

	Candidate demonstrates limited knowledge of subject matter and pedagogy in lesson plans, preparation, implementation, and assessment. Does not make corrections, and plans and practices fail to reflect understanding of prerequisite relationships
of topics and concepts.
	Candidate demonstrates knowledge of subject matter and pedagogy in lesson planning, preparation, implementation, and assessment. Connections are made, and plans and practices reflect understanding of prerequisite relationships of topics and concepts.

	
	Instructional
strategies
	Candidate is unable to effectively incorporate instructional strategies that meet the mission, objectives, and student needs.
	Candidate incorporates instructional strategies to meet the lesson objectives and student needs.

	
	Instructional
Goals
	Candidate is unable to convey reachable expectations.

	Candidate conveys high expectations for student achievement through planning, implementing, and self-assessing teaching.

	
	Foundations
of Education
Grounded in a liberal
education
	Candidate displays limited knowledge of educational foundations.

	Candidate displays knowledge of educational foundations and begins to connect foundations to planning.


	CF Element
	
	Developing
	Proficient

	Capable-  Practice 
	Reflective
Practitioner
	Candidate reflects on classroom experiences but provides little or no
evidence that experiences will influence future practice.
	Candidate reflects on classroom experiences and provides evidence that experiences will influence future practice.

	
	Learning goals
related to standards
	Learning goals are indirectly related to standards.


	Instructional goals are clearly tied to curriculum standards.


	
	Coherent
progression of material with
appropriate pacing & transitions
	Planning incorporates some best practices but does not consider
individual student needs.

	Planning of learning activities incorporates current best practices and addresses individual student needs.


	
	Students engaged,
challenged, & reflective
	Instructional plans are designed to engage and challenge some students.

	Instructional plans are designed to engage and challenge students.


	
	Assessment
aligned with
instruction, serving
summative &
formative needs
	Assessment plans are aligned with instruction, but designed to serve only summative needs.

	Assessment plans are fully aligned with instruction and designed to serve summative and formative needs.


	
	Educational  & information
technology
enhances learning
	Candidate designs lessons that incorporate technology, but technology is not used to maximize student learning.

	Candidate designs lessons that incorporate technology in ways that maximize student learning.


	CF Element
	
	Developing
	Proficient

	Connected –Commu-nication 



	Directions &
Procedures

	Candidate directions and procedures are clarified after initial student confusion or are excessively detailed.

	Candidate directions and procedures overall are clear to students.
Candidates observe and begin to develop directions and procedures that contain an appropriate level of detail.

	
	Oral & Written
Language

	Candidate's spoken language is generally audible, and written language is legible.  Both are used correctly with only a few
mistakes. Vocabulary is correct but limited or is not appropriate to students' ages or backgrounds.
	Candidate's spoken and written is clear and correct. Candidates demonstrate an ability to gauge the interests of students and use of age-appropriate vocabulary in lesson planning and instructional
practices.

	
	Quality of Questions
	Candidate's questions are a combination of low and high quality.

	Candidates begin to develop skills in asking questions across several levels of Bloom's Taxonomy and assessing appropriate for students to respond.

	
	Response to
Students

	Candidate has begun to develop strategies to address student questions and provide appropriate responses based on students' interests and understanding.
	Candidate develops strategies to adequately address student questions and provide appropriate responses based on students' interests and understanding.

	
	Communica-tion with
Parents/
Guardians
	Candidate has begun to develop ways to communicate with parents and guardians regarding student progress, but does not always follow suggestions made by cooperating teacher.
	Candidate develops and observes ways to communicate with parents and guardians regarding students' progress through mentoring provided by cooperating teacher.

	
	Use of technology
for communica-tion
	Candidate strategies to use technology to facilitate communicate with a variety of audiences does not consistently use appropriate media or recognize diverse needs of the audience.
	Candidates develop strategies to use technology to facilitate communication to the diverse needs of a variety of audiences.


	CF Element
	
	Developing
	Proficient

	Connected –Integration 
	Directions &
Procedures

	Daily lesson and unit plans are often poorly conceived and articulated and provide inadequate connections among disciplines.  Plans do not include appropriate assessments, objectives, and standards.
	Daily lesson and unit plans are well conceived and articulated, providing adequate connections among disciplines. Plans include appropriate assessments, objectives, and standards.

	
	Oral & Written
Language

	Daily lesson and unit plans are rarely designed to provide connections to issues both developmentally appropriate and
relevant to students.

	Daily lesson and unit plans are consistently designed to provide
connections to issues that are developmentally appropriate and
relevant for students.



Caring: Beliefs, Actions & Capable Knowledge, Practice & Connected Integration Level 2

EDSP 676/678/679 Practicum Final Evaluation

The Practicum Lesson Evaluation is a requirement in EDSP 676: Practicum in Learning Disabilities, EDSP 678: Practicum in Emotional and Behavioral Disorders, and EDSP 679: Practicum in Intellectual and Developmental Disabilities. Candidates, however, take only one practicum that addresses their disability area of emphasis. The practicum is designed to be taken during the second half of the master’s program. Depending on the candidate’s previous certification and/or teaching history, candidates spend either a minimum of 90 (if already possessing a certificate in special education) or 150 hours in the field. Although candidates are evaluated on explicit lesson development through another assessment, the Practicum Lesson Evaluation focuses on the candidate’s implementation of instructional lessons under supervision. Additionally, the Practicum Lesson Evaluation includes 8 of 10 performance standards in the South Carolina system for Assisting, Developing, and Evaluating Professional Teaching (ADEPT) used to evaluate beginning teachers in the State. The Practicum Lesson Evaluation enables candidates to practice instruction related to the areas of planning, instruction, and managing the learning environment that will be evaluated through ADEPT. Candidates use careful lesson design to implement evidence-based instructional strategies. The Practicum Lesson Evaluation requires candidates to develop one or more lesson objectives related to instructional need for students with exceptional learning needs. Candidates implement instruction for which they have selected or adapted a curriculum or created lessons that address individual learning needs. Candidates use student responses during the lesson to gauge the need for lesson modification. Candidates focus on designing and delivering lessons that promote active student engagement with high levels of student accuracy. Candidates are expected to establish a positive learning environment that promotes student self-awareness and positive interactions among peers and teachers. Likewise, candidates recognize that their own dispositions and behaviors may influence practice, so they communicate high expectations for student participation and performance and promote a classroom culture of learning and prosocial behaviors. When appropriate, candidates direct activities of paraeducators and other classroom volunteers. Candidates exhibit professional demeanor and ethical decision making through their instructional interactions and sensitivity to varying aspects of diversity among their students with exceptional learning needs. The practicum provides a culminating experience in which candidates demonstrate knowledge of evidence-based practices gleaned across coursework but also recognize the need for continued professional development. In addition to being responsive to supervisory feedback, candidates work with their university supervisor and mentor teacher to engage in related activities that foster professional growth. 


Note that a score below ‘Developing’ is ‘Unsatisfactory’, beyond ‘Proficient’ is ‘Distinguished’.  These scores would need notes of justification.
	CF Element
	Criteria
	Developing
	Proficient 

	Caring - Beliefs
	Ethical & 
respects
rights of all
	Candidate admits own substandard work or inappropriate behavior, but does not recognize the ramifications of his/her actions or makes an excuse. Candidate communicates a concern for the rights and
safety of all.
	Candidate takes responsibility for own actions and work, and applies
legal and ethical standards to decision making. Communicates a
plan that insures the rights and safety of all.

	
	Diversity &
individual
differences
	Candidate's plans and behavior are in line with a caring disposition, but do not communicate a basis for this behavior.  Some aspects of individual differences are sometimes ignored in plans or procedures.


	Candidate communicates an awareness of and value for individual
differences and the effects of this diversity on learning.


	CF Element
	
	Developing
	Proficient

	Caring - Actions 
	Fairness
	Some students are not consistently engaged in activities.
Instructional groups are sometimes inappropriate or unsuccessful.
	Candidate treats others (colleagues and students) fairly. Successfully engages students in activities.

	
	Respect
	Candidate-student interactions occasionally reflect inconsistencies, favoritism, or disregard for students’ cultures.  Most students exhibit respect for other students and the candidate.
	Candidate-student and student-student interactions are friendly and demonstrate mutual warmth, caring, and respect, with sensitivity to culture and developmental levels. Standards of conduct are clear.
Learning goals establish high expectations.

	
	Environment& classroom
management
	Responses to student misbehavior are occasionally absent, ineffective or inappropriate.

	Daily routines and classroom environment promote physical and emotional safety.  Candidate is alert to student behavior,
while monitoring is subtle and preventative.  Candidate responds to misbehavior appropriately and successfully, with sensitivity to students' dignity.

	
	Diversity
	Lesson plans and/or classroom interactions do not consistently
consider developmental needs and diversity of students.

	Lesson plans reflect sensitivity to developmental needs and diversity of students. During implementation the candidate is reactive to individual differences. Interactions are sensitive to cultural norms.

	
	Motivation
	Motivational techniques occasionally ineffective.
	Candidate motivates students and conveys genuine enthusiasm for the content and for learning.

	CF Element
	
	Developing
	Proficient

	Capable-Knowledge 
	Develop-mental Needs

	Candidate displays generally accurate knowledge of developmental
characteristics and individual differences. Some prominent
characteristics or differences are not considered as evidenced by the
content and procedures displayed in lesson planning, delivery, or evaluation results.
	Candidate displays knowledge of developmental characteristics and
individual differences and recognizes the extent to which students follow the patterns.


	
	Specialty area
knowledge

	Candidate displays basic pedagogical and content knowledge but does not consistently 1) articulate connections with other parts of discipline or other disciplines; or 2) demonstrate awareness of prerequisite learning; or 3) anticipate student misconceptions.
Awareness of resources for teaching or learning is not clearly demonstrated.
	Demonstrates solid knowledge of subject matter and pedagogy in
lesson planning, preparation, and implementation and assessment.
Lesson plans demonstrate knowledge of resources. Appropriate
connections are made, and plans and practices reflect understanding of prerequisite relationships of topics and concepts.

	
	Instructional
Strategies
	Inconsistently incorporates appropriate instructional strategies to meet the lesson objectives and student needs.
	Effectively incorporates appropriate instructional strategies to meet the lesson objectives and student needs.

	
	Instructional
Goals
	Candidate occasionally sets low or unreachable expectations for some students.
	Candidate conveys high, reachable expectations for student achievement. 


	
	
	
	

	
	
	
	

	CF Element
	
	Developing
	Proficient

	Capable-  Practice 
	Reflective
Practitioner

	Candidate reflects on teaching experiences and provides evidence that future instruction will be positively influenced by these experiences. Little or no evidence is provided as to how the
experiences have altered pre-conceptions. 
	Candidate reflects on teaching experiences and provides evidence that the experiences have altered pre-conceptions and will improve future practice.



	
	Learning goals
related to
standards
	Learning goals are indirectly related to the standards.

	Candidate clearly articulates how goals are tied to curriculum
standards. 


	
	Coherent
progression of material with
appropriate
pacing &
transitions
	Planning for and implementation of learning activities do not produce a unified whole. There is lost time during transitions.  Some teaching is conducted skillfully, with good examples, but some teaching is 
difficult to follow. Only some of the activities reflect best practice.
	Planning and implementation of learning activities produce a
clear, unified whole that allow for different pathways according to
student needs, and reflect current best practices.


	
	Students
engaged,
challenged &
reflective
	Some students are challenged by candidate's instruction. Candidate has some difficulty engaging and challenging students. Students often do not reflect upon important concepts.
	Most students are challenged at high cognitive levels, are
productively engaged, and reflect upon important concepts.



	
	Assessment
aligned with
instruction,
serving
summative &
formative needs
	Assessment is aligned with instruction, but is not used for improving learning and/or teaching.

	Assessment is fully aligned with instruction, gives meaningful
feedback to students, and effectively informs instructional
decisions.


	
	Educational & information
technology
enhances
learning
	Candidate designs and implements lessons that incorporate technology, but technology is not used to maximize student learning.

	Candidate designs and implements lessons that
incorporate technology in ways that maximize student learning.


	CF Element
	
	Developing
	Proficient

	Connected –Communi-cation 



	Directions &
Procedures
	Candidate directions and procedures are clarified after initial student confusion or are excessively detailed.
	Candidate directions and procedures are clear to students
and contain an appropriate level of detail.

	
	Oral & Written
Language
	Candidate's spoken language is audible, and written language is legible. Both are used correctly. Vocabulary is correct but limited or is not appropriate to students' ages or backgrounds.
	Candidate's spoken and written language is clear and correct.
Vocabulary is appropriate to students' age and interests.


	
	Quality of
Questions
	Candidate's questions are a combination of low and high quality. Only some invite a response.
	Most of candidate's questions are of high quality. Adequate time is
available for students to respond.  

	
	Response to
Students
	Candidate attempts to accommodate students' questions or interests. The effects on the coherence of a lesson are uneven.
	Candidate successfully accommodates students' questions or interests.

	
	Communica-tion
with Parents orGuardians
	Candidate adheres to the school's required procedures for communicating to parents/guardians. Communication is based on required contacts only.

	Candidate successfully accommodates students' questions or interests.

	
	Use of
technology for
communica-tion
	Attempts to communicate with a variety of audiences but does not consistently use appropriate media to reach all members of those audiences.

	Uses appropriate technology to effectively communicate to the
diverse needs of a variety of audiences.

	CF Element
	
	Developing
	Proficient

	Connected –Integration 
	Interdiscip-linary
& intradisc-iplinary
Relationships
	Often lessons are ineffective or incomplete in making connections
across content areas.

	Lesson content, including authentic assessments, encourages the
integration and application of knowledge and skills within and
across disciplines.

	
	Connections to relevant issues
	Instruction has not been consistently designed with reference to contextual factors or candidate is inconsistent at connecting lesson content to relevant issues.
	Lesson content is consistently connected to relevant, real-world
issues. Relevance of content is clearly communicated.




Final CF Evaluation [image: ]
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	Date  
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	University Supervisor  
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College of Education Conceptual Framework:
Final Evaluation

	1	2	3			4	
	  Unsatisfactory         Developing          Proficient                    	                 Distinguished  


A rating of 1 (unsatisfactory) or 4 (distinguished) must be accompanied by an explanation. Feel free to comment on any rating.

                                                                                                                                                          

Caring: Beliefs - Candidate is committed to ethical and democratic dispositions including respecting the rights and responsibilities of all and recognizing diverse points of view.  (ADEPT Performance Standards 1, 2, 4, 7, 8, 9, and 10)

The proficient candidate:
1. takes responsibility for own actions and work and applies legal and ethical standards to decision making. 
1. communicates an awareness of and value for individual differences and the effects of this diversity on learning . 
	1
	2
	3
	4

	
	
	
	



PLEASE SCORE


1. communicates a plan that insures the rights and safety of all.                 

     Score for Caring Beliefs:  

       Unsatisfactory         Developing          Proficient                          Distinguished  
	  1**
	2
	3
	   4 **

	
	
	
	


      

       Comments must be provided for any ratings of 1 or 4:
    










PLEASE CONTINUE TO NEXT PAGE







Caring: Actions - Candidate acts in accord with the rights and responsibilities of all, is sensitive to developmental, social, and cultural differences, and encourages a democratic culture. 
(ADEPT Performance Standards 1, 2, 4, 7, 8, 9 and 10)

The proficient candidate:
1. treats others (colleagues and students) fairly 
1. successfully engages students in activities.
1. maintains friendly candidate-student and student-student interactions and demonstrates mutual warmth, caring, and respect, with sensitivity to culture and developmental levels. Standards of conduct are clear and learning goals establish high expectations   
	1
	2
	3
	4

	
	
	
	



PLEASE SCORE

1. maintains daily routines and classroom environment to promote physical and emotional safety and is alert to student behavior, while monitoring is subtle and preventative. 
1. responds to misbehavior appropriately and successfully, with sensitivity to students’ dignity.
1. plans lessons that reflect sensitivity to developmental needs and diversity of students and during implementation, the candidate is reactive to individual differences. These interactions are sensitive to cultural norms  
	1
	2
	3
	4

	
	
	
	



PLEASE SCORE


1. motivates students and conveys genuine enthusiasm for the content and for learning.

Score for Caring  Actions:
         Unsatisfactory         Developing          Proficient                          Distinguished  
	1**
	2
	3
	4 **

	
	
	
	



Comments must be provided for any ratings of 1 or 4:



1. 








Capable: Knowledge - This candidate is knowledgeable about the foundations of education and about his/her specialty area(s), including appropriate practices.   (ADEPT Performance Standards 1, 2, 3, 4, 5, 6, 7, 8, and 9)

The proficient candidate:
1. displays knowledge of developmental characteristics and individual differences and recognizes the extent to which students follow the patterns.
1. demonstrates solid knowledge of subject matter and pedagogy in lesson planning, preparation, and implementation and assessment. Lesson plans demonstrate knowledge of resources.
1. makes appropriate connections and plans and practices reflect understanding of prerequisite relationships of topics and concepts.
1. effectively incorporates appropriate instructional strategies to meet the lesson objectives and student needs.
1. conveys high, reachable expectations for student achievement.
1. maintains GPR necessary to register for student teaching.

     Score for  Capable  Knowledge:  

        Unsatisfactory         Developing          Proficient                          Distinguished  
	1**
	2
	3
	4 **

	
	
	
	



Comments must be provided for any ratings of 1 or 4:
  








Capable:  Practice - This candidate can apply his/her knowledge through best practices that include the effective use of educational and information technology and appropriate assessments.
(ADEPT Performance Standards 1, 2, 3, 4, 5, 6, 7, 8, and 9)

The proficient candidate:
· reflects on teaching experiences and provides evidence that the experiences have altered pre-conceptions and will improve future practice.
· clearly articulates how goals are tied to curriculum standards.
· plans and implements learning activities which produce a clear, unified whole that allows for different pathways according to student needs, and reflect current best practices.
· ensures that most students are challenged at high cognitive levels, are productively engaged, and reflect upon important concepts.
· fully aligns assessment with instruction, gives meaningful feedback to students, and effectively informs instructional decisions.
· designs and implements lessons that incorporate technology in ways that maximize student learning                                                                                                                                                         
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 PLEASE SCORE
·                                         
     Score for Capable  Practice:
· 
        Unsatisfactory         Developing          Proficient                          Distinguished  
	1**
	2
	3
	4 **

	
	
	
	



Comments must be provided for any ratings of 1 or 4:










Connected: Communication - This candidate communicates effectively through a variety of representations (spoken, written and digital).  (ADEPT Performance Standards 2, 4, 5, 6, 7, 8, 9, and 10)

The proficient candidate:
1. gives directions and procedures are clear to students and contain an appropriate level of detail.
1. communicates clearly and correctly through spoken and written language.  Vocabulary is appropriate to students’ age and interests
1. asks high quality questions most of the time.  Adequate time is available for students to respond.
1. successfully accommodates students’ questions or interests.
1. communicates with parents/guardians about students’ progress and instructional program on a regular basis.
1. uses appropriate technology to effectively communicate to the diverse needs of a variety of audiences.

     Score for Connected: Communication:

      Unsatisfactory         Developing          Proficient                          Distinguished  
	1**
	2
	3
	4 **

	
	
	
	



Comments must be provided for any ratings of 1 or 4:






	


Connected: Integration -   This candidate synthesizes his/her knowledge and practices to integrate interdisciplinary perspectives and applications by making connections to real life and by making global issues locally relevant.
(ADEPT Performance Standards 3, 5, 6, and 10)

The proficient candidate:
1. plans lesson content, including authentic assessments, which encourages the integration and application of knowledge and skills within and across disciplines. 
1. consistently connects lesson content to relevant, real-world issues. Relevance of content is clearly communicated.

      Score for Connected: Integration:

        Unsatisfactory         Developing          Proficient                          Distinguished  
	1**
	2
	3
	4 **

	
	
	
	



Comments must be provided for any ratings of 1 or 4:
   





OBSERVER:    



Literacy (Reading) Education

Caring: Beliefs & Actions, Capable: Knowledge & Practice,  Connected: Communication & Integration Level 1

Read 865 Case Report
The Clinic Report is in three parts, part 1 is background.  Part II (data) and Part III(recommendations) are the SPA assessments.
Part III addresses CF CA CB CC CI at Level 1.  Part II addresses CF CK CP
Assessment #4 is an extensive Clinic Report in which a candidate communicates specific information about a child’s literacy development, proficiencies, and difficulties. After evaluating a child’s literacy using a wide-range of assessments, each candidate writes a Clinic Report in which she/he (a) summarizes the purpose of each assessment administered, (b) interprets the child’s performance on each assessment using numerical and descriptive data, (c) places the child on a developmental continuum and outlines the child’s proficiencies and difficulties in each component of reading, (d) presents an integrated analysis of the child’s literacy development, and (e) plans effective instructional activities to meet the child’s needs at home, in school, and in intensive instructional programs. The Clinic Report provides evidence of candidates’ ability to communicate information about children’s literacy progress and instructional needs to specific individuals (students, parents, caregivers, colleagues, administrators, policymakers, policy officials, community, etc.) and documents children’s performance on the specific reading assessments administered. The report serves as the bases for planning instruction for the children’s tutorial programs the following semester. The Clinic Report includes precise information and clearly indicates each child’s strengths, weaknesses, and instructional needs for reading.
            The Clinic Report is the final product produced by candidates after working with elementary or middle school children. Following five, 90-minute assessment sessions in which each candidate evaluates a child’s proficiencies and difficulties within each component of reading (1.4) using a wide range of assessment tools and practices (3.1), candidates write a Clinic Report communicating the child’s assessment results to parents, caregivers, colleagues, administrators, and others (3.4). The Clinic Report requires individual candidates to use her/his foundational knowledge of language development and reading acquisition within specific cultural groups (1.3) to place the child with whom she/he worked on a developmental continuum, identify the child’s specific literacy proficiencies and difficulties ((3.2) within major components of reading (1.4), and use assessment results to provide effective instructional recommendations (3.3) for working with the child at home, school, and in clinical settings. Recommendations for the classroom teacher and clinician include instructional grouping options (2.1), a range of instructional approaches, practices, and methods based on the child’s stage of development, cultural background (2.2), reading interests and ability (4.1) and suggestions for appropriate reading materials (2.3).
 
Following assessment, write a Clinical Report for the child with whom you worked. The report will be mailed to parents and document their child’s performance on the reading assessments administered. The report will serve as the bases for planning instruction for the child’s tutorial program next semester. It should include precise information and clearly indicate the child’s strengths, weaknesses, and instructional needs for reading. The Clinic Report will (a) summarize scores and provide an interpretation of results for each assessment administered within each component of reading; (b) document patterns of instructional need; and (c) provide suggestions for working with the child to improve reading at home, school, and in the Reading Clinic. Submit the report inthree separate sections and one finalized, complete report through Blackboard. Each section of the report will be evaluated for a grade and feedback for corrections and revisions will be provided. Following evaluation, correct, revise, combine, and submit all three sections of the report as one document. File one copy of the report the Clemson Reading Clinic permanent files and mail one copy to parents.

 Part II - IRA Std. 1, 3, 4 and CF CK CP Level 1 Rubric Unacceptable 1 - 4 pts (1 pt) Acceptable 5 - 9 pts (6 pts) Distinguished 10 pts (10 pts) IRA Std. 1.4 Foundational Knowledge: Critical Elements: Demonstrate knowledge of the major components of reading (phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation and their integration during fluent reading) IRA2003.1 IRA2003.1.4 --Limited analysis and random selection of assessments for evaluating students’ phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integrations during fluent reading. 
---Limited instructional recommendations demonstrate limited knowledge of major components of reading. 
---Competent analysis and careful selection of appropriate assessments for evaluating students’ phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integrations during fluent reading. 
----Sufficient instructional recommendations demonstrate adequate knowledge of major components of reading 
-----Sophisticated analysis and precise selection of appropriate assessments for evaluating students’ phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integrations during fluent reading. 
----- Explicit instructional recommendations demonstrate sophisticated knowledge of major components of reading. 
IRA Std. 3.1 Assessment, Diagnosis, and Evaluation: Critical Elements: Uses a wide range of assessment tools and practices that range from individual and group standardized tests to individual and group informal classrooms assessment strategies, including technology-based assessment tools IRA2003.3 IRA2003.3.1 ---Did not select appropriate formal and informal assessments 
---Did not adequately administer assessments 
---Did not include a sufficient range of appropriate formal and informal assessments 
---Selection of assessments not based on information acquired from observations, interviews, or other available data. 
Competent selection and administration of a sufficient range of appropriate formal and informal assessments partially based on information acquired from observations, interviews, and/or other available data. Sophisticated selection and skillful administration of a wide range of appropriate formal and informal assessments based on information acquired from observations, interviews, and other available data. IRA Std. 3.2 & CF CK CP Assessment, Diagnosis, and Evaluation: Critical Elements: Places students along a developmental continuum and identify students’ proficiencies and difficulties & CF Level 1 CK CP IRA2003.3 IRA2003.3.2 SC-CLEMSON-CF.CK SC-CLEMSON-CF.CP ---Limited analysis, interpretation, and synthesis of assessment results. 
---Limited reference to students’ proficiencies and weaknesses. 
---Unable to place students’ along a developmental continuum. 
---Competent analysis, interpretation, and synthesis of assessment results indicates understanding of child development 
---Competent identification and explanation of students’ major proficiencies and weaknesses 
---Competent analysis of students’ performance with correct placement along a developmental continuum. 
---Critical analysis, interpretation, and synthesis of assessment results indicates deep and thorough understanding of child development 
---Explicit identification and explanation of students’ proficiencies and weaknesses 
---Critical analysis of students’ performance with correct placement along a developmental continuum. 
IRA Std. 4.1 Creating a Literate Environment: Critical Elements: Use students’ interests, reading abilities, and backgrounds as foundations for the reading and writing program IRA2003.4 IRA2003.4.1 Limited knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
---selection of assessments and 
---instructional recommendations 
---selection of leveled reading materials 
Adequate knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
---selection of assessments and 
---instructional recommendations 
---selection of leveled reading materials 
Sophisticated knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
---selection of assessments and 
----instructional recommendations 
---selection of leveled reading materials 
IRA Std. 3.4 Assessment, Diagnosis, and Evaluation: Critical Elements: Communicate results of assessments to specific individuals (students, parents, caregivers, colleagues, administrators, policymakers, policy officials, community, etc.) Organization & Components Relative to (1, 100%) Limited information concerning 
----purpose and administration procedures some assessments 
----no or few data tables reporting assessment scores (raw score), percentages, and student’s performance (stanines and percentiles) for one or two components of reading 
----limited narrative explanation of assessment results and student’s performance on a developmental continuum. 
Complete information concerning 
-----purpose and administration procedures for most assessments 
-----formatted data tables reporting assessment scores (raw score), percentages (correct responses), and student’s performance (stanines and percentiles) for three or four major components of reading (vocabulary, comprehension, word identification, and fluency) 
----complete narrative explanation of assessment results and student’s performance on a developmental continuum 
Explicit information concerning 
----purpose and administration procedures for each assessment 
----clear, concise, and formatted data tables reporting assessment scores (raw score), percentages (correct responses), and student’s performance (stanines and percentiles) for all major components of reading (phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integration during fluent reading). 
---extended narrative explanation of assessment results and student’s performance on a developmental continuum

	Part II - IRA Std. 1, 3, 4 and CF CK CP Level 1 Rubric 

	
	Unacceptable 1 - 4 pts (1 pt) 
	Acceptable 5 - 9 pts (6 pts) 
	Distinguished 10 pts (10 pts) 

	IRA Std. 3.2 & CF CK CP Assessment, Diagnosis, and Evaluation: Critical Elements: Places students along a developmental continuum and identify students’ proficiencies and difficulties & CF Level 1 CK CP IRA2003.3 IRA2003.3.2 SC-CLEMSON-CF.CK SC-CLEMSON-CF.CP 
	---Limited analysis, interpretation, and synthesis of assessment results. 
---Limited reference to students’ proficiencies and weaknesses. 
---Unable to place students’ along a developmental continuum. 
	---Competent analysis, interpretation, and synthesis of assessment results indicates understanding of child development 
---Competent identification and explanation of students’ major proficiencies and weaknesses 
---Competent analysis of students’ performance with correct placement along a developmental continuum. 
	---Critical analysis, interpretation, and synthesis of assessment results indicates deep and thorough understanding of child development 
---Explicit identification and explanation of students’ proficiencies and weaknesses 
---Critical analysis of students’ performance with correct placement along a developmental continuum. 



	Part III - IRA Stds. 1-4 & CF CA CB CC CI Level 1 Rubric

	
	Unacceptable - 1 (1 pt) 
	Acceptable - 3 (2-4 pts) (3 pts) 
	Distinguished - 5 (5 pts) 

	IRA Stds. 3.3 & 3.4 & CF Level 1 CC, CI Assessment, Diagnosis, and Evaluation: Critical Elements: Uses assessment information to plan, evaluate, & revise effective instruction that meets all students’ needs, including those at different developmental stages & those from different cultural & linguistic backgrounds IRA2003.3 IRA2003.3.3 SC-CLEMSON-CF.CC SC-CLEMSON-CF.CI 
	Limited grasp of assessment findings leading to limited and/or inappropriate recommendations and plans for instruction.
	Adequately grasp of assessment findings leading to sufficient and appropriate recommendations and plans for instruction.
	Thorough grasp of assessment findings leading to sufficient and appropriate recommendations and plans for instruction.

	IRA Stds. 4.1 & CF Level 1 CB, CA Creating a Literate Environment: Critical Elements: Use students’ interests, reading abilities, and backgrounds as foundations for the reading and writing program IRA2003.4 IRA2003.4.1 SC-CLEMSON-CF.CA SC-CLEMSON-CF.CB 
	Limited knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
----selection of assessments and 
----instructional recommendations 
----selection of leveled reading materials 
	Adequate knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
----selection of assessments and 
----instructional recommendations 
----selection of leveled reading materials 
	Sophisticated knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
----selection of assessments and 
----instructional recommendations 
----selection of leveled reading materials 


 
 

Caring: Beliefs & Actions, Capable: Knowledge & Practice, Connected: Communication & Integration Level 2

IRA Assesment 5 Summative Report
	[bookmark: section-35797371_105934963]IRA Assesment 5 Summative Report

	
	Unacceptable IRA Rating 1-4 
	Acceptable IRA Rating 5-9 
	Distinguished 10 

	Are able to determine if students are appropriately integrating the components (phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension strategies, and motivation) in fluent reading. IRA2003.1.4 
	--Limited analysis of learners’ knowledge of phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integration during fluent reading. 
--Limited instructional recommendations demonstrate limited knowledge of major components of reading.
	--Satisfactory analysis of learners’ knowledge of phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integration during fluent reading. 
--Sufficient instructional recommendations demonstrate satisfactory knowledge of major components of reading
	--Sophisticated analysis of learners’ knowledge of phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integration during fluent reading. 
--Explicit instructional recommendations demonstrate sophisticated knowledge of major components of reading.

	Support classroom teachers and paraprofessionals in the use of a wide range of instructional practices, approaches, and methods, including technology-based practices. They help teachers select appropriate options and explain the evidence-base for selecting practices to best meet the needs of all students. They demonstrate the options in their own (and demonstration) teaching. * Conceptual Framework: Capable: Knowledge, Practice IRA2003.2.2 SC-CLEMSON-CF.CK SC-CLEMSON-CF.CP 
	Limited and/or inappropriate instructional practices demonstrate limited knowledge of a range of instructional practices, approaches, and methods, including technology-based practices and extend development in one area of literacy. No evidence or limited evidence of supporting classroom teachers or others that work with the child.
	Sufficient and appropriate instructional practices demonstrate adequate knowledge of a sufficient range of instructional practices, approaches, and methods, including technology-based practices and extend development of three areas of literacy. Sufficient evidence of supporting classroom teachers or others that work with the child.
	Explicit and appropriate instructional practices demonstrate sophisticated knowledge of a wide range of instructional practices, approaches, and methods, including technology-based practices and extend development in all areas of literacy. Strong evidence of supporting classroom teachers or others that work with the child.

	Support classroom teachers and paraprofessionals in the use of a wide range of curriculum materials. They help teachers select appropriate options and explain the evidence base for selecting practices to best meet the needs of all students. They demonstrate the options in their own teaching and in demonstration teaching. IRA2003.2.3 
	Limited and/ or inappropriate range of curriculum materials demonstrates limited knowledge of curriculum materials in effective reading instruction. No evidence or limited evidence of supporting classroom teachers or others that work with the child.
	Sufficient and appropriate range of curriculum materials demonstrates adequate knowledge of a sufficient range of curriculum materials in effective reading instruction. Sufficient evidence of supporting classroom teachers or others that work with the child.
	Explicit and appropriate range of curriculum materials demonstrates sophisticated knowledge of a wide range of curriculum materials in effective reading instruction. Strong evidence of supporting classroom teachers or others that work with the child.

	Support the classroom teacher in the assessment of individual students. They extend the assessment to further determine proficiencies and difficulties for appropriate services. * Conceptual Framework: Connected: Integration, Communication IRA2003.3.2 SC-CLEMSON-CF.CC SC-CLEMSON-CF.CI 
	--Limited analysis, interpretation, and synthesis and sharing of instructional practices and assessment results. 
--Limited reference to students’ proficiencies and weaknesses. 
--Unable to place students along a developmental continuum.
	--Satisfactory analysis, interpretation, and synthesis and sharing of instructional practices and assessment results indicates understanding of child development 
--Satisfactory identification and explanation of students’ major proficiencies and weaknesses 
--Satisfactory analysis of students’ performance with correct placement along a developmental continuum.--
	--Satisfactory analysis, interpretation, and synthesis and sharing of instructional practices and assessment results indicates understanding of child development 
--Satisfactory identification and explanation of students’ major proficiencies and weaknesses 
--Critical analysis of students’ performance with correct placement along a development

	Assist the classroom teacher in using assessment to plan instruction for all students. They use in-depth assessment information to plan individual instruction for struggling readers. They collaborate with other education professionals to implement appropriate reading instruction for individual students. They collect, analyze, and use schoolwide assessment data to implement and revise school reading programs. IRA2003.3.3 
	--Limited analysis, interpretation, and synthesis of instructional practices and assessment results. 
--Limited reference to students’ proficiencies and weaknesses.
	--Satisfactory analysis, interpretation, and synthesis of instructional practices and assessment results indicates understanding of child development 
--Satisfactory identification and explanation of students’ major proficiencies and weaknesses
	--Satisfactory analysis, interpretation, and synthesis of instructional practices and assessment results indicates understanding of child development 
--Satisfactory identification and explanation of students’ major proficiencies and weaknesses

	Assist the classroom teacher and paraprofessional in selecting materials reading levels, interests, and cultural and linguistic background of students. * Conceptual Framework: Caring: Beliefs, Actions (1, 100%) IRA2003.4.1 SC-CLEMSON-CF.CA SC-CLEMSON-CF.CB 
	--Limited knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
-----selection of assessments and 
----- instructional recommendations 
----- selection of leveled reading materials
	---Adequate knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
-----selection of assessments and 
------instructional recommendations 
-----selection of leveled reading materials
	--Sophisticated knowledge of students’ interests, reading abilities, and cultural backgrounds demonstrated in 
-----selection of assessments and instructional recommendations 
------selection of leveled reading

	Communicate assessment information to various audiences for both accountability and instructional purposes (policymakers, public officials, community members, clinical specialists, school psychologists, social workers, classroom teacher, and parents). IRA2003.3.4 
	Limited information concerning 
-- instructional program and explicit instruction provided 
--no or limited information provided for one or two components of reading 
-- limited narrative explanation of learner’s ability to integrate components of reading
	Complete information concerning 
--instructional program and explicit instruction provided 
--sufficient information provided for three or four major components of reading (vocabulary, comprehension, word identification, and fluency) 
--complete narrative explanation of learner’s ability to integrate components during fluent reading
	--Explicit information concerning 
------instructional program and explicit instruction provided 
-----detailed information provided for all major components of reading (phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension processing strategies, motivation, and their integration during fluent reading).




Read 866 Case Report
Summative Clinic Report - Case Study.  Also meets CF Level 2 CB, CA CK, CI, CC
 
Assessment #5 is an extensive Summative Clinic Report in which a candidate communicates specific information about the reading intervention she/he provided a child and the results of intervention specifically designed to address the child’s proficiencies and difficulties as identified in the prerequisite Clinic assessment program. After working with a child over the course of ten weeks, each candidate writes a Summative Clinic Report in which she/he (a) describes all teaching strategies attempted with the child, (b) discusses teaching strategies that worked best for the child, (c) compares the child’s reading ability to peers, (d) describes the child’s proficiencies and difficulties as determined through on-going and post-intervention assessment, and (e) plans effective instructional activities to meet the child’s future reading needs at home, in school, and in intensive instructional programs. The Summative Clinic Report provides evidence of candidates’ ability to communicate information about children’s literacy progress and instructional needs to specific individuals (students, parents, caregivers, colleagues, administrators, policymakers, policy officials, community, etc.) and documents candidates’ knowledge of instructional strategies and curriculum materials for reading. The Summative Clinic Report includes precise information about the intervention provided a child and clearly indicates the child’s progress as a result of intervention as well as the child’s strengths, weaknesses, and future instructional needs for reading.
The Summative Clinic Report is the final product produced by candidates after working with elementary or middle school children in an intensive instructional program. Following ten, 90-minute intervention sessions in which each candidate addresses a child instructional needs in all major components of reading (1.4), candidates write a Summative Clinic Report communicating the child’s reading progress to parents, caregivers, colleagues, administrators, and others (3.4). The Summative Clinic Report requires individual candidates to use her/his knowledge of (a) language development and reading acquisition and the variations related to cultural and linguistic diversity (1.3) to place the child along a development continuum (3.2); (b) a wide range of instructional practices, approaches, and methods for learners at differing stages of development and from differing cultural and linguistic backgrounds (2.2); and (c) a wide range of curriculum materials used for effective reading instruction (2.3) to plan, evaluate, revise, and carry out effective instruction (3.3) that addresses the child’s reading proficiencies and difficulties(3.2), and wide range of assessment tools and practices (3.1) to evaluate the effectiveness of the instruction provided. Finally, the Summative Clinic Report requires candidates to use knowledge of instructional grouping options (2.1) and the child’s reading interests, ability, and motivation (4.1) to provide instructional recommendations for home, school, and clinical settings that meet the child’s future instructional needs for reading and that incorporate a range of books, technology-based information, and nonprint materials at multiple levels (4.2). Because the reading program engages in on-going programmatic evaluation and revision across semesters, scoring rubrics for Assessment #5 were revised and fine tuned multiple times. The initial rubric was designed to measure each standard multiple times.
 

Caring: Beliefs & Actions, Capable: Knowledge & Practice,  Connected: Communication & Integration Level 3

Portfolio

Plan I is Literacy Teacher
CF Level 3 All Six Learner Outcomes
Assessment #6 is the Portfolio, completed at the conclusion of the program leading to the Masters degree in Reading. Candidates are required to submit a digital portfolio documenting their learning in their degree program to their committee members.  Candidates are provided with an orientation to the Portfolio early in their program, and provided with the scoring guide for the requirement. The portfolio has replaced the comprehensive examination as the culminating assessment for all work toward the MED in Reading.  We made this programmatic change a decade ago because the reading faculty felt that a three-hour examination could not adequately assess our candidates’ learning in the masters program.
Candidates are required to address each of the standards for reading professionals, including evidence for their knowledge of and ability to use that knowledge to support K-12 students’ literacy development. Evidence may come from the candidates’ coursework and/or classroom and must address all standards and sub-standards identified by the International Reading Association and NCATE. The evidence must be explicitly tied to the standards, and an explanation of the connection between the evidence submitted and the standard is required.
Candidates must submit evidence that they can recognize well-grounded applications of foundational knowledge in the classroom (1.1), that they know general patterns in the history of reading, reading research, methods, and materials (1.2, 1.3), and that they can summarize the developmental progression of reading (1.3), understand how components of reading are integrated in fluent reading (1.4) and can articulate research that grounds practice.
Candidates must submit evidence that they can use a variety of instructional groupings (2.1), use a wide range of instructional practices (2.2), and select appropriate curricular materials for their own students (2.3) as well as evaluate, support, and coach teachers’ use of instructional groups, use of instructional practices, and selection of appropriate curricular materials. They must submit evidence that their teaching colleagues’ choices of instructional strategies and practices and materials are supported by an evidence-based rationale.
Candidates must submit evidence that shows they use a wide range of assessment tools and practices, including individual and group standardized tests and formative classroom assessment tools (3.1); that they can situate students’ literacy development along a continuum and identify students’ strengths and weaknesses (3.2); that they use assessment information to develop appropriate instruction, evaluate that instruction, and revise it based on formative assessments in order to meet the needs of all students (3.3); can develop appropriate building- and district-wide assessment plans, and provide support for same; that they know the range of students’ reading performances in their own building and how this range relates to the broader student population in their district. Candidates must provide evidence that they understand how assessment should be used for instructional purposes and demonstrate the ability to use it for the benefit of student growth and development.  Candidates must provide evidence that they support professional use of assessment data and can publicly articulate characteristics of an effective assessment plan (3.4).
Candidates must provide evidence that they use students’ interests, literacy, and backgrounds to create a collaborative culture of learning in their own classrooms (4.1), Use a variety of materials in support of literacy instruction, including books, technology, and non-print materials representing multiple levels, student interests, and cultural and linguistic backgrounds (4.2); that they model positive literacy beliefs and actions (4.3); and motivate their students to be lifelong readers and learners (4.4). In addition, candidates must provide evidence that they can support professional staff in designing curricula based on students’ interests, reading abilities, and cultural and linguistic backgrounds; that they participate in and support selecting materials including technology-based and non-print materials representing multiple levels and interests. Candidates must provide evidence that they can articulate the research that grounds their practice and that they support professional staff in designing intrinsic and extrinsic motivational programs.
Candidates must provide evidence that they have a positive disposition toward literacy (5.1) as well as to a commitment to growth in their professional knowledge (5.2); that they support teachers and reading specialists in developing their professional knowledge, skills, and dispositions (5.3); that they provide opportunities for professional development (5.4); and that they encourage and facilitate collaboration and dialogue among professionals (5.3, 5.4).
 Assessment Documentation
The portfolio is the culminating assessment for the Masters degree in Reading. Candidates are required to provide evidence of their knowledge and abilities related to all five of the 2003 standards. 
Plan III is Literacy Teacher, Reading consultant, and Reading Coordinator
 
CF Level 3 All Six Learner Outcomes
 
Assessment #6 is the Portfolio, completed at the conclusion of the program leading to the Masters degree in Reading. Candidates are required to submit a digital portfolio documenting their learning in their degree program to their committee members.  Candidates are provided with an orientation to the Portfolio early in their program, and provided with the scoring guide for the requirement. The portfolio has replaced the comprehensive examination as the culminating assessment for all work toward the MED in Reading.  We made this programmatic change a decade ago because the reading faculty felt that a three-hour examination could not adequately assess our candidates’ learning in the masters program.
Candidates are required to address each of the standards for reading professionals, including evidence for their knowledge of and ability to use that knowledge to support K-12 students’ literacy development. Evidence may come from the candidates’ coursework and/or classroom and must address all standards and sub-standards identified by the International Reading Association and NCATE. The evidence must be explicitly tied to the standards, and an explanation of the connection between the evidence submitted and the standard is required.
Candidates must submit evidence that they can recognize well-grounded applications of foundational knowledge in the classroom (1.1), that they know general patterns in the history of reading, reading research, methods, and materials (1.2, 1.3), and that they can summarize the developmental progression of reading (1.3), understand how components of reading are integrated in fluent reading (1.4) and can articulate research that grounds practice.
Candidates must submit evidence that they can use a variety of instructional groupings (2.1), use a wide range of instructional practices (2.2), and select appropriate curricular materials for their own students (2.3) as well as evaluate, support, and coach teachers’ use of instructional groups, use of instructional practices, and selection of appropriate curricular materials. They must submit evidence that their teaching colleagues’ choices of instructional strategies and practices and materials are supported by an evidence-based rationale.
Candidates must submit evidence that shows they use a wide range of assessment tools and practices, including individual and group standardized tests and formative classroom assessment tools (3.1); that they can situate students’ literacy development along a continuum and identify students’ strengths and weaknesses (3.2); that they use assessment information to develop appropriate instruction, evaluate that instruction, and revise it based on formative assessments in order to meet the needs of all students (3.3); can develop appropriate building- and district-wide assessment plans, and provide support for same; that they know the range of students’ reading performances in their own building and how this range relates to the broader student population in their district. Candidates must provide evidence that they understand how assessment should be used for instructional purposes and demonstrate the ability to use it for the benefit of student growth and development.  Candidates must provide evidence that they support professional use of assessment data and can publicly articulate characteristics of an effective assessment plan (3.4).
Candidates must provide evidence that they use students’ interests, literacy, and backgrounds to create a collaborative culture of learning in their own classrooms (4.1), Use a variety of materials in support of literacy instruction, including books, technology, and non-print materials representing multiple levels, student interests, and cultural and linguistic backgrounds (4.2); that they model positive literacy beliefs and actions (4.3); and motivate their students to be lifelong readers and learners (4.4). In addition, candidates must provide evidence that they can support professional staff in designing curricula based on students’ interests, reading abilities, and cultural and linguistic backgrounds; that they participate in and support selecting materials including technology-based and non-print materials representing multiple levels and interests. Candidates must provide evidence that they can articulate the research that grounds their practice and that they support professional staff in designing intrinsic and extrinsic motivational programs.
Candidates must provide evidence that they have a positive disposition toward literacy (5.1) as well as to a commitment to growth in their professional knowledge (5.2); that they support teachers and reading specialists in developing their professional knowledge, skills, and dispositions (5.3); that they provide opportunities for professional development (5.4); and that they encourage and facilitate collaboration and dialogue among professionals (5.3, 5.4).
 
Assessment Documentation
The portfolio is the culminating assessment for the Masters degree in Reading. Candidates are required to provide evidence of their knowledge and abilities related to all five of the 2003 standards. 
	Port Path I & III IRA Stds 1-5 & CF All Six Level 3 

	
	Unsatisfactory 
	Developing 
	Proficient 
	Distinguished 

	Standard 1: Foundational Knowledge: Knowledge of the foundations of reading and writing processes and instruction 1.1-1.4 & CF CK 3 IRA2003.1 IRA2003.1.1 IRA2003.1.2 IRA2003.1.3 IRA2003.1.4 SC-CLEMSON-CF.CK 
	does not meet Developing level - incorrect or insufficient information provided, evidence does not support element, links do not work, unprofessional presentation, with many repeating errors in grammar and mechanics.
	passing but lacking - information does not completely address element, evidence supports element but is not clearly connected to the standard, links mostly work, presentation is acceptable, with few non-repeating errors in grammar and mechanics.
	Passing and competent - information addresses standard completely, evidence supports each element and is clearly connected to the standard, links work, presentation is professional.
	goes beyond Proficient - information addresses standard completely and in a creative and/or novel way, evidence provided is substantial, is from practice as well as on-campus course work, and is clearly connected to the standard; links work, presentation is professional. Evidence provided is unique and goes well beyond Proficient

	Standard 2. Instructional Strategies and curriculum materials: Use a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction 2.1-2.3 & CF CP 3 IRA2003.2 IRA2003.2.1 IRA2003.2.2 IRA2003.2.3 SC-CLEMSON-CF.CP 
	does not meet Developing level - incorrect or insufficient information provided, evidence does not support element, links do not work, unprofessional presentation, with many repeating errors in grammar and mechanics.
	passing but lacking - information does not completely address element, evidence supports element but is not clearly connected to the standard, links mostly work, presentation is acceptable, with few non-repeating errors in grammar and mechanics.
	Passing and competent - information addresses standard completely, evidence supports each element and is clearly connected to the standard, links work, presentation is professional.
	goes beyond Proficient -information addresses standard completely and in a creative and/or novel way, evidence provided is substantial, is from practice as well as on-campus course work, and is clearly connected to the standard; links work, presentation is professional. Evidence provided is unique and goes well beyond Proficient

	Standard 3: Assessment, diagnosis, and evaluation: Use a variety of assessment tools and practices to plan and evaluate effective reading instruction. & CF CI 3 IRA2003.3 IRA2003.3.1 IRA2003.3.2 IRA2003.3.3 IRA2003.3.4 SC-CLEMSON-CF.CI 
	does not meet Developing level - incorrect or insufficient information provided, evidence does not support element, links do not work, unprofessional presentation, with many repeating errors in grammar and mechanics.
	passing but lacking - 
information does not completely address element, evidence supports element but is not clearly connected to the standard, links mostly work, presentation is acceptable, with few non-repeating errors in grammar and mechanics.
	Passing and competent - information addresses standard completely, evidence supports each element and is clearly connected to the standard, links work, presentation is professional.
	goes beyond Proficient -information addresses standard completely and in a creative and/or novel way, evidence provided is substantial, is from practice as well as on-campus course work, and is clearly connected to the standard; links work, presentation is professional. Evidence provided is unique and goes well beyond Proficient

	Standard 4: Creating a literate environment: Create a literate environment that fosters reading and writing by integrating foundational knowledge, use of instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments. & CF CB CA 3 IRA2003.4 IRA2003.4.1 IRA2003.4.2 IRA2003.4.3 IRA2003.4.4 SC-CLEMSON-CF.CA SC-CLEMSON-CF.CB 
	does not meet Developing level - incorrect or insufficient information provided, evidence does not support element, links do not work, unprofessional presentation, with many repeating errors in grammar and mechanics.
	passing but lacking - 
information does not completely address element, evidence supports element but is not clearly connected to the standard, links mostly work, presentation is acceptable, with few non-repeating errors in grammar and mechanics.
	Passing and competent - information addresses standard completely, evidence supports each element and is clearly connected to the standard, links work, presentation is professional.
	goes beyond Proficient -information addresses standard completely and in a creative and/or novel way, evidence provided is substantial, is from practice as well as on-campus course work, and is clearly connected to the standard; links work, presentation is professional. Evidence provided is unique and goes well beyond Proficient

	Standard 5: Professional development: View professional development as a career-long effort and responsibility 5.1-5.4 & CF CC 3 IRA2003.5 IRA2003.5.1 IRA2003.5.2 IRA2003.5.3 IRA2003.5.4 SC-CLEMSON-CF.CC 
	does not meet Developing level - incorrect or insufficient information provided, evidence does not support element, links do not work, unprofessional presentation, with many repeating errors in grammar and mechanics.
	passing but lacking - 
information does not completely address element, evidence supports element but is not clearly connected to the standard, links mostly work, presentation is acceptable, with few non-repeating errors in grammar and mechanics.
	Passing and competent - information addresses standard completely, evidence supports each element and is clearly connected to the standard, links work, presentation is professional.
	goes beyond Proficient -information addresses standard completely and in a creative and/or novel way, evidence provided is substantial, is from practice as well as on-campus course work, and is clearly connected to the standard; links work, presentation is professional. Evidence provided is unique and goes well beyond Proficientes well beyond Proficient. 


 

 

Other School Personnel Programs


Building Level Leadership

Caring: Beliefs & Actions Level 1, Connected:  Communication & Integration Level 2
ED L 750/751/755/756 Portfolio

Portfolio:Submitted once each semester of the two-semester 6-credit internship for review by peers, mentors/site supervisors, and professors
Portfolio & Mentor Feedback Scoring Guide: Completed once each semester of internship by mentors/site supervisors
 
The first submission is in this course, the first internship.
 
Instructions to Candidates
 
Assessment Overview: This assessment is completed in the initial principal internship (EdL 750 for elementary principals and EdL 755 for secondary principals.) Students prepare a professional leadership portfolio and various components are scored. Typically this is completed in the mid-point of the program completion.
Instructions for Candidate:
Assessment for Principal Internship (Evidenced through Initial Internship Portfolio)
 
Portfolio Purpose: The portfolio is a collection of candidate-selected skills samples from the internship (ELCC 7.2a) as related to the six ELCC Standards and the College’s Conceptual Framework (ELCC 7.3a). Candidates prepare entries or artifacts that represent their best work in the six standards (ELCC 7.3b, 7.5a). Typically, portfolio entries represent leadership work experiences completed by the candidate, and rarely include any entries that involve shadowing, observation, or study. While internship semesters include progression from observations to practice, the portfolio should reveal candidates’ emerging skill proficiency in school leadership practices (ELCC 7.4a, 7.4b), not mere study of leadership.
 
Portfolio Contents: A portfolio should demonstrate individuality (ELCC 7.3b, 7.5a) while demonstrating progression of proficiency to the ELCC standards (ELCC 7.2a). The portfolio must be typed in business professional-style font, must indicate candidates’ abilities in reflectively connecting their knowledge to skill performance, and must provide evidence of fieldwork achievements. Because a portfolio is a sample and not an archive, candidates must select exemplary entries for each of the six ELCC standards. (Remember your field mentor and Clemson professor can assist in your selection, if necessary – ELCC 7.5a). In other words, the entire set of artifacts for each standard should encompass a single, select, and exemplary example of candidate skill in that standard on which the candidatereflects and explicitly describes standard-related, multiple ELCC Elements and Sub-Elements. The portfolio should be organized as follows:
 
1.      Table of Contents
2.      Professional Résumé and Personal Professional Growth Plan (ELCC 2.4c), including the Leadership and Educational Vision/ Beliefs Essay (ELCC 1.1a, 1.1b, 1.2a, 1.2b, 1.2c)
3.      Portfolio Entries and Artifacts -This section divides into six separate tabbed sections, with one tab for each of the ELCC Standards. Inserted before the artifacts/evidence of each entry, the student will include a Coversheet (see template) that contains the following:
(a) Specific identification of ELCC Standard, Element, and pertinent Sub-Elements written out pertaining to the entry: Field experiences provide the authentic environments for emerging school leaders to practice emerging leadership skills aligned with ELCC Standards, Elements, and Sub-Elements. Therefore, the coversheet for each portfolio entry must display one of the six ELCC Standards deemed most indicative of the candidate’s fieldwork as well as the student’s selection of the relevant Elements and Sub-Elements. Candidates must be selective in listing Elements and Sub-Elements and offer an explanation as to how use of those Elements individualized their learning and opportunities in the field experience (ELCC 7.3b).
(b) Several paragraphs explaining what the candidate did related to the work with specific APA-style references (American Psychological Association, 2001) to the knowledgebase in Educational Leadership: School leadership research shows that reflective practice forms the basis of effective professional judgment and work. Thus, the purpose of this element of the Portfolio Entry Coversheet is for candidates to demonstrate their thinking and informed judgment about the entry task and experiences. They achieve this requirement by referencing scholarly and professional literature that guided their work in the exemplary field task. These required paragraphs in the Portfolio Entry Coversheet offer candidates the opportunity to demonstrate how their coursework guided their fieldwork (ELCC 7.4a, 7.5a). The fifth edition of the Publication Manual (2001) of the American Psychological Association (APA) is the preferred grammar and writing style guide for literature and research in Educational Leadership. Candidates must follow the citation and reference requirements outlined in the APA Manual. Per APA, candidates must complete the citation process with a reference list at the end of the coversheet narrative elements. This requirement (b) is not complete without the reference list, even though requirement (c) will intervene between.
(c) An explanation of the artifact/s following the cover page that includes a reflection about what was accomplished, what might be improved and what was learned from the experience: The final requirement for the Portfolio Entry Coversheet provides candidates the opportunity to consider explicitly the impact of their fieldwork, not only on the school and its constituents, but also on candidates’ own growth and development as emerging school leaders. The vocabulary of ELCC Standards and Elements, especially Sub-Elements should inform these descriptions to guide the evaluators of the portfolio as to candidate accomplishments and skill development. This requirement ideally will reference the candidates’ ongoing Professional Growth Plans (ELCC 2.4c), which also are found as updated version in the Leadership Portfolio
Score Guide for Initial Internship Portfolio EdL 750 or 755- ELCC #4A Assessment
	Section Title
	

		
	Unsatisfactory/ Insufficient Progress (1 pt)
	Satisfactory/ Progressing (2 pts)
	Target/Proficient (3 pts)
	Exemplary / High Readiness for School Leadership (4 pts)

	ELCC 1.1a Vision Promotes Success of All Students
1/13 (7%)
SC-CLEMSON-CF.CB SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.1 SC-CLEMSON-ELCC.1.1.SBL.a
CARING BELIEFS
Level 1
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership

	ELCC 1.3a Formulate Initiatives to Motivate Others to Vision
1/13 (7%)
SC-CLEMSON-CF.CA SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.3 SC-CLEMSON-ELCC.1.3.SBL.a
CARING ACTIONS Level 1
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership

	
	
	
	
	


Level
Points
Position
this level
new level here
Element
Weight
Position
Assigned Standards:


Available Standards:




this element
new element here



Bottom of Form

Final Internship Portfolio EdL 751 or 756- ELCC #4B 
	[bookmark: section-22137149_64385703]Score Guide for Final Internship Portfolio EdL 751 or 756- ELCC #4B 

	
	Unsatisfactory/ Insufficient Progress (1 pt) 
	Satisfactory/ Progressing (2 pts) 
	Target/Proficient (3 pts) 
	Exemplary / High Readiness for School Leadership (4 pts) 

	ELCC 4.1c Use info/research on trends to collaborate with families (1, 5%) SC-CLEMSON-CF.CI SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.1 SC-CLEMSON-ELCC.4.1.SBL.c
CONNECTED INTEGRATION LEVEL 2
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	shows some evidence of professional growth and reflection, some entries appear as academic exercises rather than authentic examples of field-based leadership, contains errors
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership

	ELCC 4.1d Understands community relations, decision-making, communication theories in working with families (1, 5%) SC-CLEMSON-CF.CI SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.1 SC-CLEMSON-ELCC.4.1.SBL.d 
CONNECTED INTEGRATION LEVEL 2
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	shows some evidence of professional growth and reflection, some entries appear as academic exercises rather than authentic examples of field-based leadership, contains errors
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership

	ELCC 4.1e Uses various methods of outreach to community (1, 5%) SC-CLEMSON-CF.CC SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.1 SC-CLEMSON-ELCC.4.1.SBL.e 
CONNECTED COMMUNICATION LEVEL 2
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	shows some evidence of professional growth and reflection, some entries appear as academic exercises rather than authentic examples of field-based leadership, contains errors
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership

	ELCC 4.1f Involves community in decision-making (1, 5%) SC-CLEMSON-CF.CC SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.1 SC-CLEMSON-ELCC.4.1.SBL.f 
CONNECTED COMMUNICATION LEVEL 2
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	shows some evidence of professional growth and reflection, some entries appear as academic exercises rather than authentic examples of field-based leadership, contains errors
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership

	ELCC 4.1g Collaborates with community agencies (1, 5%) SC-CLEMSON-CF.CI SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.1 SC-CLEMSON-ELCC.4.1.SBL.g  CONNECTED INTEGRATION LEVEL 2
	fails to meet portfolio requirements, shows little evidence of professional growth and reflection, contains errors in every section
	shows some evidence of professional growth and reflection, some entries appear as academic exercises rather than authentic examples of field-based leadership, contains errors
	meets all portfolio requirements, sufficient evidence of professional growth and reflection, almost error-free, establishes potential for administrative positions
	abundant evidence of professional growth and reflection, error-free, and establishes professional readiness for school leadership




Caring: Beliefs Level 2

Final Exam (Comps)

MEd Comprehensive Exam EXAMPLE
Clemson University School Building-Level Comprehensive Exam March

Assessment Overview: Candidates take this assessment in the final semester of their program. This is a 3-hour written exam. Students do not utilize resources during this assessment since the assessment represents an overall measure of their content knowledge. This assessment is used for ELCC Assessment #2 (Content Knowledge).

Scenario: Northern School is located in a rural but developing region of Andrews County. The school enrolls 800 students who come from diverse socioeconomic backgrounds. Sixty-five percent of students receive free or reduced lunch. Although most of the population is White, a growing number of Hispanic families have moved to the area. Plentiful jobs in the robust housing market have attracted many parents seeking work. About thirty-five percent of students in Northern School are from middle or upper income families. A significant number of these students moved to the area in recent years. These families were attracted by new housing developments, recreational opportunities, and convenience to highways linking the area with nearby towns. 

Over the past five years, standardized test scores of Northern students have nudged up slightly, but other schools in the state outpace Northern. Even with slight progress, test score gaps of ethnic groups, special education students, and SES groups have widened at Northern, and a clear trend has become evident—Northern is not making expected progress.

You have just been appointed as the new principal of Northern School due to the mid-year retirement of a beloved principal. You are new to the school and district. The superintendent wanted to hire an outsider who could bring a culture of change to Northern School. The superintendent is very concerned that achievement gaps will continue to grow. He cites traditional approaches to the school’s organizational structure, use of resources, lack of parental engagement, and antiquated classroom practices as reasons for lack of student academic progress. The superintendent is alarmed that Northern is becoming a school of “haves” and “have-nots,” fearing that affluent parents are beginning to exert influence over school decisions that may not address needs of all students in the school. 
   
Instructions: Use the above scenario to complete the following four tasks. You have three (3) hours to complete your responses. Be sure to check spelling. Notify the proctor when you wish to print your document. With each answer, provide citations and references to relevant knowledge and research in the areas of leadership and P-12 education.
 
Task 1: You are reflecting on how you want to begin as principal at Northern. Discuss what your priorities will be during the first few months on the job. What do you hope to accomplish prior to the end of the school year? Describe what you would do, how you would go about it, and the knowledge base about leadership theory and practices that supports your approach in building and leading a vision with others during your first year as principal. ELCC Elements: 1.1(a, b);  1.3 (a); 3.2 (a); 4.1 (a, c) 

Task 2: 
After spending two months as principal, you conclude that the superintendent is absolutely right in his assessment of Northern School. You know that to lead the school forward, you need to engage others in the improvement process that can lead to the attainment of the school’s vision. Using your knowledge of organizational theory and change, describe how you would work with others to create ownership for beginning and implementing the school improvement process and the timeline you would follow. Outline the steps that you would take to engage and sustain the support from others. ELCC Elements: 1.2 (a, b); 1.4 (a); 4.1 (d), 4.1 (f)

Task 3:  It is summer, and you think about your priorities for next year. One issue needing attention is special education. Fifteen percent of your total enrollment qualifies for special education, and you’ve studied data regarding these students and your program. You realize that special education at Northern is in an obvious state of neglect. It appears that, for years, special education has not received the time and attention that it needs. You are not surprised that the achievement scores of special education students are the lowest in the school. The counselors, department chair, and assistant principals seem unaware of what the law requires for these students. It appears that no one has taken responsibility for special education. 

You’ve found discipline records showing high suspension rates for LD students, see IEPs that are outdated and not signed, and can’t locate records for many students being served. Furthermore, in your walkthrough observations of LD, EH, and resource classes, it appears that most classes serve as holding tanks for students—serving to keep special education student segregated from the general student population. You observed that only two of your eight special education teachers provide meaningful, engaging instruction to their students. Instruction in the other six classes would be described as mediocre, at best. Discipline problems are excessive.

You have to clean up the state of special education at Northern and know that you must begin immediately. Referencing your knowledge of school law, instructional improvement and supervision, as well as issues of educational equity for students, explain your plan of action and timeframe in working with others to improve services for students. ELCC Elements: 2.2 (a); 5.2 (a)

Task 4:  You want to be a more participative leader. One aspect that you want others to understand is how Northern uses its fiscal and human resources. You want your PTO Board and School Improvement Committee to have basic knowledge about school funding and resource allocation along with understanding the goals of resource decision-making.  

Your student population is growing, and you expect that important staffing decisions will need to be made so instructionally strong, highly-qualified teachers are in every classroom. You know that in the past a large portion of the discretionary budget was used to employ teacher assistants. Your computer equipment has become outdated, and teachers are complaining about the outdated collection in the library. You know that at-risk students need to have resources targeting their needs, but you also want to build resources for the advanced programs.

Using your knowledge of school finance and human resources management, discuss how you’d inform and work with others to strengthen fiscal and human resource allocation at Northern. ELCC Elements: 3.1 (b); 3.2 (c)
All responses reflect my own work and knowledge base in educational leadership. I will not share any information about the content of this exam with others.  

Signature:__________________________________            Date:________________________


Scoring Guide for Candidate Assessment - EDL School-Building Level Comprehensive Exam

Candidate: 					Reviewer: 			            Date:_________________________________


	Task 2 ELCC Comps Stds. 1, 4

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	Articulates Vision (1, 20%) SC-CLEMSON-CF.CB SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.2 SC-CLEMSON-ELCC.1.2.SBL.a 
CARING BELIEFS LEVEL 2
	Candidate does not demonstrate understanding needed to articulate the vision to others so they know what is needed to implement and support the vision. (ELCC 1.2a)
	Candidate demonstrates some understanding needed to articulate the vision to others so they know what is needed to implement and support the vision. (ELCC 1.2a)
	Candidate demonstrates thorough understanding needed to articulate the vision to others so they know what is needed to implement and support the vision. (ELCC 1.2a)


Task 3 Summary
[bookmark: section-21090913_61138664]Task 3:  It is summer, and you think about your priorities for next year. One issue needing attention is special education. Fifteen percent of your total enrollment qualifies for special education, and you’ve studied data regarding these students and your program. You realize that special education at Northern is in an obvious state of neglect. It appears that, for years, special education has not received the time and attention that it needs. You are not surprised that the achievement scores of special education students are the lowest in the school. The counselors, department chair, and assistant principals seem unaware of what the law requires for these students. It appears that no one has taken responsibility for special education. 
 
You’ve found discipline records showing high suspension rates for LD students, see IEPs that are outdated and not signed, and can’t locate records for many students being served. Furthermore, in your walkthrough observations of LD, EH, and resource classes, it appears that most classes serve as holding tanks for students—serving to keep special education student segregated from the general student population. You observed that only two of your eight special education teachers provide meaningful, engaging instruction to their students. Instruction in the other six classes would be described as mediocre, at best. Discipline problems are excessive.
 
You have to clean up the state of special education at Northern and know that you must begin immediately. Referencing your knowledge of school law, instructional improvement and supervision, as well as issues of educational equity for students, explain your plan of action and timeframe in working with others to improve services for students. ELCC Elements: 2.2 (a); 5.2 (a)
 
 
Edit
Task 3 ELCC Comps Stds. 2, 5
	[bookmark: section-21090913_61138665]Task 3 ELCC Comps Stds. 2, 5

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	Knows Researched Practices for Diverse Learners (1, 50%) SC-CLEMSON-CF.CK SC-CLEMSON-ELCC.2 SC-CLEMSON-ELCC.2.2 SC-CLEMSON-ELCC.2.2.SBL.a CAPABLE KNOWLEDGE LEVEL 2
	Candidate does not demonstrate an understanding of research-based instructional practices for use with diverse learners. (ELCC 2.2 a)
	Candidate demonstrates partial knowledge of research-based instructional practices for use with diverse learners. (ELCC 2.2 a)
	Candidate demonstrates a wide breadth of knowledge of research-based instructional practices for use with diverse learners. (ELCC 2.2 a)


 


Caring: Actions & Capable: Practice Level 2

ED L 751/756 Action Research Project

Action Research Projects in EdL 751 or 756- Final Internship 

Instructional Leadership Project 
(Complete in final internship/ include project artifacts as part of portfolio entry/ may count up to 20 hours) 

Goal: The student will practice skills to conduct/analyze a needs assessment, conduct a planning process for a project, and will work to implement and evaluate an instructional leadership project. Approval must be given by the site supervisor and professor. 

Content: The student will develop and begin to implement a project from planning, implementation, and evaluation. The student will work with the site supervisor to identify an area of need in the school where the student can be involved as an instructional leader. The plan for this will be mapped out by the student and activities will be based on data that the student analyzes to identify instructional needs and a preferred course of action. The student will follow this project through the semester and will plan an evaluation component to measure progress made. 

Evidence of Completion: Prepare a 15-20 minute presentation using technology to explain the project and its results. Prepare a portfolio entry with artifacts. Collect feedback from the site supervisor and others impacted by the project.

	MEd EdL ELCC #6 Final Internship Field Assignments/ Instructional Leadership Action Research Project

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	ELCC 1.3b Plan addresses vision (1, 10%) SC-CLEMSON-CF.CA SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.3 SC-CLEMSON-ELCC.1.3.SBL.b CARING ACTIONS LEVEL 2
	Candidate completes project without use of teamwork and/or fails to address vision with appropriate plans a processes and/or fails to use appropriate needs assessments, plans, or allocation of resources. (1.3.b)
	Candidate develops plans and processes for addressing a school problem and indicates how the school vision is addressed in the plan through the use of related goals, encouraging challenging standards, facilitating collegiality and teamwork, ensuring appropriate use of student assessments, and securing needed resources.
	Candidates completes plans and processes for addressing a school problem and indicates how the school vision is addressed in the plan through the use of related goals, encouraging challenging standards, facilitating collegiality and teamwork, ensuring appropriate use of student assessments, and securing needed resources.

	ELCC 2.2b Curriculum addresses diverse learner needs (1, 10%) SC-CLEMSON-CF.CP SC-CLEMSON-ELCC.2 SC-CLEMSON-ELCC.2.2 SC-CLEMSON-ELCC.2.2.SBL.b 
CAPABLE PRACTICE LEVEL 2
	Candidate critiques the school’s curriculum design.
	Candidate critiques school’s curriculum design and makes recommendations regarding the design, implementation, and evaluation of a curriculum that fully accommodates learners’ diverse needs.
	Candidate critiques school’s curriculum design and makes and implements recommendations regarding the design, implementation, and evaluation of a curriculum that fully accommodates learners’ diverse needs.


 


Capable: Knowledge & Practice Level 1  

Exit Survey

Candidates are required to complete an exit survey at the end of final exam (comprehensive exam) completion.  Several questions on the exit survey relate to competencies of Capable knowledge and practice.  Candidates are asked to rate their ability as a result of the program on a Likert scale: Strongly Agree, Agree, Disagree, Strongly Disagree

5. To help all P-12 students be successful in schools, my Clemson program has helped me
learn knowledge and develop skills in the areas of Instructional Leadership in order to:

Provide Effective Instructional Program (ELCC 2.2, CF Capable Knowledge & Practice)

Provide Instructional Leadership to Improve Student Achievement (Capable Knowledge/Practice)

10. Please rate your agreement with the following statements.

In nearing completion of my program, I am knowledgeable about the foundations of education, my specialty area(s), including appropriate practices. (Capable
Knowledge)
 
My program has taught me to apply my knowledge through best practices that include the effective use of appropriate assessments.  (Capable Practice)

My program has taught me to apply my knowledge through best practices that include the effective use of education and information technology. (Capable Practice)


Connected:  Communication  Level 1

ED L 751/756 Special Ed Project

Field Experience #5: Leadership for Special Education Services 
(Complete in final internship/ may count up to 3 hours) 

Goals: The student will increase knowledge of special education procedures, responsibilities, and parent involvement in the educational process 

Content: Part I: The student will review and analyze (a) the referral process for special education, (b) eligibility standards for special education, (c) current programs available to students with special needs in the school, (d) the process for disciplining students who have an IEP, (e) procedures for 504 students, and will (f) identify the most challenging issues facing the school regarding special education. 

Part II. The student will observe or participate in the process for one screening, eligibility determination, placement, or IEP development or review committee meeting for a special ed. student. The internship student will (a) describe the meeting, giving attention to communication skills, leadership, and participation of attendees, and (b) critique the meeting from the perspective of the parent of the student being served. 

Evidence of Completion: 
Write no more than a 4 page summary presenting your findings and analysis.

	MEd EdL ELCC #6 Final Internship Field Assignments/ Special Education Field Assignment

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	ELCC 4.1b Ability to involve families in the education of children; believe that families have best interest of children in mind (1, 10%) SC-CLEMSON-CF.CC SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.1 SC-CLEMSON-ELCC.4.1.SBL.b CONNECTED COMMUNICATION LEVEL 1 
	Candidate does not demonstrate ability to bring together families to support student learning. 
	Candidate demonstrates ways to bring together the resources of family members and the community to affect student learning positively.
	Candidate demonstrates in innovative and powerful ways ability to bring together the resources of family members and the community to affect student learning positively. 


 


Connected:  Integration  Level 1
ED L 751/756 School Board Project


Field Experience #6: School Board and Advisory Council Analysis 
(Complete in final internship/ may count up to 3 hours) 

Goals: The student will become aware of the principal’s and superintendent’s roles in local school advisory councils and school board meetings. Principals operate in political environments where they must interact with others and leverage support and resources to benefit their schools. Students will gain knowledge in these areas. 

Content: The student will attend at least (a) two school advisory council meetings during the semester and (b) one school board meeting during the semester. 

Evidence of Completion: 
The student will collect minutes or agendas from the meetings and will critique each meeting, talking about the most important issue(s) addressed in the meetings and the leaders’ roles in these meetings.

	Rubrics MEd EdL ELCC #6 Final Internship Field Assignments/ School Board Field Assignment

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	ELCC 6.1b Understands influences on community perspectives (1, 8%) SC-CLEMSON-CF.CI SC-CLEMSON-ELCC.6 SC-CLEMSON-ELCC.6.1 SC-CLEMSON-ELCC.6.1.SBL.b CONNECTED INTEGRATION LEVEL 1
	Candidate makes no mention of the legal, political, or institutional influences on the community.
	Candidate explains the historical legal, political, and institutional influences on the school community’s differing perspectives and opportunities available to children and families in a particular school.
	Using data concerning the historical legal, political, and institutional influences on the school community’s differing perspectives and opportunities, the candidate makes recommendations on leveraging opportunities available to children and families in a particular school.


 



District Level Leadership

Caring: Beliefs & Actions Level 1, Capable: Knowledge Level 2
ED L 851 Internship

Internship Skills Assessment
EDL 850 and 851- Practicum in School System Administration and Supervision 

ELCC Standards and Elements addressed in assessment: 
1.1 Develop a Vision
1.2 Articulate a Vision
1.4 Steward a Vision
2.2 Provide Effective Instructional Program
5.1 Acts with Integrity
5.2 Acts Fairly
5.3 Acts Ethically
6.1 Understands the Larger Context

Goal 
In EDL 850 and EdL 851: Practica in School System Administration and Supervision, EdS candidates gain field experience and practice in district-level administration and/or supervision who are seeking certification as a district superintendent.  This course is required for those candidates who are seeking the specialist in Education degree in education administration and one practicum should be taken as the final course in the Education Specialist program. These are two 3-hour graduate credit practica classes.

Process
Candidates will participate in district level experiences that will enable them to:
1. Analyze data to improve instruction (ELCC 1.1, 1.2, 1.4, 2.3)
1. Identify effective teaching and leadership strategies (ELCC 2.2, 2.3)
1. Understand and evaluate theory in terms of practice (ELCC 6.1)
1. Maintain artifacts, documentation, and data to illustrate the scope and work in this project
1. Demonstrate integrity while executing administrative responsibility (ELCC 5.1)
1. Demonstrate an impartial decision making process in relationship to problems concerning the total operation of the school district (ELCC 5.2)
1. Act ethically (ELCC 5.3)
1. Respond to larger context (ELCC 6.3)

In addition, PhD-level candidates must assess, integrate, and apply the knowledge base to
1. Generate research agenda on persisting problems of practice in school leadership (ELCC 2.2)



	ELCC EDL851 Rubric

	
	Unacceptable(1 pt) (1 pt) 
	Acceptable(2 pts) (2 pts) 
	target(3 pts) (3 pts) 
	Score 

	ELCC 1.4b Candidates understand the theory and research related to organizational/educational leadership and engage in collection/analysis of info. to assess progress towards a district's vision/mission/goals (1, 7%) SC-CLEMSON-CF.CK SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.4 SC-CLEMSON-ELCC.1.4.SBL.b
CAPABLE KNOWLEDGE LEVEL 2 
	Candidate fails to maintain evidence (artifacts, documentation, and data) that reflects evidence of theory and practice
	Candidate maintains monitoring evidence (artifacts, documentation, and data) that reflects evidence of theory and practice
	Candidate produces monitoring evidence (artifacts, documentation, and data) that reflects evidence of theory and practice.
	 

	ELCC 5.1.a Candidates demonstrate a respect for the rights of others with regard to confidentiality and dignity and engage in honest interactions. (1, 7%) SC-CLEMSON-CF.CA SC-CLEMSON-ELCC.5 SC-CLEMSON-ELCC.5.1 SC-CLEMSON-ELCC.5.1.SBL.a CARING ACTIONS LEVEL 1 & CARING BELIEFS LEVEL 1
	Candidate fails to demonstrate high degree of integrity in most interactions with stakeholders
	Candidate demonstrates high degree of impartiality in most interactions with stakeholders.
	Candidate demonstrates high degree of impartiality in all interactions with stakeholders.
	 






Caring: Beliefs & Actions & Capable: Practice Level 2

Final Exam (Comps)

Clemson University EDL District-Level Comprehensive Exam EXAMPLE

Candidates will complete the oral comprehensive exam that will include the following questions. If students do not meet standard initially on the questions, they may be asked by the committee to retake a written form of the exam.


Task 1. Describe the importance of vision for effective school and curricular leadership. As a superintendent, what would you envision for the future of your school district? How would you implement your vision? (ELCC 1.1a and b, 1.2 a and b)


Task 2. Describe your code of ethics and how it will impact your behavior as a central office leader. (ELCC 5.1a, 5.3a)


Task 3. Describe several political issues that impact public education today. (ELCC 6.1 c and d)


Task 4. Describe strategies a superintendent can use to effectively collaborate and communicate with constituents in the district’s community. (ELCC 4.1 a and c, 4.2b, 4.3c.)


Task 5. Broadly describe the school budgeting and accounting process. What is accrual budgeting? Why do school districts adopt this method of accounting? (ELCC 3.2c, 3.3c.)

Task 6. How does a district superintendent serve as a curricular leader for the district? What role does budgeting play in curricular leadership? In facility planning? In policy? (ELCC 2.2a, 3.1b, 6.2a)
	Comps Rubric

	
	Unacceptable (1) (1 pt) 
	Acceptable (2) (2 pts) 
	Target (3) (3 pts) 
	Score 

	ELCC 1.1a Ability to collaborate with a school board to facilitate the development of a vision (1, 5%) SC-CLEMSON-CF.CP SC-CLEMSON-ELCC.1.1 SC-CLEMSON-ELCC.1.1.SDL.a CAPABLE PRACTICE LEVEL 2
	Candidate does not demonstrate understanding of leader’s role in building a vision that promotes student learning success. (ELCC 1.1a) 
	Candidate demonstrates partial understanding of role of leader in building a district vision that promotes student success.(ELCC 1.1a) 
	Candidate demonstrates strong understanding of role and necessary actions that leaders take to develop a district vision that promotes student success. (ELCC 1.1a) 
	 

	ELCC 5.1a Demonstrate a respect for the rights of others (1, 5%) SC-CLEMSON-CF.CA SC-CLEMSON-ELCC.5.1 SC-CLEMSON-ELCC.5.1.SDL.a CARING BELIEFS LEVEL 2, CARING ACTIONS LEVEL 2
	Candidate does not demonstrate knowledge of need to respect rights of others and engage in honest interactions. 
(ELCC 5.1a) 
	Candidate demonstrates knowledge of need to respect rights of others and engage in honest interactions. 
(ELCC 5.1a) 
	Candidate demonstrate high level of knowledge of need to respect rights of others and engage in honest interactions and gives clear, multiple examples tied to knowledge base. (ELCC 5.1a)
	 


 
 
Capable: Knowledge Level

EDL 840 Curriculum Project

Curriculum Action Research Project
Used in EDL 840: Field Problems in School Administration and Supervision 
 
ELCC Standards addressed in assessment:  
1.1 Developing a Vision
1.3 Implement a Vision
1.4 Steward a Vision
1.5 Promote Community Involvement in the Vision
2.1 Promote Positive School Culture
2.3 Apply Best Practices to Student Learning
2.4 Design Comprehensive Professional Growth Plans
6.3 Influence the Larger Context
 
 
Directions to Candidates:
Purpose 
The goal of the Field Problems in School Administration and Supervision is designed for the candidates to apply research techniques and practices to field problems at the district level. The Field Problems in School Administration and Supervision addresses curriculum issues with candidate opportunities to analyze field research and district level operations.  
 
Task
The candidates will complete a multi-step field project that:
         Identifies, selects, researches, and applies problem-solving techniques in the completion of a field research study.
         Works jointly with the district level mentor and with the university professor in carrying out assigned district administrative tasks. 
         Researches, identifies, selects, and applies problem-solving techniques in the development of the curriculum project.
         Is to be assigned by the district level mentor and approved by the university professor.  The candidate will identify, select, research, write, and present their finding.
 
	EDL 840 Curr Project Rubric

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	ELCC 1.4b Candidates understand the theory and research related to organizational and educational leadership and engage in the collection, organization, and analysis of a variety of information, including student performance data, required to assess progress toward a district’s vision, mission, and goals. (1, 12%) SC-CLEMSON-CF.CK SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.4 SC-CLEMSON-ELCC.1.4.SDL.b CAPABLE KNOWLEDGE LEVEL 1
	Candidate fails to maintain evidence (artifacts, documentation, and data) that reflects evidence of theory and practice.
	Candidate fails to maintain evidence (artifacts, documentation, and data) that reflects evidence of theory and practice.
	Candidate produces monitoring evidence (artifacts, documentation, and data) that reflects evidence of theory and practice.


 
 


Capable: Practice Level 1  
ED L 805 Vision Statement

Vision Development Simulation
(Used in EDL 805: Advanced Educational Leadership: Theory and Practice)
 
ELCC Standard and Element Assessed: 1.1 Develop a vision
 
Goal: Provide candidates opportunities for guided reflection on personal leadership attributes and style measures. Using feedback from selected district-level mentors, candidates reflect on their leadership performance. Together candidates and mentors facilitate decision-making and discuss strategies for meeting district vision, mission, and goals.
 
Directions to Candidates:
Candidates work throughout the semester with district-based superintendent mentors selected for their expertise and record of leadership in district reform focusing on student achievement.
Candidates complete a battery of questionnaires that designed to measure and identify leadership traits, skills, styles, and gender consciousness. The results will be tallied and the date will be aggregated by the candidate. These results will be discussed with candidate’s mentor in an effort to reconcile the candidate’s and mentor’s perception regarding instrument accuracy. Discussions must result in decisions and strategies that facilitate the vision of the district and promote student learning. A connection must be established between theory and practice. 

	ELCC 7d and CP Level 1 Scoring Rubric

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	ELCC Stds. 1.1a Candidate mentor simulation addresses vision development (ELCC 1.1) SC-CLEMSON-CF.CP SC-CLEMSON-ELCC.1 SC-CLEMSON-ELCC.1.1 SC-CLEMSON-ELCC.1.1.SBL.a CAPABLE PRACTICE LEVEL 1
	Candidate fails to develops the skills needed to facilitate a district vision of learning which promotes the success of all students (1.1.a)
	Candidate develops the skills needed to facilitate a district vision of learning which promotes the success of all students (1.1.a)
	Candidate develops and demonstrates the skills needed to facilitate a district vision of learning which promotes the success of all students (1.1.a)


 



Connected:  Communication Level 1 & Connected: Integration Level 2

ED L 810 Resource Improvement Project

EdL ELCC Assessment #3 Resource Improvement Project
Assessed in EDL 810: Introduction to School Building Planning
 
ELCC Standards Assessed:
3.1 Manage the Organization
3.2 Manage Operation
3.3 Manage Resources
4.2 Respond to Community Interests and Needs
4.3 Mobilize Community Resources
 
Directions to Candidates:
The candidate will complete three components for this assessment. Teams will be organized for the school building project. Each team will provide a written report of findings and data to the professor. Team presentations will be a minimum of thirty minutes and each member must participate in the research, preparation, and presentation of the project.
 
Candidates performing in teams of four to five members will engage in the following activities:
 
1. Organize a school building project:  The teams identify committee needs in the facility-planning process, i.e., site selection, bond referendum, architectural selection, design, time line, and budget. The student teams will use the following skills to complete the assessment:
· research based knowledge of learning, teaching, and student development, organizational development, and data management (ELCC 3.1a)
· focus on student learning and achievement (ELCC 3.1c)
· identify what groups or qualifications should be represented for each committee (involve appropriate stakeholders)
· describe what functions each committee should perform
· Involve a broad cross-section of the community in the planning process (collect and organize formal and informal information from stakeholders) (ELCC 4.2a)
· Identify how to use district resources that address issues of joint concern with the community (ELCC 4.3b)
· apply legal principles that promote educational equity (ELCC 3.1d)
· address needs of exceptional students (ELCC 4.2e)
· determine ways to use public resources appropriately to address emerging student problems (ELCC 4.3c)
· focus on safe, effective, and efficient facilities (ELCC 3.1e)
 
Information should be gathered from assigned readings and from interviews with appropriate officials and stakeholders.
 
2. Conduct a bond referendum:  The teams will prepare a written report and presentation using research based knowledge of district budgeting processes and fiduciary responsibilities (ELCC 3.1b)
The following should be addressed in the report and presentation.
· Research how bonds are used in the public sector
· Describe the process of financial rating systems
· How bonds are impacted by local community resources (ELCC 4.3a)
· Plan for conducting a bond referendum that includes the following: 
· operational plan for expenditure of funds generated by bonds  (ELCC 3.3a)
· consideration of diverse district dynamics (ELCC 4.2d)
· Establish a link between bond generated revenue and student learning (ELCC 3.3b)
· Use a financial model that ensures equity in expenditures of district financial resources (ELCC 3.3c)
 
The teams will further examine the process by which a district sells bonds and the legal processes involved.
 
3. Public relationships during the facility planning and referendum process:   The teams must complete the following:
· describe strategies for building public support of school facility construction by involving appropriate stakeholders (ELCC 4.2b)
· involve different ethnic, social, and interest communities in the planning process (ELCC 3.2a).
· Develop staff communication plans that deal effectively with printed and electronic media and governmental agencies (such as school boards)(ELCC 3.2c).  
· Organize a speakers’ bureau to provide information at various public meetings  
· Develop a plan to use effective group process skills to build consensus (ELCC 3.2b)
· Develop a plan for interacting with groups who possess conflicting perspectives (ELCC 4.2c)
·  Develop a plan for district personnel to assist in identifying power structures and supporters of the referendum (including strategies for getting out the vote). (ELCC 3.2d)
	Rubric for EdS ELCC Assessment #3 in EdL 810 Building Planning Project

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	ELCC 3.1a Use research-based knowledge (1, 4%) SC-CLEMSON-ELCC.3 SC-CLEMSON-ELCC.3.1 SC-CLEMSON-ELCC.3.1.SDL.a 
	Candidate fails to demonstrate the ability to use research based knowledge of learning, teaching, student development, organizational development, and data management to optimize learning for students. (ELCC 3.1a)
	Candidate demonstrates the ability to use some research based knowledge of learning, teaching, student development organizational development, and data management to optimize learning for students. (ELCC 3.1a)
	Candidate demonstrates the ability to use research based knowledge of learning, teaching, student development organizational development, and data management to optimize learning for all students.(ELCC 3.1a)

	ELCC 3.1b Organizes and understands resource processes (1, 4%) SC-CLEMSON-ELCC.3 SC-CLEMSON-ELCC.3.1 SC-CLEMSON-ELCC.3.1.SDL.b 
	Candidate fails to demonstrate effective organization of fiscal, human, and material resources, (ELCC 3.1b)
	Candidate demonstrates organization of fiscal, human, and material resources, giving priority to student learning and safety, and demonstrating an understanding of district budgeting processes and fiduciary responsibilities. (ELCC 3.1b)
	Candidate demonstrates effective organization of fiscal, human, and material resources, giving priority to student learning and safety, and demonstrating an understanding of district budgeting processes and fiduciary responsibilities. (ELCC 3.1b)

	ELCC 3.1c Deploys resources to promote student achievement (1, 4%) SC-CLEMSON-ELCC.3 SC-CLEMSON-ELCC.3.1 SC-CLEMSON-ELCC.3.1.SDL.c 
	Candidate fails to demonstrate an ability to manage time and deploy financial and human resources in a way that promotes student achievement. (ELCC 3.1c
	Candidate demonstrates an ability to manage time and to deploy financial and human resources in a way that promotes student achievement. (ELCC 3.1c)
	Candidate demonstrates an ability to manage time effectively and to deploy financial and human resources in a way that promotes student achievement. (ELCC 3.1c)

	ELCC 3.1d Applies legal principles for equity (1, 4%) SC-CLEMSON-ELCC.3 SC-CLEMSON-ELCC.3.1 SC-CLEMSON-ELCC.3.1.SDL.d 
	Candidate fails to demonstrate the ability to organize a district based on indicators of equity, effectiveness, and efficiency and apply legal principles that promote educational equity. (ELCC 3.1d)
	Candidate demonstrates the ability to organize a district based on indicators of effectiveness, and efficiency and can apply legal principles that promote educational equity. (ELCC 3.1d)
	Candidate demonstrates the ability to organize a district based on indicators of equity, effectiveness, and efficiency and can apply legal principles that promote educational equity. (ELCC 3.1d)

	ELCC 3.2a Involves stakeholders in resource decisions (1, 4%) SC-CLEMSON-CF.CC SC-CLEMSON-ELCC.3 SC-CLEMSON-ELCC.3.2 SC-CLEMSON-ELCC.3.2.SDL.a CONNECTED COMMUNICATION LEVEL 1 
	Candidate fails to demonstrate the ability to involve stakeholders in aligning resources and priorities to insure ownership and accountability. (ELCC 3.2.a)
	Candidate demonstrates the ability to involve stakeholders in aligning resources and priorities to insure ownership and accountability. (ELCC 3.2.a)
	Candidate demonstrates the ability to involve stakeholders in aligning resources and priorities to maximize ownership and accountability. (ELCC 3.2.a)

	ELCC 4.2a Collects/ organizes info from stakeholders (1, 4%) SC-CLEMSON-CF.CI SC-CLEMSON-ELCC.4 SC-CLEMSON-ELCC.4.2 SC-CLEMSON-ELCC.4.2.SDL.a CONNECTED INTEGRATION LEVEL 2
	Candidate fails to engage in activities that reflect an ability to inform district decision-making by collecting and organizing formal and informal information from multiple stakeholders. (ELCC 4.2a)
	Candidate engages in activities that reflect an ability to inform district decision-making by collecting and organizing formal and informal information from multiple stakeholders. (ELCC 4.2a)
	Candidate facilitates and engages in activities that reflect an ability to inform district decision-making by collecting and organizing formal and informal information from multiple stakeholders. (ELCC 4.2a)


 




Connected: Communication Level 2

ED L 830 Budget Project 

(EDL 830: Business Management) (Revised Spring 2009)
 
Goal:  Provide candidates authentic opportunities for budget-building skills utilize the district vision, mission, and goals.
 
Directions to Candidate:  Candidate will perform in teams of four to five members as they develop a district budget.  Teams will be required to create a district mission along with district goals.  Budget decisions must be based upon the district’s mission and goals.  Base budget information will mirror local districts with the professor creating special circumstances that require data collection, creative strategies, and a systemic decision making process.  The budget will be presented in narrative form with explanations regarding expenditure decisions.  A spreadsheet will be used to present the actual budget numbers.  Each team member is required to participate in brainstorming activities, data collection and analysis, budget formulation, and presentation.  Each group of three or four students will construct a budget for their assigned “generic” school district using financial information from the 2007 key statistics reference on the South Carolina Department of Education website along with budget adjustments provided by the instructor at different stages of budget development.  The final product will be a balanced budget with an appropriate level of fund balance that addresses all of the budget requirements provided by the instructor.
 
Tasks:
            - Reach consensus on a mission statement based upon provided district information
            - Identify 3-5 district-wide goals
            - Compute maintenance of local effort requirement based upon formula 
- Compute the district and the state Education Finance Act allocations based upon provided statistics formula
            - Reach consensus on strategies to achieve a balanced budget
- Compute budget requirements for the following expenses:  teachers, administrators, media specialists, school counselors, utilities and other instructional staff you can justify (remember to include the cost of fringe benefits)
- Reach consensus on appropriate professional development activities which will best facilitate achievement of budget goals ie. Career Development Facilitators, instructional coaches

	Rubric for EdL EdS ELCC 7A for EdL 830

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	Project Addresses Operational Management (1, 5%) SC-CLEMSON-CF.CC SC-CLEMSON-ELCC.3 SC-CLEMSON-ELCC.3.2 SC-CLEMSON-ELCC.3.2.SDL.b CONNECTED COMMUNICATION LEVEL 2 
	

Candidate fails to demonstrate appropriate and effective needs assessment, research-based data, and group process skills to build consensus and resolve conflicts as resources are aligned with the district vision (3.2b)
	Candidate demonstrates appropriate needs assessment, research-based data, and group process skills to build consensus and resolve conflicts as resources are aligned with the district vision 
	


Candidate demonstrates appropriate and effective needs assessment, research-based data, and group process skills to build consensus and resolve conflicts as resources are aligned with the district vision 


 
 



Connected:  Integration  Level 1
ED L 820 Editorial Project

ELCC District Level Assessment #7B- Editorial Simulation
(Used in EDL 820 - Politics of Education)
 
ELCC standards & elements assessed: 
ELCC 1.3 – Implement a District Vision of Learning, 
ELCC 6.1- Understand the Larger Educational Context, 
ELCC 6.2 – Respond to the Larger Educational Context, 
ELCC 6.3 – Influence the Larger Educational Context
 
Directions to candidate:
Advanced graduate students in the applied field of Educational Leadership must communicate with the various stakeholders of public education. During the summer of 2006, the primary assignment promotes students’ development in articulating and writing an editorial germane to the public educational issues in the upcoming South Carolina November elections for the offices of Governor and State Superintendent of Education. Some of the potential titles for such editorial writing include the following;
        Why is public education important for the public to support?
        Why does your vote matter to schools?
        Are professional educators active and productive citizens?
        Why should professional educators "get political?"
 
Candidates are encouraged to think of their own topics and titles based on their analysis of local, state, regional, and/or national data (ELCC 6.1, 6.2, and 6.3) and their articulation of a vision for public education (ELCC 1.3).

	EDL 820 Editorial Project

	
	Unacceptable (1 pt) 
	Acceptable (2 pts) 
	Target (3 pts) 

	6.3 b. Candidates demonstrate the ability to advocate for policies and programs that promote equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics. (1, 14%) SC-CLEMSON-CF.CI SC-CLEMSON-ELCC.6 SC-CLEMSON-ELCC.6.3 SC-CLEMSON-ELCC.6.3.SDL.b 
CONNECTED INTEGRATION LEVEL 1
	Candidate writes an editorial that focuses narrowly on a managerial practice rather than a political or policy issue that promotes equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics.
	Candidate writes a persuasive essay advocating for policies and programs that promote equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics.
	Candidate publishes an editorial in a local, state, or national media outlet advocating for policies and programs that promote equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics


 

PhD P12 Ed Leadership 

Caring: Beliefs &Actions Level 1
Preliminary Exam

An average score is computed
Questions 
4 hours Written exam
-EDL 910
-EDL 900
-EDL 905
-EXST 801
-EDL 5 Domains

Committee meets with student

	PhD Assess 1 Prelim Exam

	
	Weak=1 
	Weak to Acceptable 1.5 
	Acceptable=2 
	Acceptable to Excellent=2.5 
	Excellent=3 

	Standard 1 Cultural Competence and Caring Actions Level 1 SC-CLEMSON-CF.CA SC-CLEMSON-EDL-CI-PHD.1 
	The candidate demonstrates minimal competence in understanding and responding to diversity of culture, language, and ethnicity, and encourages a democratic culture. CHE1, CA1
	Between Weak and Acceptable
	The candidate demonstrates competence in understanding and responding to diversity of culture, language, and ethnicity, and encourages a democratic culture. CHE1, CA1
	Between Acceptable and Excellent
	The candidate demonstrates an exemplary level of competence in understanding and responding to diversity of culture, language, and ethnicity, and encourages a democratic culture. CHE1, CA1

	Standard 2 Knowledge & Application of Ethical Principles and Caring Beliefs Level 1 SC-CLEMSON-CF.CB SC-CLEMSON-EDL-CI-PHD.2 
	The candidate demonstrates minimal knowledge and application of the Code of Ethical Conduct and other guidelines relevant to his/her professional role, including respecting the rights and responsibilities of all and recognizing diverse points of view. CHE2, CB1
	Between Weak and Acceptable
	The candidate demonstrates acceptable knowledge and thoughtful application of the Code of Ethical Conduct and other guidelines relevant to his/her professional role, including respecting the rights and responsibilities of all and recognizing diverse points of view. CHE2, CB1
	Between Acceptable and Excellent
	The candidate demonstrates in-depth knowledge and thoughtful application of the Code of Ethical Conduct and other guidelines relevant to his/her scholarly role, including respecting the rights and responsibilities of all and recognizing diverse points of view. CHE2, CB1





Capable: Knowledge Level 1

Final Exam Core (Comprehensive Exam)

An average score from three or more advising committee members is averaged here.
4 Questions 
8 hours Written exam
-EDL Core
-Research and 
Statistics
-EDL 5 Domains

or Research Project
3 Questions

Oral Exam

Committee meets with student
Student’s Responses
	Comps Core Rubric

	
	Weak 1 
	Between Weak and Acceptable 1.5 
	Acceptable 2 
	Between Acceptable and Excellent 2.5 
	Excellent 3 

	Standard 4 Mastery of Relevant Theory & Research & Capable Knowledge Level 2 SC-CLEMSON-CF.CK SC-CLEMSON-EDL-CI-PHD.4 
	The candidate demonstrates minimal knowledge of the theory and research relevant to the role(s) of scholarship. CHE4, CK1
	Between Weak and Acceptable 
	The candidate demonstrates adequate, critical knowledge of the theory and research relevant to the role(s) of scholarship. CHE4, CK1
	Between Acceptable and Excellent
	The candidate demonstrates in-depth, critical knowledge of the theory and research relevant to the role(s) of scholarship. CHE4, CK1


 

Capable: Practice and Connected: Communication Level 1

ED L 910 

ED L 910:  Introductory Doctoral Seminar in Educational Leadership
Fall 2010
Scholarly Article Deconstruction  [#5]
Purpose: Advanced graduate students must develop literacy in the structure of various kinds of scholarly work which they read and produce (Boote & Biele, 2005).  This assignment permits students to refine reading and analysis of the texts they encounter for their doctoral studies as well as for the written works they must produce as doctoral students, and ultimately, as PhD Candidates.
 
Process: Students may choose one of three posted refereed scholarly articles to deconstruct. Besides identification of the structure of the article, students are expected to critique the quality of each part using standards of scholarship (APA, 2010; Mosteller, Nave & Miech, 2004).  Students also must provide recommendations for improving the article in an essay demonstrating the requirements for scholarly writing found in the latest edition of the APA Publication Manual (2010).
 
Format: The assignment must be completed electronically and submitted per the instructions for naming a document file and sending it as an attachment in the syllabus.  The syllabus also contains the due date for this assignment. Students will write a complete paragraph answer each of the following questions.  In the paragraph, students must cite other assigned readings and information from the course as well as the current edition of APA (2010).
1. What type of article is this literature? What parts of its structure indicate its type?
2. What is the purpose of this article?  What argument justifies the importance of this purpose?
3. [bookmark: _ftnref1]Do any of the principles of scientific research[1] (Shavelson & Towne, 2002;Towne, Wise, & Winters, 2005) apply to this article?  Which ones?  Why or why not?
4. How many participants?
5. What data sources?
6. What kind of analyses? 
7. Any limitations? 
8. Did the researchers miss any limitations?
9. What are the implications? For research? For practice?
 
Feedback Structure & Scoring Expectations:
Structure: Feedback will include marginal comments using the word-processing feature of Track Changes. The feedback will conclude with a final paragraph summarizing the comments and advice for completion of the other related assignments for this course.  The score will appear at the end of the summary paragraph and will be based on the following expectations
Expectations: Students will receive the highest point total for this assignment (20) by
1.      making less than 5 APA-style errors (including grammar, verb tense, sentence structure as well as in-text citations and references)
2.      answering each of the 9 questions in full sentences in a complete paragraph
3.      following all directions on the syllabus, in this document, and on Blackboard or in class instructions and 
4.      meeting the due date per the syllabus
Each one of these expectations is worth 5 points.

	Ed L 910 Project PhD Assessment 4 Rubric

	
	Weak 
	Acceptable 
	Excellent 

	Standard 3 Communication Skills & CF Connected Communication Level 1 (1, 11%) SC-CLEMSON-CF.CC SC-CLEMSON-EDL-CI-PHD.3 
	The candidate possesses a weak level of oral, written, and technological communication skills, with specialization for the area of concentration. CHE3, CC1
	The candidate possesses an acceptable level of oral, written, and technological communication skills, with specialization for the area of concentration. CHE3, CC1
	The candidate possesses a high level of oral, written, and technological communication skills, with specialization for the area of his/her concentration. CHE3, CC1

	Standard 5 Skills in Identifying and Using Professional Resources & Capable Practice Level 1 (1, 11%) SC-CLEMSON-CF.CP SC-CLEMSON-EDL-CI-PHD.5 
	The candidate demonstrates minimal skill in identifying and using the human, material, and technological resources needed to perform one’s scholarly role by applying best practices and keeping abreast of the field’s changing knowledge base.CHE5, CP1
	The candidate demonstrates adequate skill in identifying and using the human, material, and technological resources needed to perform one’s scholarly role by applying best practices and keeping abreast of the field’s changing knowledge base.CHE5, CP1
	The candidate demonstrates a high level of skill in identifying and using the human, material, and technological resources needed to perform his/her scholarly role by applying best practices and keeping abreast of the field’s changing knowledge base.CHE5, CP1


 
 
Connected: Integration Level 1 & Caring: Beliefs & Actions Level 2

Dissertation Proposal
Committee computes an average for this.
Dissertation Proposal 
Dissertation 
Research Proposal 

Defense of 
Dissertation 
Research Proposal 

Committee meets with student 


Dissertation 
Proposal 
Requirements 

Student’s 
Dissertation 
Proposal 
	Dissertation Proposal Rubric

	
	Weak=1 
	Between Weak and Acceptable 1.5 
	Acceptable=2 
	Between Acceptable and Excellent 2.5 
	Excellent=3 

	Standard 1. Cultural Compentence and Caring actions Level 2 (1, 11%) SC-CLEMSON-CF.CA SC-CLEMSON-EDL-CI-PHD.1 
	The candidate demonstrates minimal competence in understanding and responding to diversity of culture, language, and ethnicity, and encourages a democratic culture. CHE1, CA2
	 
	The candidate demonstrates competence in understanding and responding to diversity of culture, language, and ethnicity, and encourages a democratic culture. CHE1, CA2
	 
	The candidate demonstrates an exemplary level of competence in understanding and responding to diversity of culture, language, and ethnicity, and encourages a democratic culture. CHE1, CA2

	Standard 2 Knowledge & Application of Ethical Principles & Caring Beliefs Level 2 (1, 11%) SC-CLEMSON-CF.CB SC-CLEMSON-EDL-CI-PHD.2 
	The candidate demonstrates minimal knowledge and application of the Code of Ethical Conduct and other guidelines relevant to his/her professional role, including respecting the rights and responsibilities of all and recognizing diverse points of view. CHE2, CB2
	 
	The candidate demonstrates acceptable knowledge and thoughtful application of the Code of Ethical Conduct and other guidelines relevant to his/her professional role, including respecting the rights and responsibilities of all and recognizing diverse points of view. CHE2, CB2
	 
	The candidate demonstrates in-depth knowledge and thoughtful application of the Code of Ethical Conduct and other guidelines relevant to his/her scholarly role, including respecting the rights and responsibilities of all and recognizing diverse points of view. CHE2, CB2

	Standard 9 Leadership Skills & Connected Integration Level 1 (1, 11%) SC-CLEMSON-CF.CI SC-CLEMSON-EDL-CI-PHD.9 
	The candidate marginally reflects on and use his/her abilities and opportunities to think strategically, build consensus, create change, and influence better outcomes for students, families, and the profession.CHE9, CI1
	
	The candidate adequately reflects on and use his/her abilities and opportunities to think strategically, build consensus, create change, and influence better outcomes for students, families, and the profession.CHE9, CI1
	 
	The candidate reflects on and uses his/her abilities and opportunities in an exemplary manner to think strategically, build consensus, create change, and influence better outcomes for students, families, and the profession.CHE9, CI1


 


Capable: Knowledge Level 2

Final Exam Concentration (Comprehensive Exam)

An average of 3 or more committee members scores are averaged here.

	Comp Exam Concentration Rubric

	
	Weak=1 
	Between Weak and Acceptable=1.5 
	Acceptable=2 
	Between Acceptable and Excellent=2.5 
	Excellent=3 

	Standard 4 & Cap Know Level 2 SC-CLEMSON-CF.CK SC-CLEMSON-EDL-CI-PHD.4 
	The candidate demonstrates minimal knowledge of the theory and research relevant to the role(s) of scholarship. CHE4
	Between Weak and Acceptable
	The candidate demonstrates adequate, critical knowledge of the theory and research relevant to the role(s) of scholarship. CHE4
	Between Acceptable and Excellent
	The candidate demonstrates in-depth, critical knowledge of the theory and research relevant to the role(s) of scholarship. CHE4


 


Capable: Practice & Connected: Communication & Integration Level 2

Dissertation Defense

Committee computes an average for this.
 Assessment 7 Standards 1-9 and Connected Communication, Capable Practice, and Connected Integration Level 2
 Dissertation 
Dissertation Research 

Defense of 
Dissertation 
Research 

Committee meets with student 

Dissertation 
Research 
Requirements 

Student’s 
Dissertation 
	Dissertation Rubric

	
	Weak=1 (1 pt) 
	Between Weak and Acceptable=1.5 
	Acceptable=2 (2 pts) 
	Between Acceptable and Excellent=2.5 
	Excellent=3 (3 pts) 

	Standard 3. Communication Skills & Connected Communication Level 2 SC-CLEMSON-CF.CC SC-CLEMSON-EDL-CI-PHD.3 
	The candidate possesses a weak level of oral, written, and technological communication skills, with specialization for the area of concentration. CHE3, CC2
	Between Weak and Acceptable
	The candidate possesses an acceptable level of oral, written, and technological communication skills, with specialization for the area of concentration. CHE3, CC2
	Between Acceptable and Excellent
	The candidate possesses a high level of oral, written, and technological communication skills, with specialization for the area of his/her concentration. CHE3, CC2

	Standard 5. Skills In Identifying & Using Professional Resources & Capable Practice Level 2 SC-CLEMSON-CF.CP SC-CLEMSON-EDL-CI-PHD.5 
	The candidate demonstrates minimal skill in identifying and using the human, material, and technological resources needed to perform one’s scholarly role by applying best practices and keeping abreast of the field’s changing knowledge base.CHE5, CP2
	Between Weak and Acceptable
	The candidate demonstrates adequate skill in identifying and using the human, material, and technological resources needed to perform one’s scholarly role by applying best practices and keeping abreast of the field’s changing knowledge base.CHE5, CP2
	Between Acceptable and Excellent
	The candidate demonstrates a high level of skill in identifying and using the human, material, and technological resources needed to perform his/her scholarly role by applying best practices and keeping abreast of the field’s changing knowledge base.CHE5, CP2

	Standard 9. Leadership Skills & Connected Integration Level 2 SC-CLEMSON-CF.CI SC-CLEMSON-EDL-CI-PHD.9 
	The candidate marginally reflects on and use his/her abilities and opportunities to think strategically, build consensus, create change, and influence better outcomes for students, families, and the profession.CHE9, CI2
	Between Weak and Acceptable
	The candidate adequately reflects on and use his/her abilities and opportunities to think strategically, build consensus, create change, and influence better outcomes for students, families, and the profession.CHE9, CI2
	Between Acceptable and Excellent
	The candidate reflects on and uses his/her abilities and opportunities in an exemplary manner to think strategically, build consensus, create change, and influence better outcomes for students, families, and the profession.CHE9, CI2


 


MEd School Counseling

CF Levels 1 & 2

Caring: Beliefs, Actions & Capable Knowledge, Practice & Connected: Communication & Integration

Annual Professional Fitness Review Form
 
Once per year the entire faculty meet to discuss each student’s progress and professional fit in the Counselor Education program. Each advisor is responsible for taking notes to share with each advisee, as well as assign the scores in each area on the Professional Fitness Review form. Each student will be assessed according to the Professional Fitness Review at least twice in their degree plan; during the student’s 1st year (Level 1) and again during the 2nd year of the program (Level 2).

Counselor Education -- Professional Fitness Review Form

Student_____________________________  Faculty ______________________ Semester/Year________

Evaluation Criteria
1--Does not consistently meet criteria for program level	 3--Exceeds criteria consistently at program level
2--Meets criteria consistently at program level

	PROFESSIONAL FITNESS CATEGORIES:
	1ST
	2ND
	COMMENTS

	
	
	
	

	“Standard 1” Professional Responsibility
	
	
	

	“1.1”   1.The student relates to peers, professors, and others in an appropriate professional manner.  (CF Learner Outcome: Connected Communication)
	
	
	

	“1.2”   2.The student does not exploit or mislead other people during or after professional relationships.
	
	
	

	“1.3”   3.The student applies legal and ethical standards during the training program. (CF Learner Outcome: Capable Knowledge)
	
	
	

	“Standard 2” Competence
	
	
	

	“2.1”  1. The student takes responsibility for compensating for his/her deficiencies.
	
	
	

	“2.2”  2.The student provides only those services and applies only those techniques for which he/she is qualified by education, training or experience.
	
	
	

	“2.3”  3.The student demonstrates basic cognitive skills and appropriate affect in response to clients/students. (CF Learner Outcome: Capable Practice)
	
	
	

	“Standard 3” Comportment
	
	
	

	“3.1” 1.The student demonstrates appropriate self-control (such as anger control, impulse control) in interpersonal relationships with faculty, peers, and clients/students.
	
	
	

	“3.2” 2.The student demonstrates honesty and fairness both personally and professionally.
	
	
	

	“3.3” 3.The student is aware of his/her own belief systems, values, and limitations do not actively effect his/her professional work.
	
	
	

	“3.4” 4. The student demonstrates the ability to receive, integrate, and utilize feedback from peers, teachers, and supervisors.  (CF Learner Outcome: Connected Integration)
	
	
	

	“Standard 4” Integrity
	
	
	

	“4.1” 1.The student does not make statements that are false, misleading, or deceptive.
	
	
	

	“4.2” 2.The student respects the fundamental rights, dignity, and worth of all people.  (CF Learner Outcome: Caring Beliefs)
	
	
	

	“4.3” 3.The student respects the rights of individuals to privacy, confidentiality, and choices regarding self-determination.
	
	
	

	“4.4” 4.The student respects cultural, individual, and role differences, including those due to age, gender, race, ethnicity, national origin, religion, sexual orientation, physical ability/disability, language, and socioeconomic status.
	
	
	

	“4.5” 5.The student behaves in accordance with the programs accepted code(s) of ethics/standards of practice.  (CF Learner Outcome: Caring Actions)
	
	
	



*Faculty Assessment – Once per year the entire faculty meet to discuss each student’s progress and professional fit in the Counselor Education program. Each advisor is responsible for taking notes to share with each advisee, as well as assign the scores in each area on the Professional Fitness Review form. Each student will be assessed according to the Professional Fitness Review at least twice in their degree plan; during the student’s 1st year and again during the 2nd year of the program. 

[bookmark: _GoBack]CF Scores –Level 1 is first year, Level 2 is 2nd year, and possible more levels.  College of Education Conceptual Framework Learner Outcomes:
Caring: Beliefs 
Our candidates are committed to ethical and democratic dispositions including respecting the rights and responsibilities of all and recognizing diverse points of view. 
Caring: Actions
Our candidates act in accord with the rights and responsibilities of all, are sensitive to developmental, social, and cultural differences, and encourage a democratic culture. 
Capable: Knowledge 
Our candidates are knowledgeable about the foundations of education and about their specialty area(s), including appropriate practices.
Capable: Practice  
Our candidates apply their knowledge through best practices that include the effective use of educational and information technology and appropriate assessments. 
Connected: Communication  
Our candidates communicate effectively through a variety of representations (spoken, written, and digital). 
Connected: Integration
Our candidates synthesize their knowledge and practices to integrate interdisciplinary perspectives and applications by making connections to real life and by making global issues locally relevant. 
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