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BOE Report for Continuous Improvement Pathway

Summary for Professional Education Unit

Institution Name:

IClemson University

Team Reccomendations:

Standards Initial Advanced
Standard 1: Candidate Knowledge, Skills, and Professional Dispositions Standard Met | Standard Met
Standard 2: Assessment System and Unit Evaluation Standard Met | Standard Met

Standard 3: Field Experiences and Clinical Practice Standard Met | Standard Met
Standard 4: Diversity Standard Met | Standard Met
Standard 5: Faculty Qualifications, Performance, and Development Standard Met | Standard Met

Standard 6:

Unit Governance and Resources

Standard Met

Standard Met

Not Applicable = Unit not reviewed for this standard and/or level

Team Recommendations on Movement Toward Target:

Standards

Initial

Advanced

Development

Not Applicable

gf?;g;;?or::s Candidate Knowledge, Skills, and Professional Not Applicable Not Applicable
Standard 2: Assessment System and Unit Evaluation Not Applicable Not Applicable
Standard 3: Field Experiences and Clinical Practice Not Applicable Not Applicable
Standard 4: Diversity Not Applicable Not Applicable
Standard 5: Faculty Qualifications, Performance, and

Not Applicable

Standard 6:

Unit Governance and Resources

Movement Towards

Target

Movement Towards

Target

Not Applicable = Unit did not select this as a target standard

l. Introduction

1.1 Brief Overview of the institution and the unit.

Clemson University is a state-supported, land-grant institution founded in 1889 and located in the
northwestern corner of South Carolina. Clemson is a Carnegie Classification High Research Activity
institution and is ranked 25th best national public university by US News and World Report. The
University is governed by a 13-person board and was an all-male military college until 1966 when it
became civilian and coeducational. Clemson has a student body of approximately 19,000 and is
accredited by SACS.

The unit offers 10 initial teacher education programs—four Secondary (Math, Science, English, &
Social Studies), Early Childhood, Elementary, Special Education, Agricultural Education, Middle
Grades MAT, and Secondary MAT in Math and Science. The unit has three advanced teaching
programs (Masters degrees in Teaching and Learning, Literacy, and Special Education), and three other
school personnel programs (School Counseling-CACREP accredited, Education Leadership-Building
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Overview and Conceptual Framework — Required Exhibits

Exhibit I.5.a Links to unit catalogs and other printed documents describing general education, specialty/content studies and professional studies

· Clemson University Undergraduate Catalog – PEU Programs

· PEU Web Site Undergraduate Programs 

· General Education Coursework and Policy

· Clemson University Graduate Catalog – PEU Programs

· PEU Web Site Graduate Programs

 Exhibit I.5.b Syllabi for professional education courses 

· Syllabi

 Exhibit I.5.c Conceptual framework(s) 

· Conceptual Framework Description

· Conceptual Framework Initial Program Matrices

· Conceptual Framework Initial Program Detailed Assignments

· Conceptual Framework Advanced Program Matrices

· Conceptual Framework Advanced Program Detailed Assignments

 Exhibit I.5.d Findings of other national accreditation associations related to the preparation of education professionals (e.g., ASHA, NASM, APA, CACREP)

· CACREP Accreditation Letter from President – School Counseling

· CACREP Mid-cycle Accreditation Approval – School Counseling 

 Exhibit I.5.e Updated institutional, program, and faculty information under institutional work space in AIMS

· Institutional Information – AIMS workspace

· Programs Information – AIMS workspace

· Faculty Information – AIMS workspace



Standard 1 — Required Exhibits

Exhibit 1.3a State program review documents and state findings

· 2012 Agricultural Education State Report Submission 

· 2012 Agricultural Education Review 

 Exhibit 1.3b Title II reports submitted to the state for the previous three years

· 2012 Title II Report 
Aggregate Summary Pass Rate
Single Assessment Pass Rate

· 2011 Title II Report
Aggregate Summary Pass Rate 
Single Assessment Pass Rate 

· 2010 Title II Report  
Aggregate Summary Pass Rate
Single Assessment Pass Rate 

 Exhibit 1.3c Key assessments and scoring guides used for assessing candidate learning against standards and proficiencies identified in the unit's conceptual framework

Initial Programs

· Conceptual Framework Assessment Plan Matrices    

· Conceptual Framework Assessment Plan Scoring Rubrics 

· Conceptual Framework Assessment Plan Assignments

· State Teaching Performance Standards (ADEPT) Assessment Evaluation

 Advanced Programs 

· Conceptual Framework Assessment Plan Matrices

· Conceptual Framework Assessment Plan Assignments and Scoring Rubrics

Initial and Advanced Programs

· SPA Plan Matrices            

· SPA Assignments and Rubrics – Content Assessments      

· SPA Assignments and Rubrics-Pedagogical Content Knowledge and Skills Assessments

· SPA Assignments and Rubrics-Impact on P12 Student Learning Assessments

Exhibit 1.3d  Data and summaries of results on key assessments, including proficiencies identified in the unit's conceptual framework

· Conceptual Framework Learner Outcome Data

· Content Assessments Data

· Pedagogical Content Knowledge and Skills Data

· Candidate Impact on P12 Student Learning Data

· Candidate Dispositions Data (to include CF Data)

 Exhibit 1.3e Key assessments and scoring guides used for assessing professional dispositions, including fairness and the belief that all students can learn

· Conceptual Framework Learner Outcomes for Dispositions Matrix 

· Conceptual Framework Learner Outcomes for Dispositions Assignments and Scoring Rubrics 

· State Teaching Performance Standards (ADEPT) Measuring Dispositions  

 Exhibit 1.3f Data and summaries of results on key assessments of candidates' professional dispositions

· Conceptual Framework  Dispositions Data

· State Teaching Performance Standards (ADEPT) Dispositions Data

 Exhibit 1.3g Examples of candidates' assessment and analysis of P-12 student learning

· SPA Assignments and Rubrics-Impact on P12 Student Learning Assessments

 Exhibit 1.3h Samples of candidates' work

· Content Assessments

· Pedagogical Content Knowledge and Skills Assessments

· Candidate Impact on P12 Student Learning Assessments

· CF Learner Outcomes

· Portfolios

Exhibit 1.3i Follow-up studies of graduate and summaries or results

· Initial Programs 

· Alumni Survey — Undergraduates

· Alumni Survey — MAT Middle Level

· State Teaching Performance Standards (ADEPT) 2 Year Evaluation Study

· Call Me MISTER® Graduate Impact Study

· Advanced Programs 

· Alumni Survey — Reading (Literacy)

· Alumni Survey — Building and District Leadership

· Principal Effectiveness Study

Exhibit 1.3j Employer feedback on graduates and summaries of the results

· Employer Survey — Teachers 

· Employer Survey — School Leaders

Exhibit 1.3k Data collected by state and/or national agencies on performance of educator preparation programs and the effectiveness of their graduates in classrooms and schools, including student achievement data, when available

· State Teaching Performance Standards (ADEPT) Teacher 2-Year Evaluation Summary  

· State Teaching Performance Standards (ADEPT) Teacher 2-Year Evaluation Individual Data

· SC TAP Study on Graduate Performance and P12 Student Achievement May 2009

· SC TAP Study on Graduate Performance and P12 Student Achievement December 2011 

· SC TAP Study on Graduate Performance and P12 Student Achievement June 2012  

Standard 1 — Other Exhibits in Text

Question 1

· Content Assessment example – agricultural education

· Content Assessment example – special education

· Content Assessment example – MEd Teaching & Learning

· Content Assessment example – advanced teaching and other school personnel – comprehensive exams

· Content Assessment example – literacy synthesis paper

· Content Assessment example – MEd Special Education IEP project

· Pedagogical content knowledge & Skills Assessment example – MEd Special Education explicit lesson plan & practicum evaluation

· Pedagogical content knowledge & Skills Assessment example – educational leadership action research project

· Pedagogical content knowledge & Skills Assessment example – lesson plans

· Pedagogical content knowledge & Skills Assessment example-educational leadership example

· Pedagogical content knowledge & Skills Assessment examples- special education CBM project, functional skills project, behavior change project

· Dispositions Assessment example – ED 105

· Dispositions Assessment example – EDF 301

· Dispositions Assessment example – EDF 334/335

· Dispositions Assessment examples – literacy case report & portfolio

· Dispositions Assessment example – educational leadership PRAXIS subscores, comprehensive exams, internship

· Dispositions Assessment example – MEd Special Education practicum & comprehensive exam

· College of HEHD dispositions 

Question 2

· NBPTS Standards Programs Alignment

· ISTE Standards Programs Alignment

· Annual Program Response Reports

· School Experiences Task Force

· Double majors curriculum from Undergraduate Catalog

· Content Changes to Elementary – new curriculum

· EdS District Ed Leadership curriculum

· READ 861 and READ 862 syllabi

· Core Courses in Ed Leadership

· Diversity Courses Matrices for each program

· Greenville Partnership school placements data

· Advanced programs placements data

· EDL 885 syllabus

· Leadership 2.0 Initiative

· Call Me MISTER web site

· HEHD dispositions E-survey

· PEU data on HEHD dispositions E-survey



Standard 1 Addendum

· Teacher Preparation Candidate EEDA Performance Data

· School Counselor Candidate EEDA Performance Data

· Leadership Candidate EEDA Performance Data

· Assessment of candidate knowledge and skills related to engagement of community resources

Standard 2 — Required Exhibits

Exhibit 2.3a Description of the unit's assessment system in detail including the requirements and key assessments used at transition points

· Assessment System Overview

Exhibit 2.3b Admission criteria and data from key assessments used for entry to programs

· PEU and Clemson University Admissions and Transitions

Exhibit 2.3c Policies, procedures and practices for ensuring key assessments of candidate performance and evaluations of program quality and unit operations are fair, accurate, consistent, and free of bias

· PEU Practices for the Fairness and Accuracy of Assessment

Exhibit 2.3d Policies, procedures and practices for ensuring that data are regularly collected, compiled, aggregated, summarized, analyzed, and used for continuous improvement

· PEU Regular use of Assessment System

 Exhibit 2.3e Data and summaries of results on key assessments disaggregate by program, alternate route, off-campus, and distance learning programs

· PEU Off-campus Disaggregation

Exhibit 2.3f Policies, procedures and practices for managing candidate complaints

· PEU Complaints and Appeals Processes

· Clemson University Undergraduate and Graduate Grievance Procedures

 Exhibit 2.3g File of candidate complaints and the unit's responses and resolutions

· PEU complaints and appeals files will be available by request during site visit.

 Exhibit 2.3h Examples of significant changes made to courses, programs, and the unit in response to data gathered from the assessment system

· PEU Examples of Changes in Response to Data Analysis



Standard 2 — Other Exhibits in Text

Question 2

· SPA Taskforce

· School-wide advisory board minutes/agenda

· Graduate impact data

· Employer survey data

· LiveText website

· LiveText exhibit room

· MCAT training minutes

· LiveText support for candidates

· MCAT minutes/agendas

· Assessment annual retreat minutes/agendas

· Studies conducted on low performance & ADEPT 2 year scores

· Inter-rater reliability studies

· Improvements to field/clinical practice

· Director of Partnerships position



Standard 2 Addendum

· Inter-rater study presentation Fall 2012

· December 2012 Inter-rater reliability study



Standard 3 — Required Exhibits

Exhibit 3.3a Examples across programs of collaborative activities between unit and P-12 schools to support the design, implementation, and evaluation of field experiences and clinical practice, including memoranda of understanding

· MOU

· External Advisory Board Meetings – Unit and Program Level

· School District Partnership Meetings - Greenville

· School District Partnership Meetings-Anderson, Oconee, Pickens  

· University Supervisor/Cooperating Teacher/Principal Meetings 

· University Supervisor/Cooperating Teacher/Program Feedback Surveys

· Successful Schools Project

 Exhibit 3.3b Policies, practices, and data on candidate placement in field experiences and clinical practice

· MOU

· Initial and Advanced Program Clinical Practice Handbooks

· Initial Program Field Placements

· Advanced Program Field Placements

 Exhibit 3.3c Criteria for the selection of clinical faculty, which includes both higher education and P-12 school faculty

· MOU – pages of qualification of supervisors, CTs, other

 Exhibit 3.3d Examples of support and evaluation of clinical faculty across programs

· Training of University Supervisors and Cooperating Teachers

· Candidate and Cooperating Teacher/University Supervisor Survey Evaluations

· Evaluation Letter of US

 Exhibit 3.3e Guidelines/ handbooks on field experiences and clinical practice for candidates, and clinical faculty, including support provided by the unit and opportunities for feedback and reflection

· Initial and Advanced Level Clinical Experience Handbooks and Syllabi, Roles and Responsibilities Handbook

· Initial Programs Field Experience/Clinical Practice Matrix

· Advanced Programs Field Experience/Clinical Practice Matrix

 Exhibit 3.3f Assessment instruments and scoring guides used for and data collected from field experiences and clinical practice for all programs, including use of technology for teaching and learning

· Initial Programs Field Experience/Clinical Practice Matrix

· Initial Programs Field Experience/Clinical Practice CF Assessment Instruments/Scoring Guides

· Initial Programs Field Experiences/Clinical Practice SPA Assessment Instruments/Scoring Guides

· Advanced Programs Field Experience/Clinical Practice Matrix

· Advanced Programs Field Experience/Clinical Practice CF Assessments Instruments/Scoring Guides

· Advanced Programs Field Experience/Clinical Practice SPA Assessments Instruments/Scoring Guides

· State Teaching Performance Standards (ADEPT) Data Table

· CF Data Table

· Content Data Table

· Pedagogical Content Knowledge and Skills Data Table

· Candidate Impact on P12 Student Learning Data Table

Exhibit 3.3g Performance data on candidates entering and exiting from clinical practice for all programs

· Programs Transition Points Matrices  

· Initial Candidate Entry to Clinical Practice Evaluation

· Initial Candidate Exit from Clinical Practice Data

· Advanced Candidate Exit Data Example 



Standard 3 — Other Exhibits in Text

Question 1

· Professional development activities

· Graduate School Announcements

· Graduate program handbooks

· SC Guidelines for education preparation/certification

· Course mapping to ISTE (technology) standards

· Candidate use of technology to support teaching & learning examples

· Samples of Assessment Feedback and Evaluation

· Group Reflections in Capstone Seminar examples

· Ed leadership internship contracts and reflection requirements

· Knowledge, skills and dispositions & candidate impact on P12 student learning assignments/rubrics, data

· Formal lesson evaluation samples

· Unit plan evaluation examples

· Multicultural experiences survey data

Question 2

· School Experiences Taskforce Report

· SAC Committee minutes on study of NCATE Blue Ribbon Report on Clinical Experience

· Greenville Partnership meeting minutes

· Exit survey data

· Greenville Partnership Initiative description

· Leadership 2.0/3.0 Initiative

· Successful Schools Project

· Director of Partnerships position description

· Moore Fellows director position description

· Moore Fellows program description

· Change in policy for full time faculty supervision activity

· Retreat minutes

· Annual Program Response Reports

· SPA Taskforce agenda and minutes

Standard 3 Addendum

· Added examples of joint professional development opportunities

· Individual initial program candidate placement data over time

· Multicultural Self Report data by initial program

· EDF 315 website assignment & scoring rubric



Standard 4 — Required Exhibits

Exhibit 4.3a Proficiencies related to diversity that candidates are expected to demonstrate through working with students from diverse groups in classrooms and schools

· Conceptual Framework Learner Outcomes Related to Diversity

· State Teaching Performance Standards Related to Diversity

 Exhibit 4.3b Curriculum components and experiences that address diversity proficiencies

· Courses and Diversity Learning Goals Programs Matrices 

· Courses and Diversity Learning Goals Unit Summary Matrix 

· Conceptual Framework Diversity Learner Outcomes Matrices

· Conceptual Framework Diversity Learner Outcomes Assignments/Rubrics

Exhibit 4.3c Assessment instruments, scoring guides, and data related to candidates meeting diversity proficiencies, including impact on student learning

· Conceptual Framework Diversity Learner Outcomes Assessments Assignments/Rubrics

· Conceptual Framework Diversity Learner Outcomes Data

· Diversity-Related State Teaching Performance Standards Evaluated in Initial Candidate Clinical Practice and Data

· Candidate Impact on P12 Student Learning Assessments Assignments/Rubric

· Candidate Impact on P12 Student Learning Data

 Exhibit 4.3d Data table on faculty demographics

· PEU Full-Time Faculty

· PEU Full-Time Faculty by Program

· Faculty Outside PEU Teaching Content Courses

· PEU Part-Time Clinical Faculty

Exhibit 4.3e Data table on candidates demographics

· PEU Candidate Demographics — Gender and Race/Ethnicity

· PEU Candidate Demographics — Socioeconomic Data

· PEU Candidates Demographics — Geographical Location

Exhibit 4.3f Data table on demographics of P-12 students in schools used for clinical practice

· Initial Program School Placements Demographic Data

· Advanced Program School/District Placements Demographic Data

 Exhibit 4.3g Policies and practices, including good faith efforts, for recruiting and retaining diverse faculty

· PEU Diversity Plan

· PEU Multicultural Committee Annual Report

· Clemson University Affirmative Action Policy

· PEU New Hires and Mentoring

· PEU Recent Faculty Recruitment and Hiring

Exhibit 4.3h Policies and practices, including good faith efforts, for recruiting and retaining diverse candidates

· PEU Diversity Plan

· PEU Multicultural Committee Annual Report

· Call Me MISTER®

 Exhibit 4.3i Policies, procedures, and practices that support candidates working with P-12 students from diverse groups

· PEU Diversity Plan

· Memorandum of Understanding with School Districts

· Greenville Partnership Initiative



Standard 4 — Other Exhibits in Text

Question 1

· Foundational Courses syllabi

· Sample of Unit Evaluation Rubrics Indicating that Candidates Incorporate Multiple Perspectives in Subject Matter

· Exit survey data related to diversity

· Employer survey data related to diversity

· Alumni survey data related to diversity

· Annual Program Response Reports

· Race/Ethnicity and Gender, Full Time Education Faculty Teaching in Program Areas

· Race/Ethnicity of Faculty outside PEU on Content Areas

· Race/Ethnicity of Clinical Faculty – University supervisors and cooperating teachers/leadership mentors

· Research Interests of Faculty related to Diversity

· School faculty survey of Interest/Experience related to Diversity

· FAFSA data

· Study abroad opportunities

· Creative inquiry projects

· Group assignment Work

· Candidate organizations

· Emerging Scholars Program & Clemson enrollment

· Multicultural Experience Candidate Survey

· Exit surveys

· Candidate Impact on P12 student learning assessments



Question 2

· University Diversity Office Programs – Minority Student Success Initiative, Martin Luther King, Jr. Celebration, Best Practices in Achievement for Students of Color Conference

· Office of Access and Equity website

· President’s Commission on Status of Women website

· President’s Commission on Status of Black Faculty and Staff website

· Gantt Center for Student Life website

· College of HEHD Dispositions

· PEU Scoring on HEHD Dispositions

· Houston Center for Study of Black Experience in Education website

· SAT Boot Camp website

· ClemsonLIFE website

· Hispanic Taskforce website

· Hispanic Taskforce minutes

· School Experiences Task Force Report

· Greenville Partnership 

· Greenville Partnership meeting minutes

· Director of Partnerships position

· Competency Review Committee Plans

· Moore Fellows Program

· Moore Fellows Coordinator position

· Junior practicum description

· ED 105 experiential activity

· Child/adolescent growth courses

· New courses related to diversity

· New Elementary Curriculum

· Creative Inquiry website

· Creative Inquiry PEU projects

· ClemsonLIFE

· GoalPOST

· Candidates involved in ClemsonLIFE, GoalPOST, TopSoccer



Standard 4 Addendum

· Additional evidence from Summer 2012 Multicultural Committee report

· Diversity of PEU Faculty from Last Visit 

· Individual initial program candidate placement data over time

· Multicultural Self Report data by initial program

· Ed Leadership Advisory Board minutes & detailed notes Fall 2012

· Syllabi of courses identified in Diversity Courses matrices



Standard 5 — Required Exhibits

Exhibit 5.3a Data table on qualifications of professional education faculty

· PEU Faculty Qualifications

 Exhibit 5.3b Data table on qualifications of clinical faculty

· PEU Clinical Faculty Qualifications

· PEU School Faculty – Cooperating Teacher, University Supervisor, and Principal/Superintendent Mentor Qualifications 

 Exhibit 5.3c Policies and practices to assure clinical faculty meet unit expectations

· MOU Expectations for Qualifications

· School Faculty Contract Letter

· University Supervisor Evaluation Form (completed by cooperating teacher)

· University Supervisor Evaluation Form (completed by candidate)

· Cooperating Teacher Evaluation Form (completed by university supervisor)

· Cooperating Teacher Evaluation Form (completed by candidate)

· School Faculty Evaluation Letter

 Exhibit 5.3d Policies, expectations, and samples of faculty scholarly activities

· Clemson University Faculty Manual (pages 9-12) 

· PEU LCH Department Full-Time Faculty Tenure and Review Guidelines 

· PEU Teacher Education Department Full-Time Faculty Tenure and Review Guidelines  

· PEU Agricultural Education (School of AFES) Tenure and Promotion Guidelines  

· PEU Faculty Publications   

· PEU Faculty Presentations  

· PEU Active Grant Activity  

 Exhibit 5.3e Summary of faculty service and collaborative activities in schools and with professional community

· PEU Faculty Service

· PEU Collaborative Activity in Schools

 Exhibit 5.3f Policies, procedures, and practices for faculty evaluation and summaries of the results in areas of teaching, scholarship and service

· Clemson University Faculty Manual

· PEU Teacher Education Department Full Time Faculty Tenure and Review Guidelines

· PEU LCH Department Full Time Faculty Tenure and Review Guidelines

· PEU Agricultural Education (School of AFES) Tenure and Promotion Guidelines

· PEU Full-time Faculty Form 3 Evaluation Rubric

· PEU Teacher Education Department Sample Form 3 Full-time Faculty Evaluation

· PEU LCH Department Sample Form 3 Full-time Faculty Evaluation



Standard 5 — Other Exhibits in Text

Question 1

· PEU Faculty Overview

· Contemporary experience of cooperating teachers and leadership mentors

· Syllabi

· Creative Inquiry PEU projects

· Honors College candidate projects

· Diversity courses matrices

· Faculty Report of diversity related activities

· Faculty integration of technology

· Course evaluation

· Course evaluation ratings

· Faculty teaching goals example

· Director of Partnerships position

· TigersTeach Noyce Scholarship

· Faculty Service as Reviews/Journal Editors

· Sample Contract Letters

· Part-time instructors/teaching assistants evaluation

· Travel funds

· Professional Development Workshop offerings

Question 2

· Center for Collaborative Research and Activities website

· PEU Research Training opportunities

· Associate Director for Research position

· Professional development sessions

· New Faculty Hires

· Faculty Mentors

· STEM faculty

· Center of Excellence for Inquiry in Mathematics and Science website

· Field Experiences Taskforce

· Greenville Partnership

· Moore Fellows Program

· Moore Endowment

Standard 5 – Addendum

· Memo from Provost re. Form 3 evaluations

· Policy for doctoral candidates teaching courses



Standard 6 — Required Exhibits

Exhibit 6.3a: Policies, procedures, practice for unit governance and operations

· PEU Bylaws

· PEU Committees

· Clemson University Faculty Manual

· Curriculum Approval

Exhibit 6.3b: Organizational Charts

· PEU School of Education Organizational Chart                

· PEU Agricultural Education (School of Agricultural, Forest, and Environmental  Sciences) Organization Chart  

 Exhibit 6.3c: Policies, procedures, practices for candidate services advising/counseling

· PEU Undergraduate and Graduate Program Handbooks

· College of HEHD Advising Center   

· Clemson University Undergraduate Studies 

· Clemson University Undergraduate Catalog  

· Clemson University Graduate Studies 

· Clemson University Graduate Catalog  

· Clemson University Counseling and Support Services 

· Clemson University Disability Services 

· Clemson University Academic Success Center  

· Clemson University Career Services  

Exhibit 6.3d: Policies, procedures, practices for candidate recruitment and admission, and accessibility to candidates and the education community

· Clemson University Undergraduate Program Admissions  

· Clemson University Graduate Program Admissions  

· PEU Graduate Program Admissions (click on program) 

 Exhibit 6.3e: Academic calendars, catalogs, unit publications, grading policies and unit advertising

· Clemson University Academic Calendar  

· Clemson University Undergraduate Catalog

· Clemson University Undergraduate Catalog, grading policy page 25 

· Clemson University Graduate Catalog 

· Clemson University Graduate School Grading Policy  

· College of HEHD Online Newsletter  

· College of HEHD Publication  

· School of Education Recent Publications – MAT Secondary and Call Me MISTER® 

 Exhibit 6.3f: Unit budget

· PEU budget     

· Office of Accreditation and Assessment Funding     

Exhibit 6.3g: Budgets of comparable units with clinical components

· Unit budget with same categories for PRTM and Nursing departments within College of HEHD 

Exhibit 6.3h: Policies, procedures, practices for faculty workload and summary of faculty workload

· Clemson University Faculty Manual  

· Sample Faculty Contract Letter      

· Summary of Faculty Workload    

 Exhibit 6.3i: Candidates’ access to physical/virtual classrooms, computer labs, curriculum resources, and library resources

· PEU Facilities  

· PEU Classroom, Lab, Media Center Technology 

· Tillman Media Center    

· Clemson University CCIT   

· Clemson University Main Library  

· Clemson University Library Assessment Report  

 Exhibit 6.3j: Candidates’ access to distance learning including support services/resources

· HEHD Office of Distance Education





· Part Time Teaching Faculty Evaluation

· PEU Part Time Clinical Faculty Evaluation

· PEU Part Time Graduate Teaching Assistant Evaluation

 Exhibit 5.3g Policies, procedures, and practices for professional development and summaries of the results

· PEU Full Time Faculty Professional Development Funding

· Clemson University Faculty Manual — Graduate Study by Faculty (page 78)

· Clemson University Faculty Manual — Sabbatical Leave 

· PEU Full-Time Faculty Scholarly Presentations

· PEU Full-Time Faculty Professional Development Activities

PEU Full Time Faculty Serving in Supervisory Roles Professional Development Activities in P12 Schools 



Standard 6 — Other Exhibits in Text

Question 1

· Call Me MISTER website

· Houston Center website

· Partner Meetings Feedback

· Partner Surveys

· Double Majors curriculum

· Collaborative grants

· Professional development

· Clemson LIFE website

· Sample contract letters for teaching load

· Online courses policy/guidelines

· Faculty qualifications and experience information

· Doctoral teaching assistant policy

· Qualifications for doctoral teaching assistants

· School experiences taskforce

· OTEI seminars offerings

· Travel funds 

· Stipends for untenured faculty

· PEU buildings

· Use of IT

· Campus support for IT

· Tillman Media Center

· Memoranda of Understanding with schools

· Centers of Excellence

· Library Resources



Question 2

· Associate Director for Research position

· Director of Partnerships position

· Moore Fellows Coordinator position

· PEU Office of Graduate Programs

· School experiences taskforce recommendations

· Greenville schools partnership

· Double majors curriculum

· Elementary education new curriculum

· Joint faculty appointments

· Noyce Grant

· PEU faculty led seminars

· HEHD learner dispositions

· PEU Conceptual Framework

· CU ePortfolio website

· Moore Fellows Program

· Moore Endowment

· PEU Faculty Leadership

· PEU Faculty Editors

· PEU Service

· Director’s Office Staff

· Professional development opportunities

· John Stokes presentation

· Latino education issues presentation

· Book discussion group

· Renovation of offices/classrooms

· A4 Grant System

· Digital Xpress

· Club2:45
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 CACREP Mid-cycle Accreditation Approval – School Counseling  


 Exhibit I.5.e Updated institutional, program, and faculty information under institutional 


work space in AIMS 


 Institutional Information – AIMS workspace 


 Programs Information – AIMS workspace 


 Faculty Information – AIMS workspace 
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		Name

		Position & Area

		Signature



		Allen, Larry

		Dean, College of Health, Education & Human Development

		



		Evatt, Michalann

		NCATE Coordinator & Director of Accreditation & Assessment, School of Education

		



		Headley, Kathy

		Interim Director, School of Education

		



		Jones, Roy

		Director, Call Me MISTER & Co-chair, Transition Planning Team

		



		Padilla, Mike

		Former Director, School of Education 

		



		Sanderson, Austin

		Information Resource Consultant, College of Health, Education & Human Development

		







Poster Session

		Name

		Professional Position

		Signature



		Bauer, Debbie

		Principal, Grove Elementary, Greenville School District

		



		Dotterer, Dennis

		Executive Director, SC TAP System, South Carolina Department of Education

		



		Enlow, Marcie 

		Principal, Saluda Elementary, Saluda School District

		



		Farmer, Jennie

		Faculty, Special Education

		



		Hallenbeck, Amy

		Faculty & University Supervisor, Elementary

		



		Havran, Marie

		Instructional Coach, Grove Elementary, Greenville School District

		



		Hawkins, Amy

		Coordinator of Science, Health, and Physical Education, Anderson 5 School District

		



		Hoffmann, Debbie

		Mentor Coordinator and Teacher Quality Specialist, Greenville School District

		



		Ingraham, Michelle

		Teacher, Lakeside Middle School, Anderson 5 School District

		



		Johnson, Camden

		Candidate, Elementary

		



		Jones, Roy

		Director, Call Me MISTER & Faculty, Educational Leadership

		



		Joseph, Mark

		Alumnus & Principal, Greenville Early College, Greenville School District

		



		Kelley, Susan

		Faculty, Moore Fellows Coordinator

		



		Lewis, Melanie

		Candidate, Early Childhood

		



		Lindle, Jane

		Faculty, Educational Leadership

		



		Lyons, Erin

		Candidate, MAT Middle Level

		



		Mackiewicz, Sara

		Faculty, Special Education

		



		Maldonado,  Langlee

		Candidate, Special Education

		



		Marshall, Jeff

		Faculty, Secondary Science

		



		Medford, Lienne

		Faculty, MAT Middle Level

		



		Padilla, Mike

		Faculty, Secondary Science

		



		Ratcliffe, Rebecca

		Instructional Coach, Grove Elementary, Greenville School District

		



		Riddle, Thomas

		K12 Curriculum Consultant, Greenville School District

		



		Quigley, Cassie

		Faculty, MAT Middle Level

		



		Smith, Caitlin

		Alumna & Teacher, Grove Elementary, Greenville School District

		



		Spearman, Mindy

		Faculty, Elementary

		



		Spencer, Daniel

		Teacher, Blue Ridge Elementary

		



		Switzer, Debi

		Faculty, Foundations

		



		Wade, Jessica

		Candidate, Special Education

		



		Warner, Margaret

		Faculty, Literacy

		



		Wilson, Seal

		Faculty, Elementary/Early Childhood

		



		

		

		



		

		

		







School Partners/External Advisory Board Members

		Name

		Professional Position

		Signature



		Bagley, Betty

		Superintendent, Anderson 5  School District

		



		Bauer, Debbie

		Principal, Grove Elementary,  Greenville School District

		



		Boland, Ray

		Executive Director, SC Association for Career/Technical Education

		



		Bolger, Tommy

		Principal, Ravenel Elementary, Oconee District

		



		D’Andrea, Lee

		Superintendent, Anderson 4 School District

		



		Fleming, Mona

		Principal, Mount Lebanon Elementary, Anderson 4 School District

		



		Fowler, Julie

		Director of Curriculum/Instruction, Greenwood 51  School District

		



		Hoffmann, Debbie

		Mentor Coordinator and Teacher Quality Specialist, Greenville  School District

		



		Joseph, Mark

		Principal, Greenville Early College, Greenville School District

		



		Keels, Billy

		State Director, Agricultural Education, State Dept of Education

		



		Lucas, Mike

		Superintendent, Oconee  School District

		



		Nesbitt, Barbara

		Coordinator of Early Childhoood, Elementary, and Instructional Technology, Pickens School District

		



		O’Laughlin, Laura

		Director of Special Education Services, Greenville School District

		



		Plowden, Cathy

		Walhalla High Teacher, Oconee School District

		



		Roberts, Cliff

		Principal, Seneca High, Oconee  School District

		



		Self, Ann

		Principal, Calhoun Academy, Anderson 5 School District

		



		Southard, Elliott

		Principal, Chastain Road Elementary, Pickens  School District

		



		Weichel, Ken

		Principal, Clemson Elementary, Pickens  School District

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		







Alumni of Initial & Advanced Programs

		Name

		Program 

		Teaching/Other Position/School

		Signature



		Ackerman, April

		Special Education

		Clemson Elementary Teacher, Pickens District

		



		Anderson, Mary Leslie

		Ed Leadership

		Tanglewood Middle School Assistant Principal, Greenville District

		



		Boatwright, Emily

		Secondary Science

		Walhalla High Teacher, Oconee District

		



		Bowers, Jesse

		MAT Secondary Science

		JL Mann Teacher, Greenville District

		



		Burton, Rachel

		Secondary Math

		Westside High Teacher, Anderson 5 District

		



		Brice, Cameron

		Elementary

		Cherrydale Elementary Teacher, Greenville District

		



		Broome, Karen

		MEd Literacy

		Walhalla Middle Teacher, Oconee District

		



		Campbell, Larry Kwadjo

		MAT Middle Level

		Legacy Charter School Teacher, Greenville District

		



		Cook, Abigail

		Ed Leadership

		Wade Hampton High Teacher, Greenville District

		



		Gant, Kyle

		Special Education

		Pendleton High Resource Teacher, Anderson 4 District

		



		Grant, Patty

		MEd Literacy

		James M Brown Elementary Teacher, Oconee District

		



		Gruse,  Kelly

		Elementary 

		Grove Elementary Teacher, Greenville District

		



		Hill, Lauren

		MEd Literacy

		Walhalla Middle Teacher, Oconee District

		



		Hosler, Valerie

		Secondary English

		Palmetto High Teacher, Anderson 1 District

		



		Jones, Rachel

		Special Ed

		Daniel High Teacher, Pickens District

		



		King, Katie

		Ed Leadership

		Wren High Teacher, Anderson 1 District

		



		Knorr,  Ron

		MAT Middle Level

		Professor, Mercer University

		



		Johnson-Nix, Rosetia

		MAT Middle Level

		Bryson Middle  Teacher, Greenville District

		



		Little, Alison

		Secondary Social Studies

		Spartanburg High Teacher, Spartanburg 7 District

		



		Lyles, Lauren

		Special Education

		Seneca Middle Teacher, Oconee District

		



		Nicholson, Lori

		MEd Literacy

		Seneca Middle Teacher, Oconee District

		



		Pope, Robin

		MAT Middle Level

		Gettys Middle  Teacher, Pickens District

		



		Privett, Shelby

		Elementary

		AJ Whittenberg Elementary Teacher, Greenville District

		



		Rice, Towers

		MAT Middle Level

		Palmetto Middle Teacher, Anderson 1 District

		



		Romig, John

		MEd Special Ed

		Dorman High Special Services, Spartanburg 6 District

		



		Robertson, Ashley

		Ed Leadership

		Seneca Middle Asst. Principal, Oconee District

		



		Rucker, Dawn

		Secondary English

		Pickens High Teacher, Pickens District

		



		Scott, Laura

		Secondary English

		Easley High Teacher, Pickens District

		



		Smith, Caitlin

		Early Childhood

		Grove Elementary Teacher, Greenville District  

		



		Smith, Curtis

		MAT Middle Level

		Robert Anderson Middle Teacher, Anderson 5

		



		Spencer, Daniel

		Elementary

		Blue Ridge Elementary Teacher, Oconee District

		



		Steele, Megan

		Secondary Math

		Seneca High Teacher, Oconee District

		



		Summey, Julie

		MAT Secondary Math

		Seneca High Teacher, Oconee District

		



		Terry, Cory

		MAT Middle Level & Ed Leadership

		Tanglewood Middle Teacher, Greenville District  

		



		Wharton, Travis

		Ed Leadership

		Independent school Principal

		



		Whitlock, Jamie

		MAT Secondary Science

		Wade Hampton High Teacher, Greenville District

		



		Wingate, Bradley

		Ed Leadership

		Blue Ridge High Asst Principal, Greenville District

		



		Wittrock, Barbara

		MEd Literacy

		Walhalla Middle Teacher, Oconee District

		



		

		

		

		



		

		

		

		



		

		

		

		







Cooperating Teachers/Leadership Mentors & University Supervisors



		Name

		Role 

		Signature



		Bauer, Bill

		University Supervisor – Middle Level

		



		Beckett, Joyce

		University Supervisor – Middle Level

		



		Berry, Blake

		Cooperating Teacher – Agricultural Education, Pendleton High School, Anderson 4

		



		Boyd, John

		Cooperating Teacher - Secondary Science, Pendleton High School, Anderson 4 

		



		Brown, Anna Kate

		University Supervisor – Elementary/Early Childhood 

		



		Davis, Candice

		Cooperating Teacher - Special Education, Pendleton High School, Anderson 4 

		



		Ellison, Joy

		Cooperating Teacher - Special Education, Pickens Elementary School, Pickens 

		



		Enlow, Marcie

		Leadership Mentor – Saluda Elementary Principal

		



		Green, Audie

		Cooperating Teacher – Anderson I & II Career & Technology Center

		



		Guill, Melanie

		Cooperating Teacher -  Elementary/Early Childhood, Ravenel Elementary School, Oconee 

		



		Haltiwanger, Leigh

		University Supervisor  – Secondary Mathematics 

		



		Harris, Karen

		Cooperating Teacher - Middle Level, Beck Academy, Greenville 

		



		Hodge, Janie

		University Supervisor – Special Education

		



		Howard, Kelly

		Cooperating Teacher -Secondary Mathematics, Southside High School, Greenville 

		



		Howard, Todd

		Cooperating Teacher - Secondary English, Daniel High School, Pickens 

		



		Hughes, Bill

		University Supervisor - Secondary Mathematics 

		



		Jones, Rachel

		Cooperating Teacher - Special Education, Daniel High School, Pickens 

		



		Kelley, Susan

		University Supervisor – Elementary/Early Childhood

		



		Kershner, Ivan

		University Supervisor - Secondary English 

		



		Landis, Lynn

		University Supervisor - Secondary Science 

		



		McCollum, Robin

		University Supervisor - Secondary Social Studies 

		



		McNair, Jonda

		University Supervisor  –  Elementary/Early Childhood

		



		McWhorter, Michelle

		Cooperating Teacher -  Elementary/Early Childhood, Blythe Academy, Greenville 

		



		Phillips, Vicki

		University Supervisor - Secondary Mathematics

		



		Romansky, Beverly

		University Supervisor - Special Education

		



		Sevic, Sybil

		University Supervisor  – Elementary/Early Childhood

		



		Slagle, David

		Cooperating Teacher - Secondary Science, Greenville High School, Greenville 

		



		Slate, Peggy

		University Supervisor  – Elementary/Early Childhood 

		



		Stegelin, Dee

		University Supervisor  –  Elementary/Early Childhood

		



		Stimart, Karen

		University Supervisor  – Elementary/Early Childhood

		



		Tannebaum, Rory

		University Supervisor - Secondary Social Studies 

		



		Watkins, Cale

		Cooperating Teacher – Agricultural Education, Franklin County High School, Georgia

		



		Watt, Susan

		Cooperating Teacher - Secondary Mathematics, Walhalla High School, Oconee 

		



		Webb, Genia

		Cooperating Teacher – Middle Level, Mathematics, Greenville Early College, Greenville 

		



		White, Chris

		Cooperating Teacher – Secondary Science, Seneca High School, Oconee 

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		







School Visits 



Greenville District Partnership School Visit

		Name

		Area

		Signature



		Chewning, Alicia

		Early Childhood Student Teaching Candidate, Monaview Elementary

		



		Dowell, Sharon

		Principal, Monaview Elementary

		



		Nodine, Sue

		Cooperating Teacher, Monaview Elementary

		



		

		

		







Anderson 4 District Partnership School Visit, 9:00 am – 12:00 pm

		Name

		Area

		Signature



		Brady, Erica

		Special Education Student Teaching Candidate, La France Elementary

		



		Atyeo, Hope

		Principal, La France Elementary

		



		Hendricks, April

		Cooperating Teacher, La France Elementary
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Provost



		Name

		Position & Area

		Signature



		Helms, Dori

		Provost, Clemson University

		







Multicultural Committee 

		Name

		Area & Position

		Signature



		Dogbey, James

		Elementary Faculty

		



		Fine, Cherese

		Graduate Candidate

		



		Gonzales, Leslie

		Educational Leadership Faculty

		



		Livingston, Wade

		Student Affairs Faculty

		



		Miller, Tanya

		Administrative Assistant

		



		Milsom, Amy

		School Counseling Faculty

		



		Mobley, De’Harion 

		Elementary Candidate

		



		Satterfield, James

		Educational Leadership Faculty

		



		Stegelin, Dee

		Early Childhood Faculty

		



		Switzer, Debi

		Foundations Faculty

		



		Warner, Margaret

		Literacy Faculty

		



		

		

		







Dean & Director 



		Name

		Position & Area

		Signature



		Allen, Larry

		Dean, Health, Education & Human Development

		



		Headley, Kathy

		Interim Director, School of Education

		









PEU Program Coordinators 



		Name

		Area

		Signature



		Bailey, Bea

		Secondary English

		



		Dobbins, Tom

		Agricultural Education

		



		Dunston, Pamela

		MEd Literacy

		



		Haltiwanger, Leigh

		MAT Secondary

		



		Horton, Bob

		Secondary Mathematics

		



		Kaminski, Rebecca

		MEd Teaching & Learning

		



		King, LaGarrett

		Secondary Social Studies

		



		Klar, Hans

		Educational Leadership

		



		Linder, Sandy

		Early Childhood 

		



		Marshall, Jeff

		Secondary Science

		



		McNair, Jonda

		Undergraduate-Literacy

		



		Medford, Lienne

		MAT Middle Level

		



		Milsom, Amy

		School Counseling

		



		Spearman, Mindy

		Elementary

		



		Stecker, Pam

		Special Education

		



		Switzer, Debi

		Foundations

		



		

		

		



		

		

		









Initial & Advanced Programs Advising 



		Name

		Position & Area

		Signature



		Fleming, Dave

		Graduate Coordinator, School of Education

		



		Goodenow, Kristin

		Director, Academic Advising Center, College of Health, Education & Human Development

		









Core Assessment Team (MCAT) 



		Name

		Area

		Signature



		Evatt, Michalann

		Director of Accreditation & Assessment

		



		Knoeppel, Rob

		Department of Educational Leadership, Counselor Education, Human and Organizational Development & Educational Leadership Faculty

		



		Padilla, Mike

		Former School Director & Secondary Science Faculty 

		



		Switzer, Debi

		Department of Teacher Education & Foundations Faculty

		









Department Chairs 



		Name

		Area

		Signature



		Knoeppel, Rob

		Chair, Leadership, Counselor Education, Human & Organizational Development

		



		Rosenblith, Suzanne

		Chair, Teacher Education

		









Field Experience Office & Partnership/Field Leaders 



		Name

		Area

		Signature



		Campbell, Mike

		Internship, Educational Leadership

		



		Hallenbeck, Amy

		Field/Clinical Practice, Elementary Education

		



		Millar, Bill

		Director, Field Experiences Office

		



		Romansky, Beverly

		Field/Clinical Practice, Special Education

		



		Wilson, Seal

		Partnerships Coordinator, Teacher Education

		









Research Leadership 



		Name

		Position & Area

		Signature



		Headley, Kathy

		Associate Dean for Research, College of Health, Education & Human Development / Interim Director, School of Education

		



		Ryan, Joe

		Associate Director for Research, School of Education

		







Budget Leaders 



		Name

		Position & Area

		Signature



		Carroll, Regina

		Chief Business Office, College of Health, Education & Human Development

		



		Franks, Debra

		Accountant/Fiscal Analyst, School of Education

		



		Headley, Kathy

		Interim Director, School of Education

		



		Padilla, Mike

		Former Director, School of Education

		







Visiting Instructors/Graduate Teaching Assistants



		Name

		Program Area Teaching / Position

		Signature



		Bindewald, Ben

		Foundations / Graduate Teaching Asst

		



		Everson, Barbara

		Literacy / Visiting Instructor

		



		Griffith, Cathy

		Special Education / Visiting Instructor

		



		Higdon, Robbie

		Elem & Sec Science / Graduate Teaching Asst

		



		Massey, Chris

		Undergraduate Literacy  / Graduate Teaching Asst

		



		Nesbitt, Barbara

		Ed Leadership / Visiting Instructor

		



		Randolph, Ivan

		Ed Leadership / Visiting Instructor & Leadership Mentor

		



		Schumpert, Jennifer

		Early Childhood / Visiting Instructor

		



		Tannebaum, Rory

		Foundations  / Graduate Teaching Asst

		



		Womac, Patrick

		Foundations / Graduate Teaching Asst

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		







PEU Instructional Technology Faculty 



		Name

		Area

		Signature



		Boyer, Matthew

		Instructional Technology

		



		Herro, Dani

		Instructional Technology

		



		Horton, Bob

		Secondary Mathematics

		



		Nesbitt, Barbara

		Ed Leadership

		



		Visser, Ryan 

		Instructional Technology

		



		

		

		



		

		

		











Current Initial & Advanced Program Candidates 

		Name

		Program 

		Signature



		Anderson, Margaret

		Early Childhood

		



		Arneberg, Shelby

		Special Education

		



		Blethen, Jennifer

		Secondary Math

		



		Bridges, Kelsey Anderson

		Agricultural Education

		



		Carroll, Josh

		Secondary Science

		



		Chmelar, John 

		Educational Leadership

		



		Cobb, Sherry

		Educational Leadership

		



		Collins, Stacie

		Educational Leadership

		



		Conn, Heather

		MEd Special Education

		



		Cook, Amy

		Special Education

		



		Dabney, Beth

		MEd Teaching and Learning

		



		Eddie, Jeremy

		MAT Middle Level

		



		Edwards, Mimi

		MAT Middle Level

		



		Ficklen, Caroline

		Secondary Math

		



		Gambrell, Elijah

		Agricultural Education

		



		Griffin, James

		MAT Secondary

		



		Izard, Emily

		Elementary

		



		Johnson, Camden

		Elementary

		



		Jordan, Kathryn

		Educational Leadership

		



		Kilbride, Amanda

		Elementary

		



		Kreuzberger, Travis

		Secondary Social Studies

		



		Lefort, Nikki

		Elementary

		



		Long, Jocelyn

		MEd Literacy

		



		Looney, Melissa

		Educational Leadership

		



		Maldonado, Langlee

		Special Education

		



		Medlock, Hannah

		MAT Secondary

		



		McCrary, Zachary

		Secondary Social Studies

		



		Miller, Brittany

		Secondary Science

		



		Miller, Michael

		Elementary

		



		Mokalled, Stefani

		Secondary Math

		



		Moore, Katie

		MAT Secondary

		



		Monroe, Christy

		Special Education

		



		Nelson, Elizabeth

		Special Education

		



		Oliver, Deanne

		Early Childhood

		



		Pace, Jennifer

		Educational Leadership

		



		Parton, Rosaruth

		Elementary

		



		Pate, Craig, Jr.

		Special Education

		



		Peterson, Maggie

		Secondary Social Studies

		



		Phillips, Michelle

		Elementary

		



		Pirolla, Tobi

		MEd Teaching and Learning

		



		Schabile, Amy

		MAT Middle Level

		



		Snowcroft, Lauren

		MAT Secondary

		



		Spillane, Mary-Kate

		Secondary Science

		



		Terlitsky, Amy 

		MEd Literacy

		



		Tierney, Molly

		Secondary Social Studies

		



		Townsend, Brian

		Elementary

		



		Tyler, Benjamin

		Secondary Social Studies

		



		Walklet, Shannon

		Secondary English

		



		Wilkins, Julia

		MEd Literacy

		



		Williams, Michelle

		MEd Teaching and Learning

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		







PEU Faculty and Content Faculty Outside of PEU



		Name

		Area

		Signature



		Andrew, Rod

		History department

		



		Axelrod, Ysaaca

		Early Childhood

		



		Bannister, Nicole

		Middle Level

		



		Barrett, David 

		Foundations

		



		Bhattacharyya, Gautam

		Chemistry department

		



		Boyer, Matthew

		Instructional Technology

		



		Calkin, Neil

		Mathematical Science department

		



		Campbell, Mike

		Ed Leadership

		



		Cawood, Mark

		Mathematical Science department

		



		Cook, Michelle 

		Secondary Science

		



		Deaton, Cynthia

		Elementary

		



		Dobbins, Tom

		Agricultural Education

		



		Dunston, Pamela 

		Literacy

		



		Farmer, Jennie

		Special Education

		



		Fullerton, Susan 

		Literacy

		



		Gambrell, Linda 

		Literacy

		



		Green, Bob

		Foundations

		



		Hall, Anna

		Early Childhood 

		



		Haltiwanger, Leigh

		Secondary Mathematics/Science

		



		Herro, Dani

		Instructional Technology

		



		Hodge, Janie

		Special Education

		



		Horton, Bob

		Secondary Mathematics

		



		Kaminski, Rebecca 

		Elementary

		



		Kelley, Susan

		Early Childhood

		



		King, Jeremy

		Physics & Astronomy department

		



		Klar, Hans

		Ed Leadership

		



		Knoeppel, Rob 

		Ed Leadership

		



		Kuehn, Tom

		History department

		



		Layfield, Dale

		Agricultural Education

		



		Linder, Sandy

		Early Childhood

		



		Lindle, Jane

		Ed Leadership

		



		Mackiewicz, Sara

		Special Education

		



		Marion, Russ

		Ed Leadership

		



		Marshall, Jeff 

		Secondary Science

		



		McNair, Jonda 

		Literacy

		



		Medford, Lienne 

		Middle Level

		



		Millar, Bill

		Field Experiences

		



		Moran, Kristen

		School Counseling

		



		Quigley, Cassie

		Middle Level

		



		Rosenblith, Suzanne

		Foundations

		



		Spearman, Mindy

		Elementary

		



		Stecker, Pamela 

		Special Education

		



		Stegelin, Dee

		Early Childhood

		



		Switzer, Debi

		Foundations

		



		Tyminski, Andy

		Elementary

		



		Vargas, Pennie

		Foundations

		



		Visser, Ryan 

		Instructional Technology

		



		Wilson, Seal

		Early Childhood/Elementary

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		





Diversity Leadership 

		Name

		Position & Area

		Signature



		Jones, Roy

		Director, Call Me MISTER

		



		Wiles, Leon

		Chief Diversity Officer, Clemson University

		





Exit Interview

		Name

		Position & Area

		Signature



		Allen, Larry

		Dean, College of Health, Education & Human Development

		



		Evatt, Michalann

		NCATE Coordinator & Director of Accreditation & Assessment, School of Education

		



		Headley, Kathy

		Interim Director, School of Education

		



		Helms, Dori

		Provost, Clemson University
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Bauer, Debbie Principal, Grove Elementary, Greenville School District  


Dotterer, Dennis Executive Director, SC TAP System, South Carolina 


Department of Education 


 


Enlow, Marcie  Principal, Saluda Elementary, Saluda School District  
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School District 
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State Standards Final Review



1 - NCATE 

· The unit is compliant with NCATE Standards 1 through 6.

The unit as defined for the purposes of this state visit is fully accredited by the state of South Carolina. During the last state visit, all NCATE Standards were met.

The unit meets the standard contingent upon UAB, PRC, and State Board approval of the BOE review of NCATE Standards in the spring of 2013.

2 - ADEPT

· The unit's assessment system for initial educator preparation effectively incorporates the ADEPT system.   

· The unit's assessment system for advanced educator preparation programs, when appropriate, effectively incorporates the ADEPT system.  

· The unit is effectively implementing the ADEPT system in field and clinical experiences.    

Evidence presented indicates that the unit has an approved 2012-2013 ADEPT plan on file with the South Carolina Department of Education that describes how it meets all ADEPT standards for teacher preparation programs.  The unit infuses ADEPT throughout field and clinical experiences and demonstrates competency of graduates in ADEPT through its assessment system.  

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

3 - PADEPP

· Candidates enrolled in leadership programs demonstrate a knowledge and understanding of PADEPP standards and performance criteria.  

· Candidates enrolled in leadership programs design personal professional development plans based on PADEPP standards and a school's strategic plan.  

· The unit's assessment system for advanced programs includes PADEPP and NBPTS as appropriate.

Evidence presented indicates that candidates complete a professional development plan based on PADEPP and a school strategic plan.  The unit assessment system is aligned with PADEPP and ELCC Standards.  There is evidence of candidate knowledge and understanding of PADEPP standards as presented with an alignment between courses and standards.  

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

4 - EEDA

· Candidates in leadership educator preparation programs have the knowledge, skills, and dispositions to achieve the EEDA performance standards for leadership education programs.

· Candidates in teacher educator preparation programs have the knowledge, skills, and dispositions to achieve the EEDA performance standards for teacher education programs. 

· Candidates in counselor preparation programs have the knowledge, skills, and dispositions to achieve the EEDA performance standards for counselor education programs.   

Evidence provided indicates that the unit provides instruction on EEDA throughout the teacher preparation, counselor education, and leadership programs.  

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

5 - Standards of Conduct 

· Candidates are informed in writing of the state Standards of Conduct (59-25-160; 59-25-530; 63-17-1060) required for initial certification.  

Candidates are informed of the state Standards of Conduct and signify their receipt in writing at the time of admission.  

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

6 - Safe Schools Climate Act 

· Candidates in all certification programs, initial and advanced, have the knowledge, skills, and dispositions to identify and prevent bullying, harassment, and intimidation in schools.   

The unit provides training on identifying and preventing bullying in a number of courses and assesses candidate knowledge, skills, and dispositions to identify and prevent bullying to ensure their abilities to do so in the classroom. The unit provides data to indicate that candidates possess knowledge of bullying.  

 The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

7 - PK-12 Academic Standards

· Candidates in all certification programs know, understand, and can apply SC PK-12 academic standards in the area in which they seek certification. 

Candidates align all lesson plans with South Carolina PK-12 academic standards.  The unit assesses candidates on their ability to teach these standards. Ample evidence was supplied to support unit achievement in this area.

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.
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8 - Admissions

· Candidates admitted to initial educator preparation programs demonstrate basic academic proficiencies by meeting the standards set by the State Board of Education on Praxis I or on the SAT or ACT.  

· Candidates admitted to initial educator preparation programs at the undergraduate level have completed a minimum of 45 semester hours of college level work with a minimum grade point average (GPA) of 2.50 on a 4-point scale, or at the recommendation of the unit head, a cumulative GPA of 2.25 on a 4-point scale.  

· Candidates admitted to initial educator preparation programs at the undergraduate level have provided a statement of disclosure concerning all prior convictions, including felonies and misdemeanors. 

· Candidates admitted to initial educator preparation programs at the graduate level (usually MAT) have met admissions requirements that are equivalent to those of other graduate programs operating at the institution.  

· Candidates admitted to initial educator preparation programs at the graduate level (usually MAT) have demonstrated academic proficiency.  

· Candidates admitted to initial educator preparation programs at the graduate level have provided a statement of disclosure concerning all prior convictions, including felonies and misdemeanors.  

· Candidates admitted to advanced educator preparation programs have met admissions requirements that are equivalent to those of other graduate programs operating at the institution.    

· Candidates admitted to advanced educator preparation programs have provided a statement of disclosure concerning all prior convictions, including felonies and misdemeanors.  

The unit requires all elements described in this standard to be met prior to admission to the program.  

 The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

 





9 - Field and Clinical Experience 

· Candidates at the initial undergraduate level have completed a minimum of 100 hours of field experience prior to clinical practice.  

· Candidates at the initial graduate level (MAT) have completed a minimum of 75 hours of field experience prior to clinical practice.  (Not applicable to Newberry College)     

· Candidates have cleared background checks by the Federal Bureau of Investigation prior to clinical practice.  

· Clinical practice experiences provide for candidates' intensive and continuous involvement in a public school setting.  

· Clinical practice experiences are equivalent to a minimum of twelve weeks or sixty full days.  

· During clinical practice experiences candidates teach independently for a minimum of ten full days in one setting.

· During clinical practice experiences candidates adhere to the daily schedule of the cooperating teachers (e.g., bus duty, faculty meetings, parent conferences, extracurricular activities, in-service training, and rehearsals).  

· During clinical practice experiences candidates are supervised by one or more institutional faculty members who have preparation in supervision, in the ADEPT system, and in the teaching major.

· During clinical practice experiences candidates are supervised by one or more school-based faculty members who have training in the ADEPT system. 

· During clinical practice experiences candidates receive formative assessments, written and oral feedback, and assistance from both their institutional faculty supervisors and their school-based faculty supervisors.  All formative assessments include a minimum of four classroom observations (two observations by institutional faculty supervisors and two by school-based supervisors). 

· During clinical practice experiences candidates receive at least one summative evaluation that addressed all ADEPT Performance Standards.  All summative evaluations include appropriate data collection methods, including at least two classroom observations (one observation by the institutional faculty supervisors and one observation by school-based faculty supervisors).  All candidates receive written and oral consensus-based feedback on all ADEPT Performance Standards.  

Evidence presented verifies that requirements and expectations meet or exceed the elements of this standard.  

 The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

10 - Eligibility for Certification 

· Candidates for secondary certification have completed at least 30 semester hours in the area in which they are recommended for certification.  Middle level candidates at the initial level must complete two areas of concentration with at least 15 semester hours in each area. 

Check sheets and other exhibits verify that candidates meet this standard.

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

11 - Annual Reports

· The unit has a diversity plan and submits annual updates to the State Department of Education.

· The unit has an assessment plan and submits annual updates to the State Department of Education. 

· The unit is implementing its assessment plan and findings are consistent with the plan and annual updates.

· The unit submits a copy of its AACTE/NCATE report to the State Department of Education annually.

· The unit submits a Title II report to the State Department of Education annually.

The unit submits and implements the Diversity Plan and Assessment Plan annually in addition to submitting a state version of the AACTE/NCATE and the federal Title II Report.

The unit meets the standard.

12 - Professional Development Courses

· The unit aligns professional development courses and related activities for teachers and other school personnel, to the extent appropriate, with the National Staff Development Council’s Standards for staff development.  http://www.learningforward.org/stan dards/index.cfm  

· The unit aligns professional development courses at the graduate level with the ten SACS criteria:  knowledge base, dynamic interaction, research base, faculty qualifications, faculty contributions to the discipline, duration of activity, collective participation, content focus, active learning, and coherence.  http://www.che.sc.gov/AcademicAff airs/Guidelines_For_Grad_Courses_ Dev.doc  

Evidence presented indicates that the unit meets the criteria for this standard.

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

13 - Advanced Programs for Educator Preparation 

· The unit aligns graduate degree programs for classroom teachers, especially those that do not lead to advanced certification with the five core propositions of the NBPTS Standards.

Evidence presented indicates that the unit has aligned graduate degree programs with the core NBPTS propositions.

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.

14 - Experimental or Innovative Programs 

· The unit complies with the SCDE policy for Experimental or Innovative Programs if applicable.

Not applicable to Clemson University.

15 - ISTE Standards

· The unit aligns degree programs and related activities for teachers and other school personnel with the most recent National Educational Technology Standards (NETS-T) developed by the International Society for Technology in Education (ISTE) as a strategy for significantly enhancing the capacity of preservice as well as in-service teachers to incorporate technology into their teaching and their students’ learning. 

The unit provides evidence that it aligns courses with ISTE Standards. 

The unit meets the standard as verified through evidence presented and through interviews during the onsite visit.
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Level, and Education Leadership-District-Level). It confers approximately 240 undergraduate degrees
nd 225 graduate degrees each year.

1.2 Summary of state partnership that guided this visit (i.e., joint visit, concurrent visit, or an
NCATE-only visit). Were there any deviations from the state protocol?

There were no deviations from the state protocol. This was a joint visit in which state and BOE team
members served together. Two state BOE team members participated, wrote and voted as part of the
BOE team. A state co-chair and SDE consultant participated in the off-site visit, the pre-visit and the on-
site visit. State team members and the state consultant answered questions, assisted in the collection of
evidence and participated in deliberations. The state co-chair and the consultant participated in the exit
conference.

1.3 Indicate the programs offered at a branch campus, at an off-campus site, or via distance
learning? Describe how the team collected information about those programs (e.g., visited selected
sites, talked to faculty and candidates via two-way video, etc.).

The MAT in middle grades education, the MAT in mathematics and science, and the M. Ed. in Teaching
and Learning are offered at the University Center of Greenville campus which the unit considers to be
part of the Clemson campus. These three programs are only offered at that campus. Faculty members
who teach in these programs are treated the same as faculty who teach at the Clemson campus. They are
fully involved in Clemson campus meetings and activities and were present during the visit. Candidates,
graduates and faculty members from the University Center attended the interviews during the visit and
data from all programs have been collected and analyzed in the same manner. The team collected
information about the University Center programs through the IR, the exhibits, interviews and
discussions with individuals in those programs. The team did not visit the University Center at
Greenville campus during the visit, but one of the state team members had recently visited that Center
and was able to describe it to other team members.

1.4 Describe any unusual circumstances (e.g., weather conditions, readiness of the unit for the
visit, other extenuating circumstances) that affected the visit.

There were no unusual circumstances that affected this visit.

I1. Conceptual Framework

The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators
to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate
performance, scholarship, service, and unit accountability. The conceptual framework is knowledge
based, articulated, shared, coherent, consistent with the unit and institutional mission, and
continuously evaluated.

The conceptual framework establishes the shared vision for a unit's efforts in preparing educators
to work effectively in P=12 schools. It provides direction for programs, courses, teaching, candidate
performance, scholarship, service, and unit accountability. The conceptual framework is knowledge
based, articulated, shared, coherent, consistent with the unit and institutional mission, and
continuously evaluated.

11.1 Provide a brief overview of the unit's conceptual framework and how it is integrated across
the unit.



Page 3

The conceptual framework (CF) guides the work of the unit. It was created through consensus nine years
ago and continues to provide a foundation for unit decisions and actions. It was designed to address
what candidates need to know (knowledge), what they need to be able to do (skills), what they value
(dispositions), and how they interface with their communities (connections). The conceptual framework
can be compressed into the phrase: to prepare caring, capable, and connected professionals for the 21st
century. The unit described the conceptual framework as a four-part document consisting of: Mission,
Guiding Principles, Learner Outcomes and the Assessment System. Candidates' knowledge, skills, and
dispositions, and ability to interface with their communities are the basis for program outcome
expectations and define what is expected of candidates. Examples of program activities, assessments,
and rubrics were provided which demonstrated the manner in which the conceptual framework guides
program development, candidate activities and the measurement of candidate proficiency. Since the last
BOE visit, minor changes were made to the learner outcomes in the framework. Those changes included
modifications in the language used to be inclusive of advanced and other school personnel programs.
During interviews, faculty members and administrators were able to describe the impact the framework
had on programs. All the individuals interviewed agreed the CF described the knowledge, skills and
dispositions graduates need. As the unit undergoes restructuring, the need to revisit the framework was
acknowledged by several of the individuals with whom the team spoke.

To further define the conceptual framework, the unit provided the following definitions:

Caring comprises Beliefs and Actions.

* Beliefs: Our candidates are committed to ethical and democratic dispositions including respecting the
rights and responsibilities of all and recognizing diverse points of view.

* Actions: Our candidates act in accord with the rights and responsibilities of all; are sensitive to
developmental, social, and cultural differences; and encourage a democratic culture.

Capable consists of Knowledge and Practice.

» Knowledge: Our candidates are knowledgeable about the foundations of education and about their
specialty area(s), including appropriate practices.

» Practice: Our candidates apply their knowledge through best practices that include the effective use of
educational and information technology and appropriate assessments.

Connected contains Communication and Integration.

» Communication: Our candidates communicate effectively through a variety of representations (spoken,
written, and digital).

* Integration: Our candidates synthesize their knowledge and practices to integrate interdisciplinary
perspectives and applications by making connections to real life and by making global issues locally
relevant.

The unit assessment system evolved from the CF and its component parts. All candidates (initial and
advanced) are rated on each of the six CF Learner Outcomes at multiple times during his or her
program. Ratings are based on a variety of artifacts throughout program coursework including field
experiences and clinical practice. During the visit the team found ample evidence of the conceptual
framework in assessments, rubrics and activities.

I11. Unit Standards

The following pages contain a summary of the findings for each of the six NCATE unit
standards.
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Standard 1

Standard 1. Candidate Knowledge, Skills, and Professional Dispositions
Candidates preparing to work in schools as teachers or other school professionals know and
demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and

professional knowledge and skills, and professional dispositions necessary to help all students learn.
Assessments indicate that candidates meet professional, state, and institutional standards.

1.1 Overall Findings

What did the evidence reveal about the unit continuing to meet this standard?

Affirmed by the confluence of data arising from the off-site report, the addendum, the site visit, and
interviews there is evidence that candidates know and demonstrate knowledge, pedagogical content
knowledge and skills, pedagogical and professional knowledge and skills, and professional dispositions.
Additionally, the review has affirmed that state standards are met.

The off-site report presented to the institution required additional evidence of the following: assessment
of candidate knowledge and skills related to student, family, and community roles in education (at both
initial and advanced levels). In the unit's addendum and during the on-site visit, interviews and other
data affirmed candidates reflected on their practice, and had a thorough understanding of the school,
family, and community contexts in which they worked. Initial and advanced candidates are assessed on
candidate knowledge and skills related to the engagement of community resources. In clinical practice
the state teaching standard APS10-Professionalism is assessed at the initial program level by candidate
unit plans and reflection related to professional activities that include community engagement. The
cooperative teacher and university supervisor also assess initial candidates in clinical practice on
Conceptual Framework Learner Outcome Connected Communication that includes effective
communication with and among a variety of audiences. Prior to clinical practice, candidates are assessed
through tools aligned with Specialized Professional Association (SPA) Standards that include a
measurement of community engagement. Candidates in advanced programs are also assessed on
community engagement as appropriate to program mission. The reports and interviews removed any
concerns over this item.

In the addendum and at the visit it was determined that Clemson University's Office of Institutional
Effectiveness (IE) conducts 1- and 3-year alumni surveys for each program. In 2008-09 and 2009-10
response rates for School of Education alumni ranged from 10-20%. In an effort to increase response
rates, in 2010-11 the unit decided to supplement the Office of IE efforts by sending out a postcard
notification of the survey prior to the IE Office's email communication. In addition, the unit mailed out
hard copy forms to all alumni allowing each the choice of completing and mailing in a hard copy survey
or of completing the survey online. This was followed up again by communication via email by the IE
Office with an online link to the survey. The response rate for all unit programs averaged 29%. The
Office of IE did not conduct an alumni survey in 2011-12 so the unit collaborated with Eduventures, a
third party educational collaborative, in an alumni benchmarking study. Results were received in
November 2012, and the response rate for Clemson School of Education alumni was 19%. In 2010, with
a new database from the State Department of Education, the Unit identified a random sample of
principals and superintendents to survey perceptions of level of preparedness of Clemson-trained
educators one to five years out. Principals and superintendents were contacted with the names of
selected alumni in their employ and provided them with a Survey Monkey survey link. The response
rate in 2010 was 50% for alumni teachers and 70% for alumni principals. In 2011 the response rates
were lower - 39% for alumni teachers and 54% for alumni principals.
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Since the last visit, the unit has created a MAT program in secondary mathematics and science. The unit
eliminated its career and technology education programs and modern languages program. The unit has
revised many of its programs since the last visit. Major redesign has culminated in the development of
double majors for all secondary programs and the elementary education program now has two tracks in
math and science or in language, literacy and culture. Interviews with faculty and candidates in these
programs, and a review of programs of study, affirm that the off-site report is consistent with evidence
coming from the on-site review.

Teacher candidates know the content that they plan to teach and can explain important principles and
concepts. Candidates in advanced programs demonstrate an in-depth knowledge of content as well.
Content knowledge at the initial level is measured using two assessments: Praxis and Course Content.
State licensing test data (Praxis I1) range from an 87% pass rate (English) to 100% (most other areas).
This test is required of initial candidates to apply for certification. The testing pass rate for other school
professionals (educational leadership, Literacy, Special Education, Teaching and Learning) was at least
89%. Content knowledge for initial program candidates is assessed through coursework and at multiple
points in program: entry, prior to student teaching, exit from student teaching, at program completion,
and after program completion. A review of Title Il reports affirms successful content knowledge for all
program completers. Additionally, course grades are used as the second content assessment in
elementary, MAT middle level, agricultural education, and all secondary programs. Special education
uses an individual education program project, while early childhood education uses an assessment
project. Evidence from the on-site visit affirms candidate mastery of content in these programs.

Ten of the 16 programs achieved full recognition in the first submission of program reports to the SPAs.
The unit offers several programs for which a SPA does not exist. In those cases the state provides
assessments that are SPA-alike. The Agricultural Education program is one of these programs. It
underwent an extensive and thorough state review one year ago in preparation for this BOE team visit.
All programs which have a SPAs, with the exception of Elementary Education, have achieved SPA
recognition. Based on the reported data candidates can explain concepts in professional, state, and
institutional standards. Advanced programs show in-depth knowledge of content through two
assessments. Three programs use Praxis Il (Literacy, Building level, and District level) while MEd
program in Special Education and Teaching and Learning use a comprehensive exam in place of Praxis.
The MEd programs in Special Education and Teaching and Learning use a comprehensive exam in place
of the Praxis. The pass rate on the comprehensive exam for the MEd in Special Education is 100%; no
data are yet available for the MEd in Teaching and Learning. Exit, alumni and employer surveys
consistently reveal a similar pattern of success for candidate knowledge. Also, interviews with recent
graduates reveal a growing emphasis by faculty to collect information that might be derived from
surveys of graduates. Recent graduates felt comfortable offering feedback to faculty and were eager to
have more opportunities to do so.

Teacher candidates affirmed the relationship of content and pedagogy. They have a broad range of
instructional strategies. They facilitate learning with special attention to innovative technologies. The use
of technologies was highlighted in both the on-site visit and the interviews. Virtually the entire building
in which the School of Education is located has been updated in the last two years with important
technologies being added.

Pedagogical content knowledge for teacher candidates is evidenced by the two assessments required for
assessing content knowledge and skills at the initial level. There is evidence that candidates know
instructional strategies that draw upon content and pedagogical knowledge. Through unit lesson plans
and then through a portfolio evaluation candidates show evidence of differentiating instruction for
student differences as they also build opportunities for including the use of technology. Also evident in
candidate portfolios are multiple opportunities for reflection on practice, for applying different schools
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of thought related to teaching and learning, and for translating research to practice. This evidence-based
practice supports the claim that candidates can present information in clear and meaningful ways.
Advanced candidates were able to select and use a broad range of instructional strategies and
technologies and were able to explain the choices they made. Evidence from the off-site report and
interviews at the on-site visit affirmed evidence for this element.

Both in pedagogical content and in the CF learning outcomes there is an emphasis on the design and
implementation of lessons plans with technology. There is specific attention and evaluation of a
candidate's ability to incorporate technology through both the ADEPT process and the Assessment Plan
which emerges from the CF. Also, interviews revealed a tradition in preparation programs of reviewing,
discussing, and applying ISTE standards for teachers.

By means of two assessments, there is evidence that advanced candidates demonstrate in-depth
understanding of pedagogy and learning. Specifically, an examination of lesson planning and practicum
experience is completed and aligned with ADEPT standards. Data appearing in Table 2 reveal a range of
scores of 90% to 100% of candidates performing at acceptable levels or meeting target levels in
knowledge and skills on ADEPT. Various other applications of knowledge are used for other school
personnel programs, such as field experience and action research projects through which candidates
conduct research and apply skills. Data are found in the CF learner outcomes as well as exit, alumni, and
employer surveys. Candidates also apply professional and pedagogical knowledge in their framing of
school practice within a community and family context. The interviews with candidates and graduates
during the on site visit affirmed the evidence offered in the off-site report.

Professional and pedagogical knowledge and skills for teacher candidates are evidenced most notably in
the SPA Program Pedagogical Knowledge and Skills Assessments. Initial certification candidates apply
professional and pedagogical knowledge as they develop lesson plans, do curriculum reviews and reflect
on experience. A review of those projects provides clear evidence of an emphasis on the capacity of
candidates to consider school, family, and community contexts, to consider prior experiences of
students, to reflect on their practice, to know major schools of thought that might inform delivery of
content. Additionally, there are multiple opportunities for candidates to analyze research when
considering linking pedagogy to learner styles.

Advanced candidates are aware of current research and policies. In field experiences, internships, and
action research projects candidates are expected to conduct research and apply skills. These expectations
are highlighted in the SPA Program Pedagogical Knowledge and Skills Assessments checklist.
Additionally, in interviews with advanced program candidates, evidence was collected that there were
opportunities for collaborative research (between faculty and advanced students) and subsequent
opportunities to present results at national conferences. All of these assessments require candidates to
reflect on practice, to engage in professional activities, to understand school, community, and family
contexts, and to understand current research and apply best practice.

Student learning for teacher candidates is emphasized in various stages of the candidate's program of
study. They are able to develop and implement meaningful learning experiences for students based on
development levels and prior experience. For example in initial programs candidates in initial teacher
preparation programs complete at least 100 hours of field experiences and a culminating student teaching
experience in which the candidates are required to write unit lesson plans that university supervisors and
cooperating teachers critique. These lesson plans include a pre-assessment that is used to guide
instruction, another assessment that is used at the end of the unit to measure P12 student growth, and a
reflection of suggested changes if the lesson were to be taught again. Program-level data reveal
candidate proficiency on these assessments ranging from 89% to 100%. Data from ADEPT standards
3A, 3B, and 3C reveal candidate proficiency in using data to guide instruction and effect student
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achievement. Findings from exit, alumni, and employer surveys substantiate these findings.

Advanced level candidates have a thorough understanding of the major concepts and theories related to
ssessing student learning. They are able to analyze student, classroom, and school performance data and
ake informed decisions. Specifically, at the advanced level (the MEd in Special Education, the MEd in
Building Leadership, and the EdS in System Leadership) candidates use multiple field-based projects to
assess impact on student learning. Specifically, all programs in the advanced level give close
examination to curriculum issues so as to build on student developmental levels and to cultivate positive
learning environments. Of particular note is the innovative approach the leadership program has used to
assess impact. In that program an investigation found that principals prepared are leading schools where
student achievement and student growth outpace the rest of the state. One hundred percent of
espondents on exit, alumni, and employer surveys agree or strongly agree that Clemson graduates are
sufficiently equipped to have a positive impact on student learning.

andidates are familiar with professional dispositions and professors provide emphasis on these
dispositions in syllabi, and through modeling. Candidate dispositions for all candidates (both initial and
advanced and other school personnel) are reflected in two CF Learner Outcomes: Caring Beliefs and
aring Actions. An important feature of preparation programs is the emphasis on candidate dispositions,
including candidate recognition of the importance of the individual and a belief that all individuals can
learn. Candidates are familiar with expected dispositions as is found in the fact that candidate
performance on CF Learner Outcomes for Caring Beliefs (in the individual, his/her individuality, and
potential for learning) and Caring Actions (actions that respect understanding of developmental, social,
and cultural differences) are collected in courses and at a variety of levels. Also notable is the unit's
ommitment to diversity of field placements as suggested in the Greenville partnership initiative. This
initiative allows the unit to provided many more diverse placements than it would otherwise be able to
do due to the diversity in that school district. When coupled with the assessment of dispositions through
he e-survey, the unit was better situated to understand the impact that their intentional field placements
ad on student learning as well as on school/community relations. Interviews and observations from the
site visit confirmed evidence offered in the off site report.

At the advanced level these data are also collected in course work and field experiences. Along with
ssessing dispositions through campus activities the programs have mapped questions on exit, alumni,
and employer surveys. Out of the triangulation of data it is clear that candidates are performing at
proficiency in terms of dispositions. Additionally, candidates demonstrate classroom behaviors

onsistent with fairness and belief that all students can learn. The programs at the advanced level, similar
o the initial level noted above, place their candidates in diverse schools. The Educational Leadership
programs, as determined through interviews with faculty and candidates, continue to work at ways to
diversify placements, while acknowledging that challenges remain.

he evidence examined indicates candidates are able to support a positive environment in which students
an learn, and are able to embrace diversity of students, community, and families. They are able to work
ith these stakeholders in a consistent, fair, and authentic way. Interviews with graduates and

andidates, coupled with a review of syllabus items, affirms the claims made in the IR.

1.2 Moving Toward Target or Continuous Improvement

Please respond to 1.2.a if this is the standard on which the unit is moving to the target level. If it is
not the standard on which the unit is moving to the target level, respond to 1.2.b.

1.2.a Movement Toward Target.
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Based on the criteria for Movement Toward Target, provide a summary of the unit's performance.

1.2.b Continuous Improvement.

What activities and outcomes demonstrate that the unit has been engaged in continuous
improvement?

The narrative above highlights the many areas under which Continuous Improvement expectations are
met. These items, first identified in the IR, were validated at the poster sessions, in faculty interviews, in
administration interviews, in graduate discussions, and in candidate sessions. Areas of emphasis are
listed below.

1a. Content Knowledge: More than 80% of unit's programs completers pass content examinations.
Candidates in advanced programs have in-depth knowledge of the content they teach.

1b. Pedagogical Content: Candidates have a broad knowledge of instructional strategies, can facilitate
student learning with clear and meaningful instruction, and use technology to augment delivery.
Interviews revealed a special effort by faculty and graduates to understand and utilize emerging
technologies.

1c. Professional and Pedagogical Knowledge and Skills: Based on interviews and observations during
the on-site visit, there was evidence that candidates considered the influences on learning rising from the
family, school, and community contexts. Through professional readings and practica candidates
recognize the role of knowing students well as a precondition to effective instruction. Advanced
candidates engage in professional development activities and have a deep understanding of the contexts
in which learning happens.

1d. Student Learning: Based on a review of documents, data, and interviews. there is evidence that
candidates can assess student performance data and use that assessment to guide instruction as well
monitor student progress. At the advanced levels candidates have a command of major theories related
to assessing student learning and they are aware of ways to utilize local resources to support student
learning.

1le. Knowledge and Skills for other School Personnel: Candidates for other professional roles understand
the knowledge needed in their fields and recognize the standards at a variety of levels. Candidates know
families, communities and students as they assess student performance in guiding teaching practice.
More than 80% of the completers have passed examinations and were successful in obtaining licensure.
Technology was integrated in the experiences of candidates.

1f. Student Learning: Positive class environments for all student learning was supported in the roles
assumed by candidates. In interviews and based on lesson plans, the candidates showed evidence of
understanding developmental levels of students, the diversity of communities, and the policy contexts in
which they work. Also, interviews revealed a spirit of positivity modeled by faculty thus communicating
in a direct way that philosophy is consistent with practice.

1g. Dispositions: Based on a review of syllabi, on interviews with candidates, and on faculty
conversations there was evidence that candidates are familiar with professional dispositions and they
understand the power of working effectively with students, families, and colleagues in a way that
reflects the appropriate professional dispositions.
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1.2.b.i Strengths.

What areas of the standard are being addressed at the target level?

INot applicable to this standard

Criteria for Movement Toward Target

Target

IMoving Toward Target

lInsufficient Progress

. Clear, convincing and
Clear, convincing and

sufficient evidence was
presented to demonstrate
that the unit is performing at
target level in all elements of

the standard. standard.

was presented to demonstrate that the unit
is performing at target level in some
components and/or elements of the
standard with plans and timelines for
attaining target level in all elements of the

sufficient evidence . )
Insufficient evidence was

provided to demonstrate that
the unit is moving toward
target level with plans and
timelines for attaining target
level for the standard.

1.3 Areas for Improvement and Rationales

1.3.a What AFIs have been removed?

AFI

AFI Rationale

The unit does not ensure that all candidates in the elementry and
early childhood programs possess the knowledge, skills, and
dispositions to meet the intent of the School to Work Transition Act.
(ITP, ADV)

The unit has included items regarding the state standards related to
EEDA and the Education Economic Development Act. Based on
documents and interviews, there is evidence all candidates, including
those in elementary and early childhood, acquire knowledge of EEDA
Standards for teachers, school leaders, and counselors in their
coursework and are assessed on this knowledge.

Although the overall Praxis Pass rate is 92.3%, the pass rate is below
80% for candidates on seven Praxis Il subject area tests.

Praxis Pass rate is at or above the pass rate for all programs using
this assessment, as evidenced by Title 11 reports.

The Spanish Education Program is not nationally recognized.

This program has been eliminated.

The Career and Technology Education programs are not aligned to
reflect the national standards and the Clemson conceptual

framework.

This program has been eliminated.

1.3.b What AFIs are continued from last visit?

AFI AFI Rationale
None
1.3.c What new AFIs are recommended?
AFI AFI Rationale
None
1.4 Recommendations
For Standard 1
Level Recommendation
Initial Teacher Preparation Met
Advanced Preparation Met

Target Level
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Level Recommendation
Initial Teacher Preparation Not Applicable
Advanced Preparation Not Applicable

Standard 2

The unit has an assessment system that collects and analyzes data on applicant qualifications,
candidate and graduate performance, and unit operations to evaluate and improve the performance
of candidates, the unit, and its programs.

Standard 2: Assessment System And Unit Evaluation
The unit has an assessment system that collects and analyzes data on applicant qualifications,

candidate and graduate performance, and unit operations to evaluate and improve the performance of
candidates, the unit, and its programs.

2.1 Overall Findings

What did the evidence reveal about the unit continuing to meet this standard?

The site visit confirmed that the unit has an assessment system based on professional, state, and
institutional standards as reflected in its conceptual framework. As to professional standards, most
programs include data from assessments reported in their respective Specialized Professional
Associations (SPA) documents, or, for those programs for which a SPA does not exist, in state reports
which are SPA-alike. For example, the Agricultural Education program underwent an extensive and
thorough state review two years ago in preparation for the upcoming NCATE visit. All programs with
the exception of Elementary Education have achieved SPA recognition. That program is in review after
making substantial curriculum revisions including adding an emphasis on the arts.

The assessment system is also connected to state standards as reflected in the South Carolina standards
for teaching performance certification (ADEPT), and to the unit's conceptual framework. As confirmed
in a meeting with external advisory members and school partners, assessment data are regularly
evaluated by the professional community. Data on candidate and program performance are collected
from surveys of cooperating teachers and university supervisors. Further, the unit conducts surveys of
employers including principals and superintendents. Each semester meetings are held with cooperating
teachers, university supervisors, school principals, and district personnel to generate discussions and
recommendations regarding program effectiveness. The unit also utilizes advisory board meetings and
retreats as part of the assessment system.

The assessment system is comprehensive and serves to inform decisions about candidate progression
through the program, as well as unit operations. Regarding candidate performance, the unit tracks
progress using transition points with key assessments including an assessment specifically designed to
evaluate candidate performance in regard to institutional standards, the CF Learner Outcomes. An
assessment of dispositions is conducted at intervals across all programs. The assessment system makes
use of both formative and summative measures to determine candidate admission, progression, and
successful program completion. As reported by school partners, the unit faculty engage school faculty in
the assessment of candidate knowledge, skills, and dispositions and provide appropriate interventions
when candidates experience problems.
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Unit operations are assessed through surveys and focus groups consisting of candidates, faculty, and
school partners. Significant improvements in unit operations have occurred in terms of field experiences,
the assessment system, and the administrative structure of the unit as an outcome of these actions. Exit
surveys are completed by student teachers, their mentors, and their supervisors as well as public school
administrators. Recognition events held at the end of each semester provide another forum for
stakeholders to assess unit operations. Among recent improvements are revisions to the field experience
requirements to ensure more diverse experiences for candidates in all initial licensure programs.
Improvements have also been made in some advanced programs, particularly the M.Ed. in Literacy.
Another change resulting from feedback from school partners has been the re-configuration of the
capstone experience to move assignments from the student teaching semester to the preceding term.

The unit has addressed the issue of potential bias in its assessments by formally training all new faculty
members, including part time and adjunct, in the effective use of rubrics to evaluate candidate
performance. Meetings have been held with previously trained faculty to insure that consistent
application of the assessment instruments is maintained. Further, school based faculty members who are
engaged in the evaluation of clinical and field experiences have been trained on the assessment of
institutional, state, and professional (SPA) standards. Inter-rater reliability studies have been conducted
with the result that many assessments have been found to have a low percentage of inter-rater reliability.
A meeting with program faculty in December resulted in the identification and consideration of factors
that contributed to low correlations from the pilot study with each program charged with the task of
improving the inter-rater reliability of their instruments, rubrics, and scoring protocols.

The unit employs multiple assessments from both internal and external sources to inform candidate
progress, program quality, and unit operations. As to internal sources, the unit considers candidate
performance on assessments that connect to transition points such as the CF Learner Outcomes, state
standards, SPA standards, candidate exit surveys, and surveys of university supervisors and cooperating
teachers. External assessments include subset scores on PRAXIS Principles of Teaching and Learning,
employer surveys, alumni surveys, and ADEPT passing rate and South Carolina TAP graduate impact
data.

The unit has adopted policies and procedures that insure that data are regularly and systematically
collected, compiled, and analyzed to inform decisions regarding candidate success, program quality, and
unit operations. This is accomplished through regular meetings of the Moore College Assessment Team,
faculty retreats, and annual meetings of advisory groups and school partners. The PEU's (Professional
Education Unit) Office of Accreditation and Assessment maintains and facilitates this process. A
significant improvement in this regard is the development of a process for closing the loop that is guided
by the Director of Assessment and Accreditation working with the Core Assessment Team.

Records of candidate complaints are maintained along with documentation on how complaints are
resolved. Complaint and appeal processes are clearly communicated to candidates via the unit's website
and student handbooks.

The assessment system is supported by the use of LiveText for candidate data in both its initial
programs. Also, the Clemson mainframe stores data related to the progression of graduate candidates
that is continually updated by the Graduate School. Data are collected and analyzed using these
technologies, with summary reports and candidate artifacts maintained in LiveText.

Data collected by means of the assessment system are used to make program improvements. Meetings
with school partners, external stakeholders, and faculty both inside and outside the unit confirmed this
fact. The unit regularly and systematically includes opportunities for members of the professional
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ommunity to engage in program review through meetings of program faculty, external stakeholders,
nd retreats. Further, with some financial support from an internal source, A4 grant program, the unit has
onducted studies to determine program effectiveness, including an examination of the test scores on the
rinciples of Teaching and Learning exam and the Principal Effectiveness Study. This research project
pplied statistical analyses to data regarding schools led by principals prepared by Clemson on a number
f quality factors and indicated that Clemson-prepared principals led schools judged more effective than
hose prepared at other institutions. Further, a study conducted by the South Carolina Department of
Education in collaboration with the Eugene Moore School of Education recently considered Value
dded methodology in analyzing the impact of Clemson graduates. Additional studies have been done
y analyzing the performance of candidates who were unsuccessful in student teaching as well as those
ho were not successful in passing the South Carolina ADEPT, an evaluation conducted with graduates
fter two years of teaching.

Faculty members have access to candidate data that are stored in the LiveText system. Candidates have

ccess to their own assessment data via LiveText as well. The addendum provided by the unit and
interviews during the on-site visit confirmed candidates do engage in program improvement activities.

2.2 Moving Toward Target or Continuous Improvement

Please respond to 2.2.a if this is the standard on which the unit is moving to the target level. If it is
not the standard on which the unit is moving to the target level, respond to 2.2.b.

2.2.a Movement Toward Target.

Based on the criteria for Movement Toward Target, provide a summary of the unit's performance.
INot applicable

2.2.b Continuous Improvement.

What activities and outcomes demonstrate that the unit has been engaged in continuous
improvement?

The on-site visit confirmed that the unit has made significant improvements in its assessment system
since its last accreditation visit. One of the major changes has been the creation of a SPA Taskforce that
identified the six to eight key assessments for each program that has a Specialized Professional
Association and then developed rubrics respective to the appropriate SPA assessments. "SPA-like"
assessment plans were then developed for programs that did not have a SPA, referencing South Carolina
standards judged appropriate for that area.

A second improvement has been the more frequent and more engaged involvement of advisory groups
to review data and make recommendations for program improvement, including the creation of a new
advisory board charged with the task of identifying strengths and weaknesses as well as
recommendations for program improvement. Meeting with school partners provided ample evidence that
these advisory groups are having a significant influence on program design including the addition of
more emphasis on classroom management, assessment, and preparation of candidates to work in diverse
settings.

Further, the unit has made greater use of external data sources and has implemented procedures for
triangulation of data. LiveText is credited for the unit's improvement in the procedures used to track
candidate progress and to generate reports used to evaluate program effectiveness. The creation of an
Office of Accreditation and Assessment (OAA) in 2009 has provided improved oversight of the
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ssessment system, making data collection and analysis more intentional and systematic. The OAA
rovides faculty training in how to apply scoring rubrics to the key assessments, conducts inter-rater
eliability studies of assessments, and facilitates program and unit level discussion of assessments,
ubrics, and data analysis.

nother improvement has been the engagement of multiple stakeholders in the regular use of the system
or data collection, analysis, and decision-making. Topics related to candidate performance have become
requent topics for discussion at faculty meetings within the unit as well as program level meetings and
dvisory committee meetings. An annual report, the Program Response Report, is used to stimulate
eflection and suggestions for program improvement. One such improvement that has resulted from this
rocess was a change in the delivery of the required special education course and the closer connection

f the field experience with class discussions held in seminar and subsequent changes in the selection of
lacement sites. In a related area, a new position, Director of Partnerships has been added as a result of
ata from school partners and others.

he unit also makes considered use of data to improve unit operations. For example, a recent study of
andidates who did not successfully complete student teaching is being used to inform a reconsideration
f transition point gate-keeping. Also, the unit is analyzing data derived from pass rates on the South
arolina teaching standards (ADEPT) as part of its improvement plan. Inter-rated reliability studies are
eing conducted to evaluate current assessment instruments and processes.

s concluded by the unit in its response to Standard 2, its assessment system is comprehensive,

ccessible, used regularly, and monitored so that it can serve the purpose of informing program
improvement.

2.2.b.i Strengths.

What areas of the standard are being addressed at the target level?

Criteria for Movement Toward Target

|Target ]Moving Toward Target |Insufficient Progress

Clear, convincing and sufficient evidence
was presented to demonstrate that the unit
is performing at target level in some
components and/or elements of the
standard with plans and timelines for
attaining target level in all elements of the
standard.

Clear, convincing and
sufficient evidence was
presented to demonstrate
that the unit is performing at
target level in all elements of
the standard.

Insufficient evidence was
provided to demonstrate that
the unit is moving toward
target level with plans and
timelines for attaining target
level for the standard.

2.3 Areas for Improvement and Rationales

2.3.a What AFlIs have been removed?
AFI AFI Rationale

The assessment system within the Career and Technology programs
does not use data to track candidate progress and drive decision
making at the candidate or program level. ADV

The unit has eliminated the Career and Technology programs from
its offerings.

Some critical data for candidate continuation in programs are not Data required for tracking candidate progress is included in the
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included in the assessment system. ITP ADV assessment system.

The unit does not have a formal component of the assessment plan The unit formally addresses unit operations in its assessment plan
that addresses unit-wide operations. ITP ADV Y P pian.

2.3.b What AFIs are continued from last visit?
AFI AFI Rationale

2.3.c What new AFIs are recommended?
AFI AFI Rationale

2.4 Recommendations

For Standard 2
Level Recommendation
Initial Teacher Preparation Met
Advanced Preparation Met
Target Level
Level Recommendation
Initial Teacher Preparation
Advanced Preparation

Standard 3
Standard 3: Field Experiences And Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice
so that teacher candidates and other school professionals develop and demonstrate the knowledge,
skills, and professional dispositions necessary to help all students learn.

3.1 Overall Findings

What did the evidence reveal about the unit continuing to meet this standard?

Deepen school collaboration and partnerships, increase ownership of clinical experiences and integrate
them fully throughout all programs, and diverse and thoughtful clinical placements are three of the unit's
continuous improvement goals, which show their emphasis on this standard. The evidence presented in
the institutional report, observations by the on-site team, and interviews with unit faculty, school-based
faculty, and candidates supported the previous evidence that was provided for the off-site review (e.g.,
advisory board minutes, Memoranda of Understanding, annual reports, field placement charts,
assessment and evaluation results, handbooks, professional development Power Points, field matrices,
SPA assessments, syllabi, and transition points for different programs).

The unit has a MOU form that is used with school districts, and has partnership meetings with
Greenville, Anderson, Oconee, and Pickens school districts. The unit has made a concerted effort since
its last visit to develop partnerships with schools located in more diverse communities. These
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partnerships have included the development of the Greenville Partnership Initiative, which has created
more diverse placements for candidates and the Greenville, Oconee and Anderson School Districts 4 and
5, which also provide professional development in math inquiry strategies to over 100 teachers from ten
middle schools.

At both the initial and advanced levels, the unit has meetings with cooperative teachers, principals, and
university supervisors. Survey data (N=147) indicate that the vast majority of the respondents are
pleased with the unit's supervision of candidates. Interviews with unit supervisors, supervising teachers,
and university faculty indicate that they feel included in designing, implementing, and evaluating field
experiences together. One supervisor mentioned that communication is a "hallmark™ of Clemson. "We
are a part of the program.” Another mentioned that after "conversations with the cooperating teacher, we
made adjustments to projects.” The Leadership Program also collaborates with a consortium of ten
districts in designing projects to improve the principal preparation program.

The unit collaborates with program faculty, schools, and school districts in determining specific field and
clinical placements at both the initial and advanced levels. All of the placements are coordinated through
the Office of Field Experiences. Clinical faculty who direct different programs develop relationships
with principals and school districts, identify quality placements collaboratively, provide placement
information to the Office of Field Experiences, and monitor placements in collaboration with the
cooperating teacher and the school. When challenges arise with placement issues, cooperating teachers
indicate that the unit's faculty members "respond within 24 hours" to address problems. For this reason
among many, cooperating teachers and principals describe the unit's candidates as "their favorites™ and
often make requests for candidates to be placed in their schools. To ensure that the quality of the
collaborative partnerships continue, there are regular clinical meetings of all program directors and
advisory boards.

The candidates, cooperating teachers, and university supervisors participate in school and district
collaborative professional learning activities that have included workshops on balanced literacy, data
analysis, science content and innovative teaching, leveling library materials, issues related to sexual
assault/child abuse, and improving evaluation forms. Greenville County School District identifies needs
for professional development that the unit faculty members provide to schools. In addition, topics of
interest are presented at each of the advisory board meetings at both the initial and advanced levels. Fall
topics included early childhood placements and diverse placements; one of the spring topics will focus
on technology.

The unit has defined tracking and transition points guiding candidates through all the programs at the
initial and advanced levels. Initial candidates need to meet program entry criteria for clinical practice
(e.g., 95 hours of course work, pass the Praxis I, attain a 2.5 GPA) with exit criteria including successful
student teaching and passing Praxis Il tests. Assessment data indicate that 98% of candidates scored
Developing or Proficient on the South Carolina teaching standards and 92% of candidates scored
Proficient or Distinguished on the Conceptual Framework Learner Outcomes. They also demonstrate
proficiency on SPA assessment standards.

Initial programs meet the South Carolina requirements for field experience prior to clinical practice, with
initial programs exceeding the state required minimum of 100 hours of clinical experience prior to
student teaching. Candidates tutor students, observe classrooms early childhood settings and at the
middle and high school levels, and spend 45 hours in the same school where they do their student
teaching in the spring. Proficiency is demonstrated using SPA Model standards and the Conceptual
Framework Learner Outcomes. At the advanced level, candidates in building and district leadership
programs must complete two 100-hour internships. They demonstrate proficiency by completing
internships and clinical projects as evidenced by syllabi and handbooks. They also must analyze student
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support services and school board meetings. MAT candidates are admitted based on previous content
courses, the passage of all prerequisite courses in the program, and specific criteria that are defined in
handbooks.

All candidates at the initial and advanced program levels are required to use technology in their formal
lesson plans during practicum and student teaching and demonstrate proficiency. Part of the MOU with
schools includes a requirement that participating classrooms be equipped with technology. For this
reason, all of the cooperating teachers have classrooms with Smart Boards, IPads and other technology
that facilitates student learning. All candidates in the initial program are required to take a one-hour
course that shows them how to use technology tools for specific tasks such as visualization, social
media, and collaboration. In addition one-hour courses are also linked to methods courses in the core
content areas at both the elementary and secondary level with the exception of secondary English, who
take the course during their student teaching and secondary science, who take their course in the
biological sciences. Candidates must also develop an electronic portfolio for practicum and student
teaching. Moreover, candidates in the special education program are required to graph student data in the
CBM project and use technology to develop an IEP. At the advanced level, candidates in the building
and district level leadership program develop an internship contract that includes a project that uses
technology to improve P-12 student learning. In the literacy program, candidates use technology to
motivate struggling adolescent readers who do not respond well to traditional printed texts. Assessment
data indicate that candidates score at the proficient or distinguished level in their ability to use
technology.

The unit has specific criteria for cooperating teachers, university supervisors, and clinical faculty that are
outlined in handbooks at both the initial and advanced levels. The following handbooks are available at
the initial program level: teacher education, agricultural education, early childhood, elementary student
teaching, mathematics student teaching, MAT middle level student teaching, science student teaching,
secondary English student teaching, social studies student teaching, and special education student
teaching. At the advanced level, handbooks are available for educational leadership and special
education.

Regular and continuing support in the form of professional development and modeling is provided to
candidates through partnerships, university liaisons, university faculty, university supervisors, and
cooperating teachers. For example, an important component of the Greenville agreement is that
University Supervisors provide professional development at the request of the school. According to the
IR, each partner school is assigned a university liaison who facilitates communication among the
Clemson University Offices of Partnership and Field Experience, P-12 schools, the University
Supervisor, and the cooperating teacher. Minutes suggest that each of the programs at the initial and
advanced levels has an advisory board that offers suggestions to the program.

Candidates in the initial programs are formally observed at a minimum of eight times during their
student teaching—four times by their cooperating teacher and four times by the university supervisor.
Generally candidates reflect about their performance prior to a meeting with the teacher and/or
supervisor. All candidates also prepare an electronic portfolio that includes a teacher work sample, long-
range plan, a unit plan with pre and post assessments, and a reflection regarding professional
development activities. At the end of student teaching, completed portfolios are presented not only to
cooperating teachers and university supervisors but also to peers, parents, and other school personnel
such as principals. All of these assessments are used in evaluating the candidates. At the advanced level,
along with observations by faculty, candidates apply coursework to the classroom setting, analyze P-12
student learning, and reflect on practice in the context of theories. In the educational leadership program,
candidates also analyze data to make decisions in their own schools. Candidates are required to pass a
comprehensive exam following the completion of the program.
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Pedagogical content knowledge appears to be mastered by both initial and advanced candidates before
beginning their student teaching. With the exception of the MAT program, both initial and advanced
andidates also appear to have mastered the content knowledge in specific domains prior to their clinical
experience. Because of the shortened time period, the MAT middle level education and secondary math
and science candidates, who are nontraditional students and are changing careers, must renew their
ontent knowledge on-the-job with their cooperating teachers. Variations occur based on the individual
backgrounds of these candidates. This difference was apparent from the interviews with cooperating
eachers. However, in all cases, interviews also indicated that candidates are ultimately prepared when
hey begin their first year of teaching. A previous candidate, now a program coordinator, said, "All of the
standards were drilled in my head."”

According to the handbooks and from interviews, cooperating teachers and university supervisors use
ultiple measures and assessments to evaluate candidate skills, knowledge and dispositions in relation to
professional, state, and institutional standards. Specific attention is paid to the SPA assessments that
arget candidate impact on P-12 student learning with faculty explaining this impact and making
suggestions for program improvement. University supervisors are responsible for evaluating long-range
plans, units of instruction, formal lessons, and portfolios. Unit plan evaluations and formal lesson
observation evaluations are used to measure candidate impact on student learning. Candidates use post
assessments to determine student growth relative to unit objectives and pre-assessment data. Cooperating
eachers and leadership mentors are responsible for formal evaluations and candidate professionalism.
All of these are outlined in the handbooks and syllabi. Candidates are required to use student assessment
data to guide instructional planning for each of their eight formally evaluated lessons. University
supervisors evaluate the lesson plans, observe lessons, and assess candidates' use of informal methods
during teaching to monitor student understanding and adjust instruction. After each lesson, candidates
eflect on how to improve their lessons. University supervisors and cooperating teachers provide
andidates with oral and written feedback. During the interviews, "data days" were mentioned where
andidates, faculty, and supervisors review multiple sets of data and reflect on effective and ineffective
instructional practices. Of special note is the initial program in special education where candidates
omplete curriculum-based measurement projects to evaluate the effect of classroom interventions on
student performance. These projects were subsequently presented at the state special education
onference. At the advanced level, multiple assessment strategies include portfolios, "paper and pencil”
ssessments, oral and written feedback on presentations, discussions, and projects. All of the Unit's
programs at the initial and advanced levels have met the standard related to providing data showing that
andidates have effects on student learning.

uidelines/handbooks on field experiences and clinical practice for candidates and clinical faculty
describe support provided by the unit and opportunities for feedback and reflection. For initial
andidates, clinical faculty provide support through observation, conferencing and email. They discuss
ssessments with the candidates that require candidates to reflect. All programs have capstone seminars
aught by Unit faculty where groups reflect about their practice. Candidates in advanced programs
omplete field experiences that apply their coursework in classroom settings, analyze student learning,
and reflect on their practice. Candidates in the leadership programs develop internship contracts with
heir mentor that address the needs of the district and the impact on P-12 student learning. All clinical
practice assignments require analysis of data, use of technology and current research, and application of
nowledge related to students, their families and communities. Field placements include students from
diverse backgrounds.

al

3.2 Moving Toward Target or Continuous Improvement

Please respond to 3.2.a if this is the standard on which the unit is moving to the target level. If it is
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not the standard on which the unit is moving to the target level, respond to 3.2.b.
3.2.a Movement Toward Target.

Based on the criteria for Movement Toward Target, provide a summary of the unit's performance.

3.2.b Continuous Improvement.

What activities and outcomes demonstrate that the unit has been engaged in continuous
improvement?

The unit expressed that their continuous improvement activities have included a strengthened emphasis
on assessment of candidate impact on the learning of all P-12 students and an increase on the quality of
diverse and thoughtful clinical placements.

Since the last NCATE visit, the unit convened a Task Force of school partners and the unit faculty.
Based on a review of research and reflecting on feedback and suggestions, the task force made two
major recommendations for teacher and school leader preparation programs: increase the quality of
clinical experiences and develop more meaningful school partnerships. During fall 2011 half of all early
childhood and elementary (two of the largest programs) practicum and student teaching placements were
made in the Greenville school district. This school system is about 35 miles from Clemson and is very
diverse in terms of socioeconomic status and cultural diversity. Candidates were concentrated in eight
schools because of their high needs student populations and the high commitment of the leaders and
teachers. Because of this concentration, unit faculty serving as University Supervisors spend more time
in each school and are available to assist school leaders and teachers in promoting P12 student
achievement. University Supervisors also provide professional development at the request of the school.
Meetings and negotiations also occurred between local districts to establish placements in schools that
data showed to be more diverse in terms of socioeconomic status, culture and linguistic diversity, with
the goal of allowing candidates to experience a broader and more diverse spectrum of P-12 students.
Furthering the objective of increasing the quality of diverse and thoughtful clinical placements, the new
MOUs state that the unit's initial program faculty will work more closely with school partners to
determine appropriate placements for candidates in addition to working more closely with school
districts to facilitate these placements. At the advanced level Leadership 2.0/3.0 began in Spring 2012
and seeks to increase the leadership capacity of mid-career principals in low performing schools in
South Carolina. This emerging program is a collaboration between the PEU and ten districts to meet the
individual needs of schools and districts and to improve the design of our principal preparation program.
Another collaborative project, the Successful Schools Principal Project involves PEU faculty working
with schools to document the effects of school leadership on student achievement.

Realizing the need for more time and resources devoted to candidate placements, the unit has also
created two new positions—Director of Partnerships and the Director of Moore Fellows to provide
leadership for school and agency partnerships. The Director of Partnerships supervises the Office of
Field Experiences and clinical experiences. With the new emphasis on clinical experience as a
cornerstone of all programs, the unit initiated a change in policy within the initial teacher preparation
programs that requires all faculty members who teach methods courses to supervise clinical experiences
on a regular basis. With revisions, initial and advanced programs now meet the South Carolina
requirements for field experience prior to clinical practice with initial programs exceeding the state
required minimum of 100 hours of clinical experience prior to student teaching. At the advanced level,
candidates in building and district leadership programs must complete two 100-hour internships.
Overall, the unit is making progress in improving their placements; however, in interviews the faculty
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re aware of the increasing diversity of the classroom and would like to continue to improve the
andidates' ability to work in more inclusionary environments, identify needed community resources for
truggling learners, and communicate in culturally responsive ways with parents, particularly at the
econdary level.

3.2.b.i Strengths.

What areas of the standard are being addressed at the target level?

Criteria for Movement Toward Target

Target IMoving Toward Target lInsufficient Progress

Clear, convincing and sufficient evidence
was presented to demonstrate that the unit
is performing at target level in some
components and/or elements of the
standard with plans and timelines for
attaining target level in all elements of the
standard.

Clear, convincing and
sufficient evidence was
presented to demonstrate
that the unit is performing at
target level in all elements of
the standard.

Insufficient evidence was
provided to demonstrate that
the unit is moving toward
target level with plans and
timelines for attaining target
level for the standard.

3.3 Areas for Improvement and Rationales

3.3.a What AFIs have been removed?

AFI AFI Rationale

Not all programs meet the state required minimum of 100 hours of All candidates in every program now meet the 100 field hours prior
clinical experience prior to student teaching. ITP ADV to student teaching.

3.3.b What AFIs are continued from last visit?

AFI AFI Rationale

3.3.c What new AFIs are recommended?

AFI AFI Rationale

3.4 Recommendations

For Standard 3

Level Recommendation
Initial Teacher Preparation Met
Advanced Preparation Met
Target Level
Level Recommendation

Initial Teacher Preparation
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|Advanced Preparation H

Standard 4

Standard 4: Diversity

The unit designs, implements, and evaluates curriculum and provides experiences for candidates to
acquire and demonstrate the knowledge, skills, and professional dispositions necessary to help all
students learn. Assessments indicate that candidates can demonstrate and apply proficiencies related to
diversity. Experiences provided for candidates include working with diverse populations, including
higher education and P-12 school faculty, candidates, and students in P-12 schools.

4.1 Overall Findings

What did the evidence reveal about the unit continuing to meet this standard?

The unit makes a concerted effort to infuse diversity into its teacher education programs through its
curriculum and field experiences. In initial and advanced programs candidates are presented with
opportunities to meet the individual needs of students with a wide range of diverse backgrounds.
Candidates acquire the diversity proficiencies of the Conceptual Framework (CF) through reflections,
field experiences, e-portfolios, and other assessments. Two of the six learner outcomes of the CF clearly
articulate the expectation of candidate proficiencies related to diversity: Caring Beliefs and Caring
Actions. Caring Beliefs speak to "respecting the rights and responsibilities of all and recognizing diverse
points of view," while Caring Actions describe candidates' sensitivity "to developmental, social, and
cultural differences.” The unit presents a well-grounded framework for understanding diversity, which
include linguistically and culturally diverse students and students with exceptionalities.

During field and clinical experiences the unit uses multiple assessment measures to evaluate initial and
advanced candidates' performance on measures related to diversity. Data charts indicate candidates
performed well on the unit diversity standards. During interviews, candidates and alumni confirmed they
were well prepared to work with diverse students during their field and clinical experiences.

Initial and advanced candidates confirmed the use of peer review and collaboration in designing and
implementing lesson plans that focused on meeting the needs of diverse students. Candidates stated they
continuously write reflections on the success of their lesson plan implementation and on how well they
were able to work with students with diverse needs, including linguistic, socioeconomic and ability
differences. A more extensive reflective process was verified in candidate portfolios and interviews and
demonstrated a constructive and insightful reflective process.

The unit demonstrates its commitment to diversity through its good-faith efforts in the recruitment of
diverse faculty and candidates, the offering of many opportunities for diverse field experiences, and its
support of diverse candidates. Candidates have opportunities to interact with full-time and part-time
faculty of both genders and from at least two ethnic/racial groups. Evidence provided by the unit
indicated the number of diverse faculty members has increased from 10.3% to 16.4% over the past eight
years. A review of vitae and interviews with faculty and candidates indicated faculty have extensive
experiences working with and relating to diverse students, including English language learners,
racial/ethnic groups, and students with exceptionalities. Clemson University has developed an
Affirmative Action/Equal Employment Opportunity Policy and the unit has developed a Diversity Plan
since the last accreditation visit. In 2008, the institution created and filled the position of University
Chief Diversity Officer. In an interview with Mr. Wiles, he described many diversity initiatives
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sponsored by the institution, such as the Gantt Intercultural Center, the Emerging Scholars program, the
Best Practices in Achievement for Students of Color Conference, and the Minority Student Success
Initiative.

he unit has taken many steps to achieve diversity among the candidates in its educational programs.
One of its best known programs is the award-winning Call Me MISTER program that has increased the
umber of licensed teachers from diverse cultures and backgrounds. In the MISTER program African
American males enroll in one of the education programs and take classes with other candidates in the
program. Data provided by the unit indicate diverse candidates in the education programs mirror the
atio of diverse students enrolled across the university. Efforts to increase candidate diversity were
evident in a wide variety of activities. Examples include The Houston Center for the Study of the Black
Experience in Education, which conducts research and sponsors programs that address critical issues
elated to the experience of Blacks in education, the SAT Boot Camp, which is an academic outreach
program designed to increase SAT scores for diverse students, and ClemsonLIFE, a residential program
or college-age students with intellectual disabilities. Faculty also stated that candidates have the
opportunity to work with diverse peers from other institutions through participation in professional
development conferences required in several of the education programs. The unit's Multicultural
ommittee annually reviews the Diversity Plan and examines and addresses policies to ensure an
environment that is supportive of all faculty, staff, and candidates. A multicultural website is also being
developed to link campus events with faculty and students for the purpose of compiling/sharing
information concerning diversity issues within the unit. In 2011 the unit's candidates were 75.7% white
and 24.3 % non-white.

he unit ensures that candidates develop and practice knowledge, skills, and dispositions related to

d iversity during their field experiences and clinical practices by infusing diversity components

| hroughout the curriculum. Portfolio evidence indicated candidates are incorporating diversity in their

| ield and clinical experiences. Candidates in many programs are required to write reflection pieces on

‘ heir experiences with diverse students. According to candidates, unit faculty use best practices,
demonstrating the importance of differentiation and how learning activities may be adjusted to ensure all
students learn.

andidates in all of the initial programs are systematically placed in field and clinical experiences that
ave large ratios of diverse P-12 students, including ethnic/racial differences, English language learners,
and students with exceptionalities. The unit began a partnership with Greenville County School District
or its early childhood and elementary programs two years ago. The schools in this district are
onsidered very diverse for all measures of diversity (racial/ethnic, socioeconomic, English language
learners, and students with exceptionalities). School district principals and teachers confirmed the
ollaborative partnership with the unit faculty. Together the school principal and unit faculty
epresentative place candidates with master teachers who demonstrate the identified cooperating teacher
riteria. In addition, unit faculty members provide professional development seminars and serve on
school advisory committees. School personnel also confirmed the high level of proficiency candidates
display when working with diverse students. While candidates in several of the initial placement
programs are also systematically placed in diverse field and clinical experiences, most candidates in the
‘ eaching and Learning M.Ed and Administration and Supervision M.Ed and Ed.S programs complete

| heir field and clinical experiences in the schools where they currently teach. Thus many candidates in

‘ he advanced programs are not systematically required to have opportunities to work with diverse
students, such as those with differences in socioeconomic levels, racial/ethnic groups, and abilities.

4.2 Moving Toward Target or Continuous Improvement

Please respond to 4.2.a if this is the standard on which the unit is moving to the target level. If it is
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not the standard on which the unit is moving to the target level, respond to 4.2.b.
4.2.a Movement Toward Target.

Based on the criteria for Movement Toward Target, provide a summary of the unit's performance.

INot applicable to this standard

4.2.b Continuous Improvement.

What activities and outcomes demonstrate that the unit has been engaged in continuous
improvement?

The university and unit have expanded their diversity efforts to foster an environment that is welcoming
and accepting. Clemson created and filled the position of University Chief Diversity Officer, who is
responsible for coordinating/facilitating all major University-wide diversity and equity efforts relating to
faculty, staff, and candidates. Under unit leadership of the past several years the unit has developed a
strong school partnership with the Greenville County School District. The early childhood and
elementary programs now place their candidates in several schools within the district and discussions
have begun to place secondary candidates in the district. Curriculum, field experiences, and clinical
practices demonstrate an expectation for engaging initial candidates in settings to develop, understand
and implement differentiated strategies in planning, teaching and assessing P-12 students. The unit also
made several curriculum and program changes to increase diversity opportunities for candidates. These
changes include adding an additional practicum for secondary students to allow them to work with
diverse students, redesigned courses to introduce social justice and equity issues early in each program's
course of study, and new courses that focus on linguistically and culturally diverse students.

4.2.b.i Strengths.

What areas of the standard are being addressed at the target level?

The Call Me MISTER program is a nationally recognized program that was developed to increase the
number of African American males in the teaching profession. The program began at Clemson
University and has expanded to thirteen universities in South Carolina and six other states. The PEU has
a strong commitment to embedding diversity into the curriculum, field experiences, and clinical
experiences of candidates. The unit is making efforts to increase enrollment of diverse candidates and
hire additional diverse faculty through current initiatives. Candidates are sensitive to and prepared for
the diversity of the students whom they encounter in their field experiences and clinical placements.
Review of data and interviews with candidates and cooperating teachers indicated that candidates have
developed knowledge, skills, and dispositions for working with diverse populations of students.

Criteria for Movement Toward Target

Target IMoving Toward Target lInsufficient Progress

Clear, convincing and sufficient evidence
was presented to demonstrate that the unit
Is performing at target level in some
components and/or elements of the
standard with plans and timelines for
attaining target level in all elements of the
standard.

Insufficient evidence was
provided to demonstrate that
the unit is moving toward
target level with plans and
timelines for attaining target
level for the standard.

Clear, convincing and
sufficient evidence was
presented to demonstrate
that the unit is performing at
target level in all elements of
the standard.
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4.3 Areas for Improvement and Rationales

4.3.a What AFIs have been removed?

AFI

AFI Rationale

Candidates have limited opportunities to interact with diverse faculty.

The unit and university have increased their good-faith efforts in the
recruitment of more diverse faculty and the percentages of minority
faculty have increased since the last NCATE visit. Unit faculty
members have extensive and diverse teaching experiences and
knowledge of diverse learners.

Candidates have limited opportunities to interact with diverse peers.

The unit and university have increased their good-faith efforts in the
recruitment and retention of diverse candidates. The efforts include
the Call Me MISTER program, Best Practices in Achievement for
Students of Color Conference, the Minority Student Success
Initiative, and the SAT Boot Camp. The ratio of diverse candidates in
the unit mirrors the diverse students of the university.

4.3.b What AFls are continued from last visit?

AFI AFI Rationale
4.3.c What new AFIs are recommended?
AFI AFI Rationale

The unit does not systematically ensure that all candidates in
advanced programs work with diverse P-12 students. ADV

Many candidates in the advanced programs complete their field and
clinical experiences in the schools where they currently teach. Thus
many candidates in the advanced programs are not systematically
tracked to ensure they have opportunities to work with diverse
students, such as those with differences in socio-economic levels,
racial/ethnic groups, and abilities.

4.4 Recommendations

For Standard 4
Level Recommendation
Initial Teacher Preparation Met
Advanced Preparation Met
Target Level
Level Recommendation

Initial Teacher Preparation

Advanced Preparation

Standard 5

Standard 5: Faculty Qualifications, Performance And Development

Faculty are qualified and model best professional practices in scholarship, service, and teaching,
including the assessment of their own effectiveness as related to candidate performance; they also
collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty
performance and facilitates professional development.
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5.1 Overall Findings

What did the evidence reveal about the unit continuing to meet this standard?

All full-time tenure track faculty hold a doctorate in the areas in which they are assigned. Part-time
faculty members hold a doctorate in the discipline in which they are assigned or have contemporary
experience that qualifies them for their assignments. University supervisors have had at least two years
experience teaching in public schools. In addition, supervisors of initial or advanced candidates have
been or are currently certified in their fields of supervision. According to the evidence provided in the
Institutional Report (IR), 76 percent of university supervisors have had 10 or more years of teaching
experience. In addition, 62 percent of cooperating teachers and 50 percent of leadership mentors have
had more than 10 years of teaching experience.

Evidence included in the IR and referenced in on-site interviews revealed unit faculty members know
the content that they teach. Currently, the unit has 15 faculty members in Science, Technology,
Engineering, and Mathematics (STEM) education disciplines. Two of these faculty members hold joint
appointments with the Mathematics Department. Evidence gathered from the IR and interviews showed
that faculty model best teaching practices in a variety of ways: using curriculum-based measurement
(CBM) to evaluate student progress, using inquiry-based learning to teach math and science, and
interpreting the Measure of Academic Progress (MAP) test scaled scores for planning purposes. The IR
and onsite interviews provided evidence demonstrating how faculty members model best practices for
incorporating technology during instruction. For example, alumni reported learning how to use Google
Earth, graphic calculators, SMART Boards, and various assistive technology devices during their
teacher preparation programs.

Unit faculty members are engaged in leadership roles in professional organizations, ranging from
committee memberships to officer positions. Faculty members also provide service to local schools and
educational agencies through consultation and professional development (Center of Excellence for
Inquiry in Mathematics and Science, the Latino Task Force). Faculty members are able to form
connections with the school personnel who attend these professional development opportunities. These
relationships result in administrators and educators welcoming faculty and teacher candidates into their
schools and their classrooms. Candidates are also able to spend more time learning how to teach diverse
learners. For example, candidates in the Middle Level MAT program work with at-risk students through
the Greenville Early College program (GEC). Clinical faculty in early childhood and elementary
education programs created the Greenville Partnership Initiative with eight Greenville elementary
schools. Candidates spend a full year in one placement (practicum and then internship). Many students
in these eight schools are from low socioeconomic backgrounds, are learning English as a second
language, or have documented exceptionalities.

Unit faculty members prepare candidates to work with students who have disabilities using research-
based practices. During interviews, alumni reported that they were required to co-plan and co-teach with
their peers during their teacher preparation programs. These alumni are now teaching in schools where
general education and special education teachers teach in inclusive settings. Unit faculty members also
prepare candidates to work with students who are learning English as a second language (ESL).
Elementary teacher education faculty members have revised the Bachelors of Arts in Elementary
Education program to include two specialty areas. Elementary education teacher candidates have the
opportunity to select the Language, Culture, and Diversity area which allows them to take courses that
will count towards certification in teaching students who are learning English as a second language.

Faculty members demonstrate a high level of scholarly productivity as evidenced by journal articles,
books, book chapters, presentations, grants, and other awards. Data from the IR indicate that this high
level of productivity has been maintained over a number of years. Faculty members model scholarly
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ctivity by including candidates in their research. During on-site interviews, a few teacher candidates
nd alumni shared that they had co-presented with faculty at professional conferences (South Carolina
Ed Tech Conference, National Science Teachers Association Conference).

rocedures for faculty evaluation and guidelines for tenure and promotion are in place. A faculty
ommittee makes initial decisions regarding promotion and tenure. The school director, dean, provost,
nd president review and make independent decisions about reappointment, promotion and/or tenure
TPR). The IR indicated that one key document used in the TPR process is the annual evaluation of
aculty performance review (Form 3). Department chairs review the performance of each full-time
aculty and document their findings using a six-point scale of excellent, very good, good, fair, and
nsatisfactory. Department chairs then meet with each faculty member to review the completed
ocument. The college dean also reviews Form 3. The faculty member, the department chair, and the
ollege dean sign this document. The IR and IR addendum indicate that data retrieved from Form 3 are
dded to the evidence used to make decisions regarding a faculty member's TPR.

ccording to the IR, part-time adjuncts and graduate teaching assistants are reviewed each semester
sing evaluations and other feedback. Part-time faculty and graduate teaching assistants explained the
eview process during the onsite interview. Each semester, all candidates complete a survey evaluating
instructor performance through the Blackboard course management system. This survey consists of open
nd close-ended items. Part-time faculty share survey results with department chairs who then write a
letter to the part-time faculty. This letter includes constructive feedback regarding the instructor's
eaching performance. Examples of letters from chairs to part-time faculty members were found among
he exhibits. Part-time faculty reported that their department chairs observed their classes from time to
ime. Graduate teaching assistants who teach a course are mentored and supervised by a faculty member
in their program area after having completed a semester of shadowing the full-time faculty member
eaching the course. The faculty member provides formal and informal feedback to the teaching assistant
egarding their teaching performance throughout the semester.

Information derived from evaluations, both of individual faculty members and of programs in which
hey teach, has allowed the unit to plan a comprehensive approach to professional development. For the
ast two years, each faculty member has been allotted a travel budget of $2,000 to support their
ttendance at professional conferences. During the on-site interviews, full-time, part-time, and clinical
aculty, as well as graduate teaching assistants, reported having access to university-sponsored
rofessional development through the Office of Teaching Effectiveness and Innovation (OTEI).
rofessional development opportunities mentioned included: how to incorporate technology during
instruction (BlackBoard, Adobe Connect, Adobe Presenter), and best practices when teaching in higher
ducation (motivating students, managing large class sizes).

5.2 Moving Toward Target or Continuous Improvement
Please respond to 5.2.a if this is the standard on which the unit is moving to the target level. If it is
not the standard on which the unit is moving to the target level, respond to 5.2.b.

5.2.a Movement Toward Target.

Based on the criteria for Movement Toward Target, provide a summary of the unit's performance.
IN/A

5.2.b Continuous Improvement.



Page 26

What activities and outcomes demonstrate that the unit has been engaged in continuous
improvement?

The unit has made significant gains in Standard 5 since the last visit Examples include the following:

-- As evidenced in the IR and onsite interviews, there are increased professional development
opportunities to support faculty and graduate assistant teaching and scholarship. The Center for
Collaborative Research and Activities support faculty and graduate students' scholarship through grant
writing workshops, editing services, and identifying funding sources. The OTEI offers assistance to
faculty and graduate assistants who want to improve their teaching and technology skills.

-- The unit has created partnerships with local school districts in order to provide additional
opportunities for teacher candidates to implement best practices in authentic settings. It is clear from
evidence found in the IR and during the on-site interviews that there has been a concerted effort to
provide initial candidates with additional opportunities to work with P-12 students who have diverse
learning needs (Greenville Partnership, Greenville Early College). In addition, faculty members are able
to model best practices in teaching (co-teaching, including technology during instruction) at the new
partnership sites.

5.2.b.i Strengths.

What areas of the standard are being addressed at the target level?

Criteria for Movement Toward Target

Target IMoving Toward Target lInsufficient Progress

Clear, convincing and sufficient evidence
was presented to demonstrate that the unit
Is performing at target level in some
components and/or elements of the
standard with plans and timelines for
attaining target level in all elements of the
standard.

Clear, convincing and
sufficient evidence was
presented to demonstrate
that the unit is performing at
target level in all elements of
the standard.

Insufficient evidence was
provided to demonstrate that
the unit is moving toward
target level with plans and
timelines for attaining target
level for the standard.

5.3 Areas for Improvement and Rationales

5.3.a What AFIs have been removed?
AFI AFI Rationale

N/A

5.3.b What AFls are continued from last visit?
AFI AFI Rationale

N/A

5.3.c What new AFIs are recommended?
AFI AFI Rationale

None
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5.4 Recommendations

For Standard 5
Level Recommendation
Initial Teacher Preparation Met
Advanced Preparation Met
Target Level
Level Recommendation
Initial Teacher Preparation Not Applicable
Advanced Preparation Not Applicable

Standard 6

Standard 6: Unit Governance And Resources
The unit has the leadership, authority, budget, personnel, facilities, and resources, including

information technology resources, for the preparation of candidates to meet professional, state, and
institutional standards.

6.1 Overall Findings

What did the evidence reveal about the unit continuing to meet this standard?

Evidence from exhibits and interviews with the college dean, school director, program coordinators,
department chairs and faculty demonstrates the unit has the governance system and resources to prepare
candidates to meet professional, state and institutional standards. The Professional Education Unit
(PEU), chaired by the director of the Eugene T. Moore School of Education, serves as the governing
body for all teaching faculty and administrators that represent two departments within the unit: Teacher
Education and Leadership, Counselor Education and Human Organizational Development. Standing
committees provide collaborative leadership and authority in monitoring accreditation and professional
standards as well as all curriculum decisions across the unit.

Interviews with the Academic Advising Center (AAC) and Graduate coordinator confirmed that initial
and advance level candidates in the unit have access to student services such as advising and counseling.
At the initial undergraduate level, candidates are advised in the AAC upon admission to the institution
until the end of their sophomore year. Candidates receive faculty advisors at the beginning of their
junior year or after the completion of 45 credit hours. At the advanced level and the MAT initial
program level, candidates receive an advisor upon being admitted into the graduate school. The
academic calendars, catalogs, publications and grading policies located in the exhibits were accurate and
current. Interviews with the Academic Advising Center and Graduate coordinator revealed that graduate
recruiting resources are available to the coordinator while undergraduate recruiting resources are shared
between AAC and the unit.

The unit is one of five units that receive their budget allocation from the dean of Health, Education and
Human Development. The unit's budget appears to be similar to other units at the institution having
clinical components, and permits faculty teaching, research and service. Interviews confirmed that a
strategic collaborative decision-making process focused on the distribution of unit funds includes the
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irector, department chairs and financial analyst of the unit.

Financial resources for curriculum, instruction, faculty, clinical work and scholarship maintain high-
uality work within the unit and its school partners. Each tenure-track faculty member is supported with
$2,000 travel budget. Targeted research and travel stipends are available for untenured faculty
embers. The unit has been successful in increasing grant support among its resources as well. The
enter for Research and Collaborative Activities (CRCA) supports and contributes to faculty initiatives.
Interviews with the dean, present and past school director, department chairs and budget leaders
onfirmed that CRCA resources have increased steadily and provided support for building capacity and
rograms within the unit.

Unit workload and policies for full-time and part-time faculty performance are found in the Clemson
University Faculty Manual. Interviews confirmed that specific expectations regarding teaching, research
nd service comprise the performance areas in which faculty members focus their professional efforts.
Interviews with department chairs confirmed unit workload policies for full-time faculty, and the policy
or part time faculty. Courses that are taught by part-time faculty are evaluated at the end of each
emester. Department chairs review the results of course evaluations with part-time faculty ensuring
rogram quality and implementation. Evidence indicates part-time faculty assignments are reasonable
nd appropriate.

nterviews with the department chairs confirm a structure of governance that is very effective within the
nit as well as attentive to curriculum changes, annual evaluation and promotion and tenure processes
ithin the unit. Consistent communication is evident between unit administrators, department chairs,
rogram coordinators and faculty members.

he unit has outstanding facilities on campus that prepare candidates to be successful and candidates
eport their ease of use. Facilities are well organized and modern. Current technology is available in the
lassrooms for candidates to use. The Tillman Media Center is a curricular laboratory and material
enter equipped with library resources that range from kindergarten to grade 12. Additional teacher
reparation items are available to be checked out by the candidates.

andidates in the initial and advanced programs are required to use technology in their formal lesson
lans during practicum and student teaching and demonstrate proficiency. Part of the Memoranda of
Understanding (MOU) with partnership schools includes a requirement that participating classrooms be
quipped with technology. For this reason, all of the cooperating teachers have classrooms with Smart
Boards, i-Pads and other technology that facilitate student learning.

Il candidates in the initial program are required to take a one-hour course that shows them how to use
echnology tools for specific tasks such as visualization, social media, and collaboration. In addition one-
our courses are also linked to methods courses in the core content areas at both the elementary and
econdary level with the exception of secondary English, who take the course during their student
eaching and secondary science, who take their course in the biological sciences. In the Literacy
rogram, candidates use technology to motivate struggling adolescent readers who do not respond well
o traditional printed texts. Assessment data indicate that candidates score at the proficient or
istinguished level in their ability to use technology. Candidates must also develop an electronic
ortfolio for practicum and student teaching. Interviews with instructional technology faculty revealed
hat an internship contract is developed by advanced level candidates in the building and district level
leadership program that includes a project that uses technology to improve P-12 students learning.

6.2 Moving Toward Target or Continuous Improvement
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Please respond to 6.2.a if this is the standard on which the unit is moving to the target level. If it is
not the standard on which the unit is moving to the target level, respond to 6.2.b.

6.2.a Movement Toward Target.

Based on the criteria for Movement Toward Target, provide a summary of the unit's performance.

Clear and consistent evidence shows the unit is moving towards target in unit leadership and authority,
unit budget, personnel, unit facilities and unit resources including technology. The Associate Director
for Research and Office of Graduate Programs was created to address candidate performance in research
as well as recruiting and admission practices in the graduate school. Furthermore, expansion of the
Executive Team now includes representation from all department units.

Evidence of the budgetary allocations permitting faculty teaching, research and service that extends
beyond the unit to P-12 education can be found in the Moore Teacher Fellows program. This program
provides candidates with immersion experiences that motivate them to become future leaders. Resources
from the Eugene T. Moore endowment will provide access to significant resources needed to achieve
that goal. All tenure-track faculty members within the unit are supported with a $2,000 travel budget.
Targeted research and travel stipends are available for untenured faculty members.

Candidates at the initial and advanced program levels are required to use technology in their formal
lesson plans during practicum and student teaching and demonstrate proficiency. Candidates must also
develop an electronic portfolio for practicum and student teaching. Part of the MOU with partnership
schools includes a requirement that participating classrooms be equipped with technology. For this
reason, all of the cooperating teachers have classrooms with Smart Boards, | Pads and other technology
that facilitates student learning.

Interviews with partnership school personnel confirmed that candidates are able to use technology tools
for specific tasks such as visualization, social media, and collaboration within the school. Assessment
data indicate that candidates score at the Proficient or Distinguished level in their ability to use
technology.

6.2.b Continuous Improvement.

What activities and outcomes demonstrate that the unit has been engaged in continuous
improvement?

6.2.b.i Strengths.

What areas of the standard are being addressed at the target level?

Criteria for Movement Toward Target

Target IMoving Toward Target lInsufficient Progress

Clear, convincing and sufficient evidence
Clear, convincing and was presented to demonstrate that the unit |Insufficient evidence was
sufficient evidence was is performing at target level in some provided to demonstrate that
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presented to demonstrate components and/or elements of the the unit is moving toward
that the unit is performing at |standard with plans and timelines for target level with plans and
target level in all elements of (attaining target level in all elements of the |timelines for attaining target
the standard. standard. level for the standard.

6.3 Areas for Improvement and Rationales

6.3.a What AFIs have been removed?

AFI AFI Rationale

Course evaluations are not consistently applied across all programs. | Course evaluations are now consistently applied across all programs.

6.3.b What AFIs are continued from last visit?

AFI AFI Rationale

None

6.3.c What new AFIs are recommended?

AFI AFI Rationale

None

6.4 Recommendations

For Standard 6

Level Recommendation
Initial Teacher Preparation Met
Advanced Preparation Met
Target Level
Level Recommendation
Initial Teacher Preparation Moving Toward Target
Advanced Preparation Moving Toward Target

1. Sources of Evidence

Documents Reviewed

Persons Interviewed

Please upload sources of evidence and the list of persons interviewed.

Exhibit List

Meeting Attendees

See Attachment panel below.



V. State Addendum (if applicable)
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Please upload the state addendum (if applicable).

SC State Addendum

See Attachment panel below.




